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CRH"'TER I 
IN':.i:.UODUCT I0:::1 
The lack of professional guidance and supportive servi-
ces ror pre-tenure teachers is an area of serious neglect. 
The studies of tTOlli"'lson and Umstattd, 1 Merrill, 2 Tate, 3 Stewart I~ 
and Ha:rtman.5 clearly indicate that the need for in-service 
education for pre-tenure teachers has been an integral part 
1Pa.lm.er o. Johnson and J. G. Umstattd, "Classroom Diffi-
culties o! Beginning Teachers," Sebool Review, Vol. XL (Novem-
ber, 1932), PP• 632-686. 
"! 
'.:·Julia G. Merrill, "Proteesional Adjustments of Beginning 
~ementacy Teachers," Cali.to~i~ ~ournal o! Ele~!X:!'W Ed,:uca-
tion, Vol. VIII {May, ~), PP• C01-~10. 
3n. w. Tate "Induction of Elementary-School Teachers," 
Educational Adminlstration and SuEervision, Vol. XXVIII (May, 
1942), PP• 3'83-38S. ' 
4B. D. Stew&i"'t, ''A Study of the In-Service Education 
Opportunities .Available to Begi11ning Teacher-$ in Alberta," 
Unpublished Doctoral Dissei~ation (University of Colorado, 
1966). 
5clif!ord Hartman, "In-Service Education for the Begin-
ning Elementary Teachers with Specific .Attention to the Evalu-
ation of the Anchorage. Alaska, Program," Unpublished Doctoral 
Dissertation (The University of Nebraska Teachers College, 
1967). 
l 
2 
of the professional teacher scene for many years. Today the 
need is compelling.6 
f"I 
The schools a.re beset with pressures for che.nge. 1 Never 
has it been so necessary for teachers to increase their know-
ledge and to master new techniques in presenting that know-
ledge i=1 th~ class~oom, and never have they needed greater 
insight and understanding 0£ the behavior o! children and how 
they learn.8 
The position that the preparation necesaary tor teachers 
ca:rlllot be provided in a four-year period is noted in the writ-
ings of Andrews and Palmer, 9 Holdeufield and Stinr'-e·tt, lO 
jalll I I ..... , ........ ,. 
6
"In-Se!"'rice Educ::d;icm for Te~:chcrs," Administrative 
L(H:ldere"111A Senice (Washington, D. c.: Educat!onil Serv!ce 
Biireau, c., 19613), p. l. 
7L. R. Steig t-..:id E. K,. Frederick, School F'er·sonnel and 
In-Service T:ra~:ling P::.-actices (New York: l'a.I·ie'r '.PiiliIIs'.6liig Oo., ~j, P• • 
8
"In-Service Education for Teachers," loe. cit. 
0 
:;L. o. Andrews and R. R. Palmer, "The Education of the 
Elementacy School Teacher, 11 The Education of Teachers: ?1ew 
Pers~cti ves. Official Repo:?t of =the '.Sow!ini ·~re'en. l"o.n!erence 
(Was~onl n. c.: !rational Commission Oll Teacher Education 
and Profess onal Standards, National Education Association, 
1958), PP• 322-329. 
lOG. K. Hodenfield and T. l!. Stinnett, The Education of 
Teachers: Conflict and, Conse,nSl.¥!• (New Jersey: l1i=en\;!:ce-
Hi11, !961), P• !7~. 
3 
Lindsey,11 a..~d Trump.12 Pre-tenure teachers need guidance in 
materials, content and methodologjf, orientation to the pro-
fession and the comnnmity, opportunities to express their 
individual abilities, support to try new app.roachen, assintance 
in the clnsaroom, opportunities to observe master teachers and 
outstanding progrE.uns within and outside their local district, 
opportunities :for extended consultations with s:pecialiats, and 
a variety of other similar services. Traditionally, teachers 
have been given a schedule or a olaaa, textb-0oko and ~paco, 
and have been placed on their own. This procedure has created 
thie contusion and anxiety has been transferred into the class-
room and has had a detrimental e!fec·t on children in many 
cases. Consequently, many teachers, after a few months or 
years or sincere effort, leave the pro.f ession in pu:csui t o:r a 
position which will provide more support or ttsecurity". 
The amount and the neod !c= assistance ns expre~sed by 
----~------------~---·-·-··--~-------------------..------------------11Ma.rgaret Lindsey, editor. New Horizons for the Teach-
~ Profession. (We.shington, D. c.: ltationeI "omm.!sa!on on' 
eache:r mfuce:Sion encl Pro:tessio:nal Standards, Nation.al Educa-
tion Association, 1961), p:p. 2?-108 .. 
12J. Lloyd Trump, "A Futui~e Setting for Teacher Educa-
tion," Journal of Teacher Education, Vol. XIII (March, 1962), 
PP• 19-~~; I • • • 
4 
North Central Association guarterlz,13 and a survey of urban 
communities made by the Research Department of the National 
Education Association.14 
Swinef ord15 studied the relationship between student 
teaching behavior and subsequent competence as teachers in 
service. His investigation disclosed that half the teachers 
studied were still teaching in the same way they had taught in 
student teaching, and that a number of them actually went down 
in their ratings rather than improving with experience. 
A survey conducted in 1965 indicated that more than ?5 
per cent of all elementary school teachers were in their first 
three years of teaching in their present position.16 Statis-
tics show that five out or six teachers drop out of teaching 
within their first five years.17 A four year study of 2,000 
teachers employed by Oregon school districts reveals that seven 
1:\torris s. Wal.lace, "The Induction of New Teachers into 
Service,• North Central 9_uarterlz, Vol. IXV (October 1950) 
PP• 238-25IJ (3enuary, I<J5!), PP• 291-309; (April, 1951), 
PP• 381-394. 
14
."First-Year Teachers in 1954-55," NEA Research Bulletin, 
Vol. XXIV, No. l (February, 1956), P• 33. 
15Edwin J. Swineford, "A Study of Factors That Affect 
Teaching Behavior," California Journal of Educational Research, 
Vol. XIV (November, 1963), PP• ~zr<:22'4. 
16iw Research Bulletin, Vol. ILIII, No. ; (October, 1965 
PP• 70-71. 
l? Ibid., P• 71• 
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out of ten teachers will not bo teaching in the same ·district 
five years later.18 
In his book, The Education of American Teachers, l9 James 
B. Conant spells out the program local boards must make avail-
able to begi.."lning teachers. 
During the initial probationary period, local school 
boards should take specific steps to provide the new teacher 
with every possible help in the form ors (a) limited teaching 
responsibility; (b) aid in gathering instructional materials; 
(c) advico of experienced teachers whose load is reduced so 
that they can work with the new teaeher in his own classroom; 
(d) shi!tif\,.g to more experienced teachers those students who 
oreate problems beyond the ability of the novice to handle 
effectively; and (e) specialized instruction concerning the 
characteristics of the community, the neighborhood, and the 
students he is likely to encounter. 
Since in-service education tor pre-tenure teachers is 
so very important, a study i.!1 this area has practical as well 
as theoretical. value. An investigation o! the literature has 
revealed that several studies have been made relative to 
teacher in-service education, but none o! these has attempted 
l8center for Advanced Study of Educational Administra-
tion, University of Oregon (January, 1969). 
l9James B. Conant, The Education or American Teachers (New York: McGraw-Hill Book Company, Irie., :ttJI);), P• ~!2. 
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to present an analytic treatment ot the nature, extent, and 
effectiveness o! in-service education for pre-tenure teachers. 
Renee, the present study was undertaken. 
J?'l!l;:2ose of t~e Stu4;y 
The purpose of this study is to determine through analy-
sis the nature, extent and effectiveness of in-service educa-
tion :programs for pre-tenure teachers as perceived by tirat-
year teachers, second-year teachers, administrators and school 
board members. 
The tollowing hypotheses will be verified or rejected in 
terms of the results of the study1 
l. There is general agreement concerning the need for 
a formalized in-service education program for pre-
tenure teachers. 
2. The planning and development of in-service education 
programs for pre-tenure teachers is a cooperative 
concern of the teachers, administration and bonrd 
of education. 
3. The decis.ions relative to the planning end develop-
ment of in-service education programs for pre-tenure 
teachers are based on the needa of the participants. 
4. The in-service education program !or pre-tenure 
teachers promotes protessional growth and instruc-
tional improvement. 
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5. The in-service education program for pre-tenure 
teachers provides a wide variety of opportunities 
and activities nnd utilizes multiple resources. 
6. The in-service education program for pre-tenure 
teachers provides !or both formal and in!ormal 
evaluation procedures. 
The nature, extent. and effectiveness ot in-service 
aetivitiea of:f."ered to pre-tenure teachers ·will be examined 
through an eneJ.yais of the following professional growth 
activitiee1 
l. \'riting Behavioral Objectives for Learning Experi-
ences. 
2. Provision or Results or Educational Research. 
3. Ii'ield Trips. 
4. Determination of Reasonable Standards of Achievement 
:tor Students. 
5. Formally Aaeigned E:gperieneed Helping Teacher for 
the Entire School Year. 
6. lJorkshops and Study Groupe;. 
?. Detecting and Identifying Individual Differences in 
Students. 
B. Integrating Learning Experiences in All Areas of 
the Curriculum. 9. Methods of Teach~ Specific Content Areas. 
10. Time Allocations (Scheduling) !o:r· Various Subjects 
or Activities in Classroom. 
11. Ability to Interpret Student Psychological Test Data. 
12. Preparing Meaningful Lesson Plans. 
13. Orientation to the School. 
14. Orientation to the School District. 
15. Understnn~ing the Role or the PTA and Other Oommu..~-
1 ty Ol'.'gsnizations. 
16. Consideration or Particular needs of Students 
Because of Socio-Econot.de Status. 
17. Classroom and School Visitations. 
18. Learning to Use Plan.~i:ng Time Effectively. 
19. Institutes. 
20. Methods for Evaluation o:r Pupil Progress. 
21. Ability to Interpret Student Academic Test Data. 
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22. CoI.i.aidera.tion of Particular Needs of Students Because 
of Cultural Background. 
23. Discovery or Inquiry Approach to Teaching. 
24. UnderstancH.ng the Flexible use ot Physical Classroom 
Facilities and Other School ~acilities. 
25. Understanding the Dynamics of Group Process. 
26. OI.·ientation to the Community. 27. Teehr..iques of Using Multi-Media Materials for Class-
room Instruction. 
28. Off-Csmpua University and College Courses. 
29. Formal and Informal Meetings with Recognized Experts 
and Specialists. 
30. Orientation to the Teaching Profession. 
31. Understanding Child Growth and Development. 
32. Demonstrations of Teaching Procedures by Supervisors. 
33. Techniques for Using Inetruction~l Television in the 
Classroom.. 
34. Techniques of Classroom Mar..agement. 
3~. Understanding Special Education Programs. 
36. Demonstrations of Teaching Procedures by Qualified 
Teachers. 37. Methods of Grouping Within the Classroom. 
38. General Review of Curriculum. 
39. Mental Health in the Classroom. 
40. Consultation with University Based Resource Person. 
41. Directed Pro!essional Reading. 
42. Introduction of Teachers• I1anuals, Textbooks, and 
Other Materials of Instruction. 
43. Preparing Multi-Media Materials for Classroom Instruc-
tion. 
44. Techniques of Discipline. 
45. Conventions. 
46. Demonstrations of Teaching .Procedures by Consultants. 
47. Working with Individual Students. 
48. Interrelation and Sequence of Subjects at Successive 
Grade Levels (OUrrieulum Articulation). 
49. Adjusting the CUrriculum to Meet the Needs of Indi-
vidual Students. 
50. Learning About Instructional Innovations. 
IP:Portance of' the, Probl.e~ 
Traditionnll,-, in-ser:ice education was a centralized, 
administratively imposed program operating on the theory that 
improving teaching techniques more or less automatically 
9 
resulted in good teaching. By standardizing in-service train-
ing, supervisory personnel were considered better prepared to 
"snoopervize" and to conduct training programs which attempted 
to improve teaehing techniquea.20 Individual differences of 
teachers were ignored.21 The objectives were in the direction 
~.., 
of standardization, regulation, and uniformity.~~ 
Instead of the eljmination of difficulties being a natu-
ral outgrowth ot in-service education, the emphasis was upon 
the individual teacher's weakness with in-service education 
being prescribed like a medicine. 23 Traditional in-service 
education tended to be impersonal rather than personai. 24 
In the forties and fifties, in-service education programs 
were greatly at!ected by developments in the field o! group 
dynsmics.25 Considerable gain was made as teachers were given 
opportunity to react to ideas by selected experts and to inter-
act with colleagues on beliefs about education and on ways o! 
~ery Stoops and Russell E. Johnson, Element~ School 
Admi.nistration. (New York: McGraw-Hill Book Co., ~), ' 
p.;st;. 
21Emer;y Stoops and M. L. Rafferty Jr.i Practices and 
Trends in Schools. (Boston: Ginn and Co., 9t>I), PP• 2ili'.;'-
446. 
22Ibid. 
23:Emery Stoops and Russell E. Johnson, loc. cit. 
24Ibid. 
25Alice Miel, "In-Service Education Re-Examined," The 
National Element!#'Z Principal, Vol. XLI, No. 5 (February-;-I'962), 
p. 8. 
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dealing with local problems. Lecture courses for teachers 
were replaced by workshops where group discussion was encoura-
ged. 26 
The modern concept of in-service education thus has an 
entirely new orientation in accordance with democratic prinei-
ples. 27 Emphasis is upon process rather than upon the end 
product; on doing things with teachers, not for them.28 
In recent years, the ability of the central administra-
tive and supervisory staff and the principal to provide leader-
ship for teachers in their work has been challenged.29 This 
has become an extremely important question with the increase 
in the power and responsibility of organizations of teachers.30 
Gross and Ilerriott31 report that their study of the leadership 
role of the elementary school supports "the staff influence 
conception of the principal.ship and strategies to increase 
the principal*s professional leadership." This should not be 
26Ibid. 
27Ibid. 
28Ibid. 
t 
31Neal Gross and Robert E. Herriott, Sta.ff Leadershi~ in 
Public School;ss A ~ocialot§cal Ing,ui£! (New !ork: :foliii \r1ey 
and Mons, !nc., I9G~), p. ~!. 
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regarded as a statement in opposition to the growing respon-
sibility of the profession. However, it emphasizes the need 
for study, accomodation and cooperation in the in-service 
area.32 
In a society that in 1965-66 spent nearly 21 billion 
dollars. excluding capital outlay and interest on schools, 
employed more than one and one-half million teachers and en-
rolled in ite schools 43 million plus pupils,33 it is impera-
tive that ways be found to exact the maximum benefit from 
this investment of money, time, mid people. An ever-changing 
dynamic society, such as ours, requires on-going preparation 
programs for teachers that cap sound undergraduate, and 
graduate education end stretch from the first day of the 
employment to retirement.34 
It is hoped that this study will be bene!icial in 
focusing attention upon the nature, extent, and effectiveness 
of in-service education for pre-tenure teachers as it exists 
in certai..~ "light-house school districts" in the State of 
Illinois. Those aspects ot the study which reveal strengths 
32Edgar Morphet, Roe L. Johns and Theodore L. Reller, 
loo. cit., P• 420. 
33aesearch Division, NEA, nschool Statistics," h~ Re-
search Bulletin, Vol. 44, No. 2 (May, 1966), P• 35. 
34Albert G. Leep, Frank Creason and Donald L. Schilson, 
"Developing More and Better In-Service Programs!" The Clear-!B& House, Vol. 43, No. 2 (October, 1968), P• l 3. 
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may serve a.a a positive guide for the planning, development, 
and implementation of in-service education programs for first 
and second year teachers. Those aspects of the study which 
reveal weaknesses, inconsistencies, and ambiguities may serve 
as a precautionary guide for those school districts which are 
seeking to avoid the common failings in the planning, develop-
ment, and implementation of in-service education programs for 
first and second year teachers. 
Method and Procedure 
This study involved ten selected suburban elementary 
school districts. The school districts are located in the 
North Shore Ohioagoland Area, commonly ref erred to as New 
Trier and Evanston Townships. The selected educational com-
munities represent a diversified range of ethnic and social 
backgrounds, and have been nationally recognized ea "light-
house school districts." The district expenditure !or educa-
tion per pupil range !rom $1,000 to $1,900. The teacher 
populations range trom 500 to 50. 
The personal interview technique was em.ployed to gather 
the data for the study. Items for the interview were devel-
oped from the main ideas presented in the literature and re-
search in the field. The initial draft of the interview 
instrument was validated on two first-year teachers, two 
second-year teachers, a school psychologi.st, two principals, 
13 
a director of :i:nstruction, two teacher in-service coordinators, 
a superintendent, and a college professor. All suggestions 
regarding modification or the inter~iew instrument were 
evaluated in light of the purpose of the study and considered 
for inclusion in the final :inte:rview instrument. 
The research instrument was designed to test the six 
hypotheses cited in The Purpose of the Study and to examine 
the nature, extent, and effectiveness of in-se:rvice education 
programs tor pre-tenure teachers in each of the ten districts 
involved in the study. The Table of Random Numbers was used 
in the ordering of the interview items to guard against 
respondents• set and bias of the interviewer. 
Definitions 
In-Service Education: includes all activities that teach-
ers engage in during their service, 
designed to contribute to their 
improvement and effectiveness on 
their assignment. This may be 
travel, professional reading1 par-ticipation in supervisory ana 
curriculum development programs, 
attendance at summer session 
courses, and any other wide range 
ot activitiea--varying from a 
classroom observation to a sabati-
call from viewing a film or tele-
vis on program to total personal 
involvement of %great depth and 
long duration.""' 
35oarter v. Good, Dictionarz of Education. (New York: 
McGraw-Hill Book Co., Inc., 1959), p. ~'ib. 
Pre-Tenui~e Teacher: 
Formal Evaluation: 
Froiesaional Growth: 
Instructional I#mr;ovement: 
Formalized Teacher 
!ii'..o:'Serviee Education 
Pros;arri:' 
Short-Term. Needs: 
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any teacher who has been employed 
in any district as a fUll.-time 
teacher for a probatione.J'.'l'_period 
of two conseeutiv0 yaars,-,0 
a written evaluation conducted 
between teacher and administrator, 
presented in an orderlyt plan..~ed, 
and systematic manner with an oppor-, 
tunity for discussion and dissemi-
nation of results. 
increase in the subject-matter 
knowledge, teaching skill a..~d effi-
ciency, and insight into educa-
tional problems with a eoncomitant
7 increase i:n success as a tee.oher.3 
m1 improvement in the way of pre-
senti.ng instructional material or 
con.duetix1g instructional activi-
ties. 
an organized in-service education 
program for teachers, formally 
adopted and supported by the board 
of education and protessional 
staff of the school district, 
planned and developed to promote 
pel~sonal and pro!essione.l growth. 
those in-service education needs 
of a teacher or group of teachers 
which requi.t·e only a relatively 
short period of time to satisfy. 
those in-service education needs 
of a teacher or group of teachers 
which require a relatively long 
period of time to satisfy. 
36Tn,e Office ot the Supex•inte;ndent of Public Instruction 
State o:t Illinois, The School Code of' Illinois (Printed by 
Authority of the Sta~e o't. I!:Ciiiois, !9b'/J, p. 246. 
37carter v. Good, loe, cit., P• 193. 
Limitatioris of ·i;he Stut'i~ 
The use of the personal interview as a nethod of measure-
ment in ex.a.mining perceptions and their values has been pre-
sented by Kahn and Cannell in their book, The P;a1,runics of 
Interviewia§.38 However, vexbal statements obte.J.ned under 
these conditions have decided limitations and cannot be accep-
ted wieri tic ally since t;he direct or indirect influence of the 
investigator himself has become a part of the l"eF>ponse :p~:o­
cess. 39 In a properly conducted interview these factors may 
be minimized but they can never be entirely eliminated.40 The 
interview items 111 this study were ilesign.ed to meet the re-
quirement of examining, in depth, the nature, exter.tt and 
etfeetiveness of in-service education for pre-tenure teachers. 
This project was limited to a study of ten North Shore 
Chicagoland light-house educe:tione.l communities where local 
financial support for education s.ttreeta large numbers or high-
quality teacher candidates. The investigation .focused on in-
service education for first and second year teachers for the 
school years 1968-1969 and 1969-19?0. Therefore, only ·the 
38.a. L. Kahn and c. F. Cannell, The D:Ji..amics of Inter-
viewi;g. (New York: Wiley, 1957). 
39George G. Stern, t1MtM.su.rin.g Noncogni tive Variables in 
Research on Teaching 1 " Handbook or Research on Teac~. (Chicago: RAnd McNa11y·-rurno.-;-T9b;y;···p .... "4114.' •·• 
401bid. 
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conditions that existec during those two school years, :for 
these two pa1··ticular groupE! of tet~eherG, were rt:pcrted here. 
A total of twenty first-year tHwhere, t""'t"cr...ty Eecond-
year teacher!!, twenty !>I'incipals, ten cent1~a.1 office adminis-
trative pP.rsonnel directly responsible for their E>chool 
eiutrict' s teacher in-aerviee t:iducation, and ten school board 
members were included in the st'l1dy. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
An investigation of the research and literature in the 
field has revealed several studies related to teacher in-
serviee; however, the treatment, procedures utilized, scope, 
and main purposes were different from the plan of the present 
study. 
In 1959, Meare Gerheim sought to identify current prac-
tices of in-service teacher education employed in selected 
school districts and to determine their effectiveness in help-
ing teachers meet their professional needs. The normative 
survey method of research was used, developed through analysis 
of the literature, survey of superintendents, and question-
naires and personal interviews with teachers. 
The findings indicated that teachers accepted and valued 
in-service programs planned carefully, locally and coopera-
tively, but rejected those poorly planned or authoritatively 
imposed. Teacher evaluations also supported the conclusion 
17 
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that teachers are improved by the coopers.ti ve sharing ot 
ideas.1 
In the same year Cory studied the incentives used in 
in-service education ot teachers. Questionnaires were sent 
to teachers and principals or 262 member schools ot the North 
Central Association ot Colleges and Secondary- Schools. 
The results of the study indicated that participation 
on the part of the stat! is the key to a suceessi'ul program 
of in-service training, and that sex, age, marital status and 
parenthood do not appear to be major factors affecting the 
teachers' willingness or ability to participate in the in-
serviee program. Where well-established programs are in 
operation, older teachers are often among the most active 
participants. The indications are that the essential charac-
teristics of a good in-service program are the same for both 
large and small sehools.2 
In a study of the extent and stat-us of in-service educa-
tion in 100 Indiana schools, Teylor found that the wealth of 
a school district was a principal tactor in the amount ot 
1Hearl F. Gerheim., "Teacher Evaluation of the Nature and 
Effectiveness of In-Service Teacher Education in Selected 
School Districts," (unpublished Doctoral dissertation, Uni-
versity of Pittsburgh, 1959). 
2Neal Co:r;y, "Incentives Used in In-Service Education 
of Teachers," (unpublished Doctoral dissertation, Indiana 
University, 1959). 
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in-service education provided by a school system. The larger 
wealthier city school districts provided more in-service educa-
tion than the smaller, poorer districts.3 
The primary purpose of Pickrel's investigation in 1960, 
was to analyze and appraise the development, organization, 
purposes, basic activities and evaluation techniques of in-
service education programs in the Westside Community Schools 
in Nebraska, and to determine some of the contributions of 
this in-service program to professional growth and to the 
improvement of instruction. The procedure took the form of 
a group case study. 
The study of the literature produced a set of guiding 
principles from which a questionnaire was developed. This 
was submitted to a select group of teachers. The information 
thus gleaned helped to appraise the effect of the in-service 
program on the participating personnel. The effect of the 
in-service program on the instructional program was appraised 
by reviewing the results of the testing programs used by the 
Westside Community Schools. 
The findings indicated. that among favorable changes noted 
in the professional growth of the teachers were the increased 
ability to provide for individual differences, to plan and 
~ob L. Taylor, "Factors Influencing In-Service Teacher 
Education Programs," Journal of Education Research, Vol. LII 
(May, 1959), PP• 336- • 
work together, to use instructional materials, to use the 
group process, and to help make the school more damocratic. 4 
Little has bean written concerning the in-service pro-
grams of public schools or concernL~z cooperative efforts 
between teacher education institutions and publi.c '.3ehools for 
c:: 
the develor,ment cf such programs.::> 
McCreary i.•eported. that school super:i.nten.dentn and f.iCe.de-
mic person.rial ir1 college-a attempted to d.eterrirl..ne the indi vi-
dual needs of elementary teachers et the time o! graduation 
in order the.t an in-service ir!di vidualized orienta.tion 
program could be planned. The study involved a nmall sample 
of administrators and tee.eher candidates. .An interview and 
a d.ia.gnoatic check list, which was based on cr!.teria furnished 
by the superintendent.r., were uzed to ascertain caneiea-tea • 
strengths s.nd weakr1eeses. Al though the results indicated. that 
add.itione1 adaptatione were necee.sacy, the instrument and 
procedure were considered useful. Thic. ariproach holds promise 
for plannin.g in-ser-v·ice progrruns. 6 
4 Glenn E. Pickrel, nstudy of the In-Service Education 
Program ir1 the Westside Community Mebrsska School!3" (unpub-
lished Doctoral dissertation, University of Nebraska Teachers 
College, 1960). 
5narold E. Ueynard, "Pre-Service and In-Service Education 
of Teacherstn Review of E<i;~ca~ional Research, Vol. :XXX:III, 
No. ~ ~~cto er, 196~), p. Jb'). 
6Anne ;1c0real""Jt "De·term.in:i.ng Indi.vi.<luel Needs of Elemen-
tary Teachers as a Beals for an Orientation l?x·ogram.," Journal 
of Educational Research, Vol. :;IV (September, 1960), pp. ~~4. 
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In 1961, Southworth studied the in-service education in 
the Port Washington, Uew York Elementary Schools. The purpose 
of this investigation was to determine the policies, practices 
and trends of in-service education in the Port Washington 
Elementary Schoola, to compare the findings of this investiga-
tion with those policies, practices and trends of in-service 
education found in the literature~ and to make proposals to 
serve as guides for the improvement of in-service education 
for Port Washington and for American elementary education in 
general. Intormation concerning the education background of 
the elementary school personnel, their understanding and · 
attitudes toward in-service education, and their expressed 
needs in in-service, was secured by means o! a questionnaire. 
The results of the study showed an uneven development 
of in-service education in Port Washington. The elementary 
school personnel manifested professional competence and inter-
est in their own professional growth. However, there was 
found a need tor better a..'ld more comprehensive organization 
of in-service activities in Port Washington.? 
In 1962, Teague attempted to make an evaluative analysis 
of the in-service program for teachers and administrators in 
?William Southworth, "An Investigation of the Policies, 
Practices and Trends of In-Service Education in the Port 
Washington New York Elementary Schools" (unpublished Doctoral 
dissertation, New York University, 1961). 
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the DeKalb County, Georgia School System, and to recommend, 
on the basis of the evaluation, ways by which the program 
would be improved. Six steps were involved in this procedure: 
l. A theoretical basis was developed for analyziug 
and evaluating in-service programs in terms of 
their basic purposes and major characteristics. 
2. A set of twenty criteria was developed and used as 
the basis for evaluati11g the in-service program.. 
3. Instruments were designed and administered to 
gather data which described the in-service program 
in terms of its purposes and major characteristics. 
Data were collected from principals, central office 
staff, and selected teachers, by means of the 
questionnaire. 
4. Data obtained from the questionnaire were tabulated 
and analyzed. 
5. The in-service program was evaluated by applying 
the criteria formulated in step two of the data 
pertaining to the in-service program. 
6. Major findings and conclusions were identified from 
which recommendations were formulated for improve-
ment of the program. 
The findings of the study indicated that: (1) teachers 
who had taught in the system for four years or more rated the 
program significantly higher than did teachers who had been 
in the system less than four years; (2) teachers with 
baccalaureate degrees rated the program higher than did teach-
ers with five or more years of college training; (3) tea.ehers 
who had taken college courses within the last three years 
assessed the value of the program lower than teachers who had 
not taken a college course during that period; and (4) 
23 
activities that originated and were conducted at the local 
nchool level were preferred over those activities held on a 
regional basis.8 
In the same yeax, Larson studied the status of in-service 
education practices in the school divisions and counties of 
Alberta. and evaluated these practices in terms of the prin-
ciples of good in-service education programs. The study in 
each division and county was limited to two schools reported 
by the superintendent to have had some form of in-service 
education in operation during the school yeax 1959-1960. The 
schools in each area were randomly selected from two cate-
gories a one from the group having a total staff of twelve 
teachers or more, and one from the group having a staff less 
than twelve. The survey approach, using questionnaires. was 
employed to collect the data required. 
The major results or the study indicated that: (1) super-
intendents played a large part in initiating, planning and 
organizing in-service activities related to curriculum devel-
opment, teachers' institutes, testing programs, supervisory 
conferences, classroom inter-visitations, and supe!"'l.risory 
reports and bulletins; (2) the principals played a leading 
8wa.;"'1!le Teague, "An Evaluative Analysis of the In-Service 
Program for Teachers and Administrators in DeKalb County, 
Georgia" (unpublished Doctoral dissertation, Auburn Uni-
versity, 1962). 
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role in initiating, planrdng, and organizing in-service acti-
vities concerned with studying classroom procedures, orienta-
tion progi'.'ams, and developing school policies; ( ;) with the 
exception of teachers' conventions, teachers did not play a 
prominent pa.rt in initiatingt planning, and organizing in-
service activities; (4) good in-service programs played a part 
in developing high moJ·ale on the part of the staff members, 
and in reducing teacher turnover; (5) a.ctivities considered 
to be the most etfective from the point of. view of promoting 
professional growth were those directly connected with the 
teaehe~s• immediate problems, auch as those concerned with 
studying classroom procedures; and (6) activities considered 
by teachers to be the least effective in promoting professional 
competence were those related to classroom visits by princi-
pals, a.n.0. super-visory bulletins. 9 
Evidence of the low repute in-service education programs 
had in relation to other acceptable means of satisfying pro-
f esnional growth requirements, is provided by a national sur-
vey of urban school districts conducted in 1961-62, by the 
National Education Association. Research Di.vision. The results 
showed that 96 per eent of the districts responding stated 
0 
"'Peter Larson, .,A Study of In-Sorviee Education in the 
School Divisions of Counties of Alberta" (unpublished Doctoral 
dissertation, Universitr'.f of 0-.l.'.'ego:n, 1962). 
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that special opportunities were offered for in-service train-
ing and prof easional growth of teachers. However, only 3.4 
per cent of the same districts considered participation in 
in-service programs to be worthy of consideration in fulfill-
ing requirements for continued professional growth.lo 
An assessment of existing in-service programs of the 
member schools of the East Central Indiana School Study Council, 
was conducted by Ramig in 1964. The questionnaire survey 
technique was employed to gather the necessary data. QUes-
tionnaires were distributed to the educators in these school 
districts in an attempt to secure their judgments and opinions 
about in-service practices that existed and what "ought to be." 
The findings reported under the two headinge--Assessment 
of Existing Programs and Guiding Beliefs for the Future-are 
summarized as follows: 
l. Teachers participated in an average of three and 
six-tenths in-service activities during the past 
year. 
2. Teachers felt those meetings in which they discussed 
or evaluated problems of concern to them were the 
most effective. 
3. Teachers would like to have opportunities to observe 
specific educational practices by collellbi-ues in 
other school systems. 
1
'1TEA Research Division, "Personnel Administration in 
Urban School Districts, 1961-621 " Reaearc~ Report 1963-R 13 (December, 1963). 
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4. The in-service programs were conducted in these 
school corporations to (a) gain knowledge and under-
standing of teaching methods and techniques, (b) 
encourage the individual teacher toward self-growth, 
and (c) gain knowledge and understanding or the use 
of instructional materials and resources in the 
educative process. 
5. The participants felt that to encourage the indivi-
dual teacher towa...'"<i self-growth was the one purpose 
most needing additional consideration. 
6. Leadership for the in-service programs was vested 
in the administrative staff. 
?. Almost fifty per cent of the population investigated 
claimed they participated in in-service programs to 
achieve professional growth. 
8. The organization of these in-service programs was 
based upon the needs of each building. 
9. The goals for in-service education were thought to 
have been derived from preconceived ideas of the 
administrative start. 
Of twenty-rive guidelines for in-service education de-
rived from the literature on the subject, seventeen were 
accepted and eight were rejected. 
The selected statements which were rejected represent 
the area facing the greatest need for change. A change of 
attitude or behavior on the part of the personnel within these 
school syatems--from one of apathy to that of active profes-
sionalism--is the basis upon which these school systems should 
initiate action to produce effective and desirable in-service 
programs. 
2? 
Further interpretation of the rejected statements sug-
gested that the respondents would probably (a) accept any task 
that was consistent with what they had been doing, providing 
it did not add to the work load, (b) prefer !ewer personal 
contacts with the administration, and (c) hesitate to accept 
leadership from the .administration relative to in-service 
education programs. 11 
In a study published in 1965, the National Commission 
on Teacher Education end Professional Standards, h"EA, pub-
lished a report on 292in-service programs. The report sum-
marized general practices and trends as follows: 
l. Greater use is being made ot the professional staff 
within a achool system, with requests for outside 
consultant services limited to special needs. 
2. The non-college credit programs are conducted by 
resource people within the school system. 
;. School systems are providing more released time 
during the school day f'or inservice education 
activities. 
4. Compensation ia given for time contributed by the 
teachers outside the regular school day, week, or 
year. 
5. The number of days teachers are employed is being 
extended, with the additional days being devoted 
to inserviee education .• 
11Clif'ford Rmnig, 0 A Survey of the In-Service.J?rograms 
and Practices of a Selected Group of Indiana School Systems" (unpublished Doctoral dissertation, Ball State College, 1964). 
,...--
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6. Extended and comprehensive inservice programs 
usually have some f inanoial support from outside 
sources. Increasing financial responsibility for 
inservice education is being recognized by the 
school systems. 
?. liearly all programs. have subjective evaluations 
which include questionnaires, reaction sheets, or 
verbal comments by the participants and directors, 
but well-organized statistical eya1uations are 
evident in only a few instances.i2 
The increasing magnitude of in-service education pro-
gra'lls is further indicated in a national SlL..""Vey conducted by 
the Ma.tional Education Association Research Division in 1965-
66. The results of the survey showed that one-third of the 
school systems with 6,000 or more pupils required teachers to 
show evidence of proteasional growth to earn salary increments 
at stipulated intervals, and that an estimated 94.4 per cent 
of all systems with ;oo or more pupils enrolled granted one 
or more leaves of absence tor professional reasons.13 
During the past few years, several studies have treated 
the topic ot teacher in-service education with particular 
emphasis on programs, practices, criteria, and techniques. 
In 1966, Schild studied the character and prevalence ot 
four in-service preetices: 
12National Education Research Division, "In-Serv. ice Educa-
tion of Teachers," Research Summaq 1266:-Sl, t..1966), P• 13. 
l3"Profeesional Growth of Teachers In-Service," NEA 
Research Bulletin, Vol. XLV, No. l (March, 1967), p. 2;;-
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1. Planning and coordinating the program 
2. Time provisions for in-service 
3. Use of university consultants 
4. Evaluatio:n. of the program 
A questionnaire was utilized to gather data from 73 
school systems in 29 states for the school year 1961-62. 
The findings were as follows: 
1. The average system was p!'oviding two formal in-
service sessions per staff member pe~ month with 
the larger schools providing fewer opportunities. 
Almost half o! the systems planned to expand their 
in-service programs. 
2. Cooperative, long-term pla.Yllling was rare and 63 
per cent of the systems had no teachers participa-
ting in an advisory planning group. This lack o! 
planning was not scheduled for inprovement. 
3. There were single in-service coordinators in 60 
per cent of the districts, but only 52 per cent 
included curriculum development and instructional 
supervision in. the coordination. 
l+. Released time for in-service• usually early dismissal, 
was provided by 56 per cent or the systems, but 
only JJ..7 per cent provided extended year time and 
this was for Sol~ average of only 7.9 per cent of 
the staff. 
5. University consultants were utilized in 81 per cent 
of the systema, with an average or 7.7 consultants 
in each. The practice has grown rapidly. The 
average number of sessions per conaultant was 5.6 
per year and only 23 per cent worked 10 or more. 
6. All but 9 systems used some evaluative procedure, 
but relied main.ly on inf or.cnal observation and 
I 
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a.dminiatrati ve judgment! I1any voiced a need :for 
more objective methods. 4 
Two years later Smith in~entoried and described the 
techniques !or in-service education which were being used in 
the public ochools of the l~ew York r1etropolotan e.rea to pro-
mote growth o:r teachers who had earned Master's degrees, and 
to compare ratings of such techniques made by teachers and 
administrators. 
Seventy in-service techniques were selected from the 
literature ru1d included in a questionnaire which was sent to 
school auperintendente and teachers. Respondents were asked 
to rate the seventy techniques using the following scale: 
(5) extreme importance; (4) considerable importance; (3) 
moderate importance; (2) slight importance; (1) no importance. 
They were also asked to indicate how frequently these tech-
niques had been used in their school system according to the 
following sealei (a) once or more a year; (b) once or twice 
in three year·s; aud, (c) not at all. 
The cou.cluaions of the study were as follows: 
Teache:r.•s and superintendents agreed that eleven tech-
niques were important for in-aervice education of teachers 
11
'*-Robert Schild, ri;. Survey of Certain Practices and Some 
P1:oposed Directions f O:J.°' In-Sel."Vice Education Programs In 
Selected Schools of the A~GS" (unpublished Doctoral diaserta-
tioL, Columbia UniversitJ, 1964). 
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with master's degrees. Both superintendents and teachers 
reported an index of value of .90 or better, and seventy-five 
per cent or more of both groups reported use once or more 
each year the following techniquess 
Faculty Meetings Within a School 
Department Meetings 
Orientation Programs 
Parent-Teacher Conte:rences 
Attendance at Conferences 
Professional Magazines and Periodicals 
A Professional Library 
Instructional Materials 
Extension Courses 
Summer School Courses 
Student Teachers 
Respondents reported that twelve techniques were impor-
tant, but they failed to assign these techniques high indices 
of use; therefore they were not included in the first list. 
Teachers• Handbooks 
Comm.unity Resources 
Sabbatical Leaves 
Educational Policies 
Planning New School Buildings 
In-Service Growth Programs 
Sufficient Time 
College Courses 
Curriculum Committees 
Problem Solving Committees 
Principal-Teacher Conferences 
E:x:perienoed Teachers Assist end Advise 
The tollowing techniques were assigned low indices of 
importance and low indices of use: 
Staff Meetings for Entire School System 
Classroom Visits 
Staff' Bulletins 
School System Publications 
Leadership Opportunities 
:;2 
Post-School Meetings 
Educational Television 
College Faculty Members Visit 
Merit Salary 
In-Service Credits ~ 
Correspondence Courses1~ 
In the same year, York evaluated the in-service educa-
tion programs as conducted in the individual schools and on 
a system wide basis within Fairfax Comrey, Virginia. 
The writer identified eixteen principles or effective 
in-service education programs which were used as a basis for 
a questionnaire submitted to the principals and a one-third 
random sample of the teachers em.ployed in Fairfax County. 
The Fairfax County in-service programs were generally 
found to provide adequately for: (1) orientation of new 
teachers; (2) continuity of purpose and activity; (3) con-
centration upon instructional improvement; (4) improvement 
in the working climate1 (5) encouragement for experimentation; 
and (6) proper utilization of dgsirable results of local level 
in-service activities. 
Teachers• greatest in-service education needs were in 
grouping ot pupils tor instructional activities and in curri-
culum development, while using resources, staff relationships, 
providing for individual differences, and understanding the 
l5Andrew Smith "Techniques for Educating Teachers In-
Service" (unpublisheA Doctoral dissertation, Universit~ of 
Connecticut, 1966). 
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community were the greatest improvements reaulti!lg from in-
service activities. 
School faculty meetings, teacher handbooks, teaoher-
prineipal conferences, and principal classroom visitations 
were the helptu.l in-service techniquea utilized. 
The following are aome of the conclusions baaed upon 
the findings& (l) formal in-service activities a.re consid-
ered by teachers to be ineffective in producing improvements 
on the pa.rt of participants; (2) in-service activities are 
m.ost successful when conducted at the local school level and 
when they deal with topics or problems of concern to teachers; 
(3) teachers prefer to do iri-ser~ice work at the grade level 
or subject fields in which they teach; (4) teachers recognize 
their own weaknesses and are ready to work on these areas; 
(5) the most successful in-service activities are conducted 
during the normal workday; (6) participation, on an active 
basis, in in-service activities has a direct relationship to 
the value placed upon the activities of the participants1 and 
(?) proper evaluation is a major problem.16 
Cehraman attempted to identify the needs of small uni-
fied school districts in regard to in-service education and 
16tienI7 York, "A Study of Teacher In-Service Education 
Programs in the Fairfax County Virginia School Syst~.,...l.Ai~-wo1.11.. 
School Year 1964-1965" (unpubllshed Doctoral diss ·~oiftO w f> . 
George Washington University, 1966). </.,,.'-I'" ~~ -1; _
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to find practical ideas for in-service education of teachers 
in these districts. 
The data was collected ~hrougb. the use of a personal 
interview with administrators and a teacher survey form admin-
istered to fifteen faculties. 
The conclusions of the study indicated that: (l) the 
in-service education pr.o.bl.ems and needs of small unified school 
districts can be identified by their teachers end administra-
tors (There are similarities and differences according to the 
circumstances in each district.); (2) teachers end administra-
tors of small unified school districts feel a need for expanded 
programs o:t in-service education or improvement of the present 
progr&:t.Ai.; (3) practices described in the literature as well as 
those currently in use are applicable to small unified school 
districts; (4) certain topics tor in-service education are 
important to all teachers of a 'Wlified school district; (5) 
there is a significant difference, observed by comparing corre-
lations, in the degree of importance teachers attach to various 
topics tor in-service education1 and (6) teachers will rank 
topics as important in larger numbers than they will choose the 
same topics for immediate in-service education :tn~heirown 
districta.17 
17Thomas P. Cahraman uin-Serviee Education of Teachers 
Small Unified School Distr!cts (unpublished Doctoral disserta-
tion, University of Southern California, 1966). 
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In 196?, John Savage proposed to gauge the effectiveness 
of in-service education as perceived by teachers and adminis-
trators. This study also sought to test the hypothesis that 
teachers and administrators view the effectiveness of in-
service education differently. 
The study was developed by asking the professional ste.:f f s 
of ten Chicago suburban high schools to respond to a twenty 
item questionnaire. 
The findings suggest that teachers' perception of the 
effectiveness of in-service education as indicated by their 
attitudes is one of indifference. Administrators apparently 
view in-service education as being significantly more eff ec-
tive than do teachers. 
No evidence was found to support the following conten-
tions: (l) Male and female teachers perceive the effectiveness 
of in-service education differentlyf (2) Teachers of differ-
ent subjects perceive the effectiveness of in-service educa-
tion differently; (3) Teachers with different levels of 
professional training perceive the effectiveness of in-service 
education differently; (4) Years of administrative experience 
has an impact on perception of the effectiveness of in-service 
education.18 
18John G. Savage! "A Comparison of Administrator-Teacher 
Perceptions of In-Serv ce Education" (unpublished Doctoral 
dissertation• University of Illinois, 196?). 
The development o! criteria !or effective in-service 
education programs was studied by Kaupke in 1968. 
Two data gathering devices were used in this study: (1) 
an Interview Schedule, and (2) a Teacher Response Instrument. 
A random sample of sixty teachers in five Indiana school 
systems were sampled. 
The !ollowing conclusions were reached based on the 
.findings or the study: (1) Many of the in-service program 
features, practices, and techniques recognized in the Taxonomy 
of Criteria !or Teacher In-Service Education Programs as being 
contributory !actors to program success were common to all of 
the selected in-service programs; (2) The description of the 
in-service programs as related by the administrators inter-
viewed was not always consistent with th~ evaluatd.ons returned 
by participating teachers. (3) The in-service program feature 
for which the most adequate provision was made in the school 
system studied was teacher involvement in the various phases 
of the in-service programs. (4) The in-service program feature 
tor which the least adequate provision was made in the school 
systems studied was in-service program evaluation and dissemi-
nation of evaluation results.19 
19Donn Kaupke, "A study of Criteria Used in Teacher In-
Service Programs of Selected Indiana Schools" {Wlpµblished 
Doctoral dissertation, Ball State University, 1968). 
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The in-service education of new and beginning teachers 
has been the focal point of several studies and reports. 
Herman D. Winger studied the orientation and in-service 
education o! teachers in second and third class school systems 
of Pennsylve.nia in 1959. The purpose of the study was to 
focus on certain practices used in teacher orientation and 
in-service education and to evaluate the practices in terms 
of criteria established through the literature, and consulta-
tion with authorities in the field. 
Data for the study were obtained through a pilot study, 
inte:rviews, and a questionnaire. 
The !allowing conclusions were drawn from the study: 
(1) teacher orientation programs were based primarily upon 
clinical and mi...'lor administrative duties which mu~~t be :perform-
ed by teachers, and are not adequately preparing the new 
teacher for his classroom duties; and (2) orientation pro-
gram.a do not begin soon enough and do not continue long enough 
to prepare the new teacher tor his many responsibilities in 
the elassroom.20 
In 1961, Deena I. Teitelbaum attempted an evaluation or 
an experimental program of assistance for newly appointed 
2%erman D. Winger, "Orientation and In-Service Educa-
tion of Teachers in Second and Third Class School Systems of 
Pennsylvania" (unpublished Doctoral dissertation, Pennsylvania 
State University, 1959). 
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teachers in eex·tain elementary schools in New York City. The 
PUl:'J?ose of the study was to evaluate the effectiveness of an 
experimental orientation and in-service training program which 
utilized the services of teacher-training consultants to pro-
vide intensive help for newly-appointed teachers in selected 
public elementary schools of New York City during the 1959-60 
school year. 
The research design utilized wes a comparison of situ-
ations in which the services or teacher-training consultants 
were ava.ilable to newly-appointed teachers with those situ-
ations in which no consultant services were provided. A 
series of monthly logs completed by both groups of teachers 
and the consultants provided the data with which to analyze 
the assistance received by new appointees. 
The findings which resulted from the study indicated 
that the experimental program was successful. The teachers 
in the experimental schools expressed eigni.fieantly more 
confidence in the abilities to .function in the classroom than 
did the teachers in the control schools.21 
A pilot program aimed at helping new teachers adjust to 
the Cleveland Public Schools was initiated in October, 1966. 
21neena I. Teitelbaum, "An Evaluation o:t an Experimental 
Program. of Assistance for Newly Appointed Teachers in Certain 
ElementSl."'Y Schools of Mew York City" (unpublished Doctoral 
dissertation, New York University, 1961). 
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The program evolved from a request of the Cleveland Teachers 
Union that advisory teachers be appointed whose function would 
be to assist first-year teachers so that they might be less 
overwhelmed by the difficulties of teaching in the city schools. 
The experienced teacher was to be old enough to have acquired 
several years of successf'Ul. experience in Cleveland• yet young 
enough to identify with the new teachers' problems and to 
establish a peer relationship instead of a supervisory one. 
An account of one particular aspect of the program was 
described by Ronald Goodrich in The Clearing House. Mr. 
Goodrich was assigned as an advisory teacher for 50 first-year, 
junior high school English teachers. 
After observing these teachers for a period of months, 
Mr. Goodrich reported the following observationss 
1. New teachers seem overwhelmed with the immensity of 
their task. Unfortunately, many English teachers 
teach six classes end have a student load approach-
ing and sometimes exceeding 200 students. Added 
to this is the responsibility for a homeroom in-
volving extensive clerical work. 
2. The preparation of new teachers has been in secondary 
education with major emphasis upon the content 
area. Those assigned to the junior high school are 
unprepared to meet the challenges of teaching the 
12 to 16-year-old age group. The teacher fre-
quently finds it difficult to structure lessons 
that provide for both the routine and the variety 
that young adolescents need. There is often an 
apparent disregard for the short attention spans 
of children in this age group. 
3. Because many new teachers lack insights into junior 
high behavior, they experience discipline problems 
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which may be the result of inappropriate techniques 
or materials. 
4. Too many classes tend to be almost exclusively 
teacher-centered and teacher-dominated. 
5. Too many teachers see the teaching of formal grammar 
ae their primary task instead of placing it into 
its proper perspective as one small strand in a 
total English program. 
6. Very few beginning teachers possess the techniques 
for teaching reading skillst yet in the city schools 
retardation in reading is one of our most serious 
and pressing problems. 
These recommendations were made during the first semes-
ter of the second yeu o! the program: 
1. An advisory teacher should spend a week or more in 
a single building where he could assist more fully 
in lesson planning and perhaps conduct demonstra-
tion lessons. 
2. Both advisory teachers might work throughout the 
system. This would make possible .joint planning 
as well as sharing of observations and reactions. 
The two advisors could confer regularly on Friday 
afternoons. 
3. The appointment of advisor;,y teachers should be tor 
two years. In the second year the advisory teacher 
has the benefit of a year's experience and is still 
close enough to the classroom to identify with the 
new teachers' problems. However, it might be de-
sirable that their two year appo111tments be stag-
gered. Each year one could be experienced and the 
other could be a kind of junior partner who would 
become the senior partner in the succeeding year. 
In this way the program could have the necessary 
continuity and also be staffed by advisory teachers 
close to the classroom. 
Although several people have expressed satisfaction with 
the advisory teacher program. no formal evaluative procedure 
l 
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has been proposed as yet. Further defining of the task of an 
advisory teacher is undoubtedly necessary. Some critics might 
argue that the addition of another level of staff personnel 
merely creates more bureaucracy. Nevertheless, a system as 
large as Cleveland may require such a staff position to perform 
a role that is carried out by a supervisor in a smaller system. 
It seems at this time that there has been sufficient positive 
response to the advisory teacher program to warrant its con-
tinuance. 22 
New York State's program tor assistance to beginning 
teachers is the result of a cooperative effort between the 
Bureau 01" In-Service Education in the State Department 01" Edu-
cation and the State University College at Oswego. 
The program was designed to aid first year teachers in 
overcoming some 01" the difficulties of their first-year service 
and in becoming full-fledged members of the teaching prof es-
sion. 
The program consists of training a master teacher chosen 
by the district to aid first year teachers in a team. situation. 
The New York State Department of Education, in addition to 
f inallcing the summer training session, also has provided money 
22Ronald J. Goodrich, "Advisory Teacher Program Benefits 
Beginning Teachers," The Clearing House, Vol. XLIV, No. l (September, 1969) 1 PP• !~-15. 
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for substitute teachex·s in order to release the master teachers 
ror team sessions. 
During the 1967-68 school year, the program involved ? 
school districts• 20 master teachers and 20 schools giving 
assistance to 127 beginning teachers in those schools. In the 
1968-69 school year, the program will involve 10 school dis-
tricts, still 20 master teachers and 20 schools, giving as-
sistance to possibly 200 begi..."lning teachers. since it has 
been found that the number on teams could be increased without 
any loss of effectiveness. 
The summer training of the master teacher, or team leader, 
is a vital factor in the program. Nominated by his adminis-
trator, he is a member of the school faculty who has demon-
strated a readiness to do something different, something 
experimental, who is willing to help beginning teachers with 
their problems, and is someone who is not serving in an 
e.dmil1istrative capacity. !Ie must be willing to take training 
in the process of team. supervision and must be willing to 
analyze his own teaching via. video tape during the summer 
session, as well as by live teaching during the school year. 
The six weeks• summer training, which tskes place on the 
Oswego campus, carries six hours of graduate credit. The 
courses cover interaction analysis, sensitivity training, 
demonstration, observation and post-analysis of teaching, and 
·the whoJ.e process of team supe!"' . .'ision, known as "cycling." 
Team leaders receive a thorough grounding in Flanders and 
Amidon's Interaction Analysis; Hager's Preparing Instructional 
Cbjectiveo; Bloom ru1d Krathwohl's Taxonomies, Cognitive and 
Affective Domains; and in the works of Tsba, Withall, and 
woodruff'. 
Two elementary te8lII leaders a..--id two secondary team 
leaders a~e chosen from ea.ch participating district, and when 
they return to their respective schools in the fall, they are 
assigned a team of four or five beginning teachers who have 
expressed a willingness to be a part of a team. 
Each school district works out its own schedule as best 
fits its needs, but for each ma.at er teacher team leader, a 
district receives $1500 a year to use for substitutes pay. 
Ilow it wishes to use this money is again a decision of the 
district axtd team leaders. 
At the end o! the first year's experiment in assistance 
to beginning teachers, the following generalizations were 
made: 
1. The pt•ogram seems to have e;rea.t potential and should 
be part of a sequential processt either in this 
form or in other forms, from methods courses through 
student teaching and !1rst-year teaching. 
2. PI·ogrems work best in those schools where the build-
ing principal gives support and encouragement but 
does not interf er. 
.:.;. 11he desire f1f t:egi:nriing ter-,ch.ors ( cu~d oc:m.e iet1dern) 
to inject value judgments into the collecting and 
giving 0f data should be checked promptly. This 
point was made strongly in the training program; 
nevertheless, uneliciteG. value. judgmcmts n.rc occur-
ring with enough regularity to be disturbing. 
4. The therapeutic value of the team's providing for 
a place to tiscusa problemst air grievances, ar1d 
generally unburden them.selves &a::/ be one of its 
best :reatures at the very beginn.ing of the school 
year. 
5. Cycling should come gradually, should be completely 
volu.:w.t;ary., a..."'ld should not be at~~nnpted when begin-
ning teachers are apprehensive.23 _ 
The Beginning Teacher Development Program in Hawaii, is 
described by Daniel Noda in the same issue of The Bulletin.24 
The foremost aim of the Beginning Teacher Development 
Program is to assist the beginner in his professional and 
personal growth at his point of entry into the pro.f'ession. The 
program makes available to t.he beginning teacher the services 
of a supervisor of proven competence, whose function is to 
render the new teacher sustained, constructive, supportive, 
and ready assistance. 
One of the major unique features or the program is its 
team approach to teacher development, involving the State 
Department of Education, which hires the teache:rs,. and the 
23cecelia t1cGinnis, "The Beginning Teacher Project in 
New York State," The Bulletin, Vol. LII, Ho. 330 (October, 
1968) t PP• L:.4-lt.a. 
24Ibid., PP• 62-?2. 
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University of Hawaii, which prepares a large percentage of 
them. Both institutions are departments of the state govern-
ment and, perhaps more significantly, represent the only two 
agencies that are responsible for public education--elem.en-
tary, secondary, and higher education. Presently, the Depart-
ment of Education administers the program and the University 
of Hawaii provides consultant services. 
Based on the 1966-6? first semester assessment in which 
the beginning teachers, supervisors, principals, and personnel 
at the district and state levels participated, the program. 
was rated "good" in achieving its primar.r purpose--that ot 
assisting the beginning teacher with his overall growth. 
Strengths were seen primarily in constructive assistance and 
guidance in areas of personal and professional growth and 
teaching competencies. Recommendations for improvement of 
the program were noted principally in the organizational and 
admjnistrative aspects of supervision, such as reduction of 
the supervisor's teaching load, provision for coni"erence time 
for supervisors and teachers, and provision for supervisory 
personnel stability. A concerted e.trort to improve these 
areas is currently being undertaken by those involved in the 
implementation of the program. 
The NABBP Pro3ect on the Induction of Beginning Teachers 
attempted to give new teachers some extra time and extra help 
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so that they might learn more effectively those things about 
teaching and the school that can be learned only on the \Job. 
The Pro~ect also hoped to identity those factors which enable 
teachers to become better teachers more quickly than they 
ordinarily would and, because of the satisfactions gained, 
remain in teaching. 
Proposals tor the project were accepted froa three quite 
dissimilar school districts& Detroit, Michigan. public 
schools, a large urban system; Richmond, Virginia., public 
schools, an intermediate-sized urban system.1 and st. Louis 
County, Missouri, public schools, consisting of twenty-five 
small, adjacent school districts. 
Each of the three school systems named someone on its 
administrative staff as a project coordinator. The three 
school s:rstems in the pro3eet, under the leadership of the 
coordinators, decided on four elements that would be observed 
b7 all schools1 
l. A teaching load reduced by one class period for the 
beginning teacher during the first year of employ-
ment. 
2. A teaching load reduced by one class period tor an 
experienced teacher who would advise and counsel 
the beginning teachers who were in the demonstra-
tion pro~ect. 
;. Assistance tor beginners in finding and using good 
instructional materials1 and 
4. Provision of special inf'ormation on the character of 
the community and of the student body, and in!'orm.a-
tion on school policies. 
l 
4? 
The beginning teachers in the demonstration project were 
drawn at random .from those who had been hired by the school 
systems in the normal manner and were representative of new 
teachers across the country. From discussions among Project 
staff and coordinators it was agreed to limit demonstration 
groups to four or five beginners and to choose these in what-
ever Wtf3' was attractive or convenient in a given school. 
1'he selection of the cooperating teachers was left in 
the hands of the individual principals. 
During the first year, 58 beginning teachers and 18 
cooperating teachers working in 24 schools were in the pro-
gram. Because the participants were encouraged to experiment, 
a variety of scheduling arrangements and activities resulted. 
The beginners were asked to keep daily logs of their 
teaching experiences and encouraged to express their emotional 
reactions to the situations they encountered. Their diaries 
were forwarded to the Project director in Vash~ngton for 
review. From studying these logs and through interviews con-
ducted by the director and bis assistant it was hoped that the 
major needs of the beginners could be identified and steps 
then taken by the cooperating teacher to meet them. 
In order to provide a wider base on which to test induc-
tion activities, it was decided to expand the pro~ect in 196?-
68, its third and last year. School systems in Lima, Oen.ton, 
I 
J 
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and Columbus, Ohio; and Palm Beach County, Florida; joined the 
Richmond, Detroit, and St. Louis County school systems to 
make a total of 33 schools, 188 beginning teachers, and 3? 
cooperating teachers. 
A tomal, independent evaluation o:t the project was unde 
taken during the second year by the Detroit Public Schools' 
Department of Research and Development. This evaluation was 
designed to provide data that would answer the question~: 
''What kind of assistance would be most helpful to begi xm:I ng 
teachers? What would be most use!Ul in retaining that 20 to 
;o per cent of beginning teachers who leave teaching each 
year? Does induction really make a difference? It so1 what?" 
A series of questionnaires directed to both beginning and 
cooperating teachers yielded subjective data1 therefore, it 
is not possible to draw hard and fast conclusions based on 
proven facts. Judging from the responses obtained from Pro-
ject participants, however, it seems clear that the types of 
assistance most helpful to beginning teachers were the 
f'ollowing1 
l. aid in plannillg 
2. aid in diaeipline matters 
;. help in classroom control 
4. knowledge ot school policies 
5. insights il::ito better utilization of instructional 
materials2/ 
25 Ibid., PP• ?4-84. 
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Stewart studied the purposes, effectiveness, sponsor-
ship, and conditions affecting the in-service educational 
opportunities available to beginning teachers in Alberta, 
Canada. 
The study population was divided into two groups. One 
group included teachers em.ployed in the public schools admin-
istered by city' school district boards, and the other group 
included those em.ployed by the school authorities of the rural 
school divisions and count.ies. Each of these sub-populations 
was divided into three smeller units according to type of 
teaching certificate. From these sub-populations six samples 
ot fifty beginning teachers were selected randomly. The term 
"beginni.ng teacher" refers in the study to those teachers vh.o 
have taught for one but not more than tour years. 
A questionnaire was used to gather the data. 
'l?he results of the survey indicated thats 
1. Beginning teachers believe in-service activities 
should be designed mainly to help the teacher im-
prove his classroom performance and to contribute 
to the improveaent of the teacher's behavior as a 
member of a prof easional group. 
2. Beginning teachers do not consider the development 
of knowledge relative to the theoretical background 
of education as VeJ:'3' appropriate to in-service 
educational activity. 
3. Beginning teachers with different backgrounds and 
who are em.ployed in different situations do not 
perceive radia~lly different objectives for the 
in-service phase of teacher education. 
4. Host ot the in-service opportunities available are 
designed to involve large groups ot teachers, some 
are designed to meet the needs of small groups, and 
only a tew are designed to meet the needs of par-
ticular teachers. 
5. Beginning teachers consider the traditional types 
ot in-service activities such as institutes, con-
ventions, and courses of instruction to be widely 
effective in serving teachers generally. 
6. Beginning teachers consider in-service opportunities 
which require the active participation of the 
individual in procedures designed to improve teach-
ing performance to be most valuable. 
?. The factors which tend to limit the effectiveness 
ot in-service education include the difficulties 
encountered in securing the services of qualified 
assisting personnel and the conflicts between 
teaching requirements and participation in in-
service opportunities. 
8. Several agencies including the university, the pro-
fessional organization, th:_f:ernm.ental department 
ot education• and school a strators are inv~ved 
in the sponsorship of in-service opportunities. 
In 1966, Clifford Hartman attempted to determine signi-
ficant relationships that exist among factors and personnel 
associated with in-service education provided for beginning 
elementar;,y teachers. 
The specific ob3ectives involved in the stu~ werea (1) 
to determine relationships between teachers• and principals' 
ratings ot seventy instructional problems1 (2) to determine 
26v. Duncan Stewarti "A Study of the In-Service Educa-
tional Opportunities Avai able to Beginning Teachers in 
Alberta" {unpublished Doctoral dissertation, University of 
Colorado, 1966). 
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relationships between teachers• end principals• attitUdes 
concerning effectiveness of forty in-service education prac-
tices; (3) to compare in-service education practices ot 
Anchorage with practices in other districts; and (4) to ana-
lyze interrelationships among instructional problems. present 
in-service education practices in Anchorage, and practices in 
other districts. 
data. 
The questionnaire method was used tor the collection of 
The conclusions of the study indicated: 
1. In-service education practices involving personal 
initiative and choice on the part of the teacher 
were rated as more effective by beginning teachers 
than those practices that were planned, organized, 
and provided by an outside source. 
2. !:finning teachers indicated participation in civic 
comm.unity organizations makes a more effective 
contribution to personal adJustments and profession-
al organizations, faculty meetings! curriculum 
discussions, and other similar act vities provided 
by administrative end supervisory personnel. 
3. Beginning teachers rated assistance trom. fellow 
teachers as extremely effective. 
4. Element~ principals rated all in-service practices 
provided by the school principal as being more 
effective than the teachers believed them to be. 
5. Of the forty in-service practices, teachers and 
principals rated assistance from. fellow teachers 
' J 
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as the one which made the moat effective contribu-
tion to professional growth.2? 
James B. Conant, in !he Education of American Teachers, 
devotes a chapter to the "Continuing and In-Service Education 
o! Teachers."28 While he is not at all opposed to the con-
tinuing professional enrichment of the teacher. he is verr much 
against what he considers to be some of the abuses o! in-
serviee training. He is opposed to indiscrim.:lnate in-servie'9 
courses !or all teachers. He is critical 0£ courses ottered 
at times that will consume the energy a teacher should spend 
on his classes. He believes that man;r, if not most, schools 
of education have been guilty of encouraging the present 
system which has tied the teacher salary advancement to credits 
earned in an indiscriminate manner. His propitosal is to divorce 
advancement on salary schedules !rom in-service credit.29 He 
statess 
I recommend that school boards should drastically revise 
their sal817 schedules. There should be a large jump 
when a teacher moves from the probationtl.17 status to 
tenure. Any salary increments based on advanced studies 
should not be tied to course credits earned (semester 
27 Cli.t.tord R. Hartman. 1• In-Service Education :tor the 
Beginning Elementary Teachers with Specific Attention to the 
Evaluation ot the Anchorage• Alaska, Program" (unpublished 
Doctoral dissertation, The University of Nebraska !eachers 
College, 196?). 
28Jam.es B. Conant, loo, ci;,t., PP• 187-208. 
29L. R. Steig and E. K. Frederick, loo. cit., P• ;. 
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hours), but only to th.e earnir..g of a master's degree, 
based no:cmally on full-time :reaid.enca or tour summer ses-
sions directed toward the development of the competence 
ot ·the teacher as a teacher. Buch a salary increment 
should be made mandatory by state law. 30 
A review o! Education Index31 from 1964 through 1969 in-
dicates that approximatel7 85 SJ."ticles concerned with teacher 
in-service education have appeared in numerous periodieals.32 
;o James B. Conant, loo. cit., p. 195. 
31Eduoation Index (New Yorka H. w. Wilson Oomp8%l7, 
1964-1969). 
32Examples o! these are: 
J. D. Roberts, nHa.rd Look at Quality In-Service Educa-
tion," National Elemen~a~x School ~inci;eals, V.Ol.. ILIV (Sep-
tember, 1964), PP• 1;-2r. 
W. J. McFarland and L. Vlilliems, ;!Indi vidualizi.ng In-
Service Education," National Elementa.7 Principal, Vol. XLIV (September, 1964), pp." ;2-~. 
L. G. Patton, "Need !or Continuing Professional Growth•" 
Illinois Education, Vol. LIII (December 1964),. pp. 154-155. 
D. L. Clark BD.d J. Slaymeker 1 'in-Service or Dis-
service?," Ohio Schools, Vol. XL!II \April, 1965), pp. 36-39. 
ll. s. Lavanty, 11 In-Service Team Teaching," Instructor, 
Vol. 'Ill:'.l:'l (March. 1966), PP• '+15-417. 
L. R. Yootton, "Professional Teacher Keeps Pace," 
Peabodt Journal of Education, Vol. XLIII (March, 1966), pp. 299-30. 
R. R. Goule!.t_ "For Professional Growth, Not In-Service 
But Involvement; PACE Projects to .Advm.1ee Creativity in Educa-
tion, " ~ational Elementarz Princip~, Vol. XLVI (February, 
l967Jt PP• sg:::gtj. 
Y. H. Doherty, "Continuity of Preservice and In-Service 
These articles have usually been very brief, and have added 
little content relative to the purpose of this study' beyond 
what has appeared in the sources treated in the .foregoing 
sections. 
An analysis of the literature reviewed indicates a shift 
in general practices and trends in teacher in-service educa-
tion. School systems are providing more opportunities for 
teachers to participate in in-service education on a released-
time and extended work year basis. Teachers are also receiv-
ing compensation tor engaging in in-service education at times 
other than during the regular school day. Increasing .finan-
cial responsibility for in-service education is being recog-
nized by school systems. with the more extensive and compre-
hensive programs receiving some financial support from outside 
sources. Proper ob~ective evaluation of in-service education 
still remains a m~or problem. 
The research also suggests that successful in-service 
education programs are cooperatively planned• involve teachers 
as active participants, and reflect teachers• immediate needs. 
Education," BEA Journal, Vol. LVII (May, 1968), PP• 26-2?. 
J. A. Heyer, "Mandatei Professional Growth," New 
York State Education, Vol. LVI (February, 1969) • PP• 2'9=';2. 
R. Shannon, "Style for In-Service Education," National 
Element& Principal, Vo. XLVIII (February, 1969) PP• 2:¢::27. 
l 
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It is also evident that there is still a need !or more coopera-
tive long-tenn planning• opportunities !or teachers to assume 
leadership roles in the planning and developing o! in-service 
education program.a, and in-service education programs spooi-
.f'ically designed to meet the needs o! pre-tenure teachers. 
CHAPTER III 
ANALYSIS OF THE RESPONSES OF THE STtYDY GROU:P TO PROPOSITIONS 
RELATED TO THE PLANNING AND DEVE.T,,OPMENT OF 
Ill-SERVICE EDUCATION PROGRAMS FOR 
PRE-TENURE TEACHERS 
'With the introductory and background data discussed, 
attention is now directed to an analysis of the data. !rhe 
interview technique was used to collect the information uti-
lized in the study. The study population responded to 94 items 
in a 30 minute interview. The first phase o! the interview 
dealt with 40 propositions related to the six lcypotheses pre-
sented in Chapter I. The responses were categorized using a 
modified Likert scale, with the respondents expressing their 
perceptions in one o! five degrees& Strongly Agree (SA), Agree 
(A), Undecided (U), Disagree (D), and Strongly Disagree (SD). 
Chi-square (~ • ! (QEE)2 ) was used to test the significance 
o! di!!erences• of' the study groups' opinions on the various 
propositions.1 The second phase o! the interview examined the 
nature, extent, and effectiveness of specific in-service 
York: 
*cx2 •• 95, 2 d.f •• 6.001 4 d.r •• 9.50) 
1iielen 'Walker and Joseph Lev, Statistical Inference (New 
Henry Holt and Company, 195;), PP• Si-108. 
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activities for pre-tenure teachers in the districts surveyed. 
The results o! this interview are analyzed in Chapter IV. 
A total o:t 20 first year teachers (Tl), 20 second year 
teacher.a (T2), 20 principals (P), 8 central o£!ice edml~istra­
tcrs (A) t and 10 school board meio.bere (SBI1) :randomly chosen 
from lO selected North Shore suburban elementary school dis-
tricts were involved in the collection or the data upon which 
this study is based. Table I outlines the number and percen-
tage of interviews conducted in the school districts in rela-
tion to the number of teachers employed. 
TABLE l 
NUMBER AND PERCEN'T.A.GE OF Dl'l'E.RVIF..\.18 >*COORDmG TO SIZE OF 
SCHOOL DISTRICTS AND !EAOHERS EMPLOYED 
~~:_.:-~OF TEACHERS Tl T2 p A* SBM 
EMPLOY.ED NO. % NO. % goo. % NO. % NO. % 
l-100 6 ;o 6 30 6 30 " 25 3 ~o t:. 
101-200 8 40 8 40 8 40 3 37.5 
'"" 
40 
201-300 2 lO 2 10 2 10 1 12.5 l 10 
301-400 2 10 2 10 2 10 l 12.5 1 10 
-401-500 2 10 2 10 2 10 1 12.5 1 10 
• The building prineipals 1 rather than the central office 
administrator, were directly responsible !or teacher in-service 
education in two of the sehool districts. 
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The first hypothesis focuses on the general agreement 
among the study groups concerning the need for a f omalized in-
service education program for pre-tenure teachers. The seven 
propositions related to this hypothesis werea 
l. The philosopb7 of the school district provides a 
foundation for in-service education programs for 
pre-tenure teachers. 
2. The board of education has given unreserved approval 
and coaitment to an in-service education program 
for pre-tenure teachers. 
3. The in-service education program for pre-tenure 
teachers is effective. 
4. The administrators of the school district have re-
cognized the need to provide a specific in-service 
education program for pre-tenure teachers. 
5. The specific in-service needs of pre-tenure teachers 
can be adequately provided for within the framework 
of the in-service education program tor all teachers. 
6. Pre-tenure teachers have recognized the need for a 
specific in-service education program designed to 
meet their particular needs. 
?. Pre-tenure teachers recognize their own weaknesses 
and are ready to work on these areas. 
Table 2 shows the per cent or agreement (A), undecided-
ness (U), and disagreement (D) of the study group as they 
responded to each of the seven propositions related to B;ypo-
thesis One. 
The foundation tor the in-service education program for 
pre-tenure teachers is based upon the philosop~ of the school 
district. The reactions or the study group regarding the 
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TABLE 2 
RESPONSES OF STUDY GROUP TO SEVEN PROPOSITIONS BELATED TO 
HYPO!HESIS O.N:E1 THERE IS GENERAL AGBEEMEN'T CONCERNING 
flIE NEED FOR A FOHr".ALIZED m-SERVICE EDUCATION 
PROORAM FOR PRE-DNURE TEACHERS, BY PER CmT 
Hl Pl P2 P3 P4 P5 P6 P? 
A 70 30 55 50 35 80 65 
Tl u 20 55 15 10 5 0 5 
D 10 15 30 40 60 20 30 
A 65 50 50 25 35 50 80 
T2 u 20 25 25 10 15 10 10 
D 15 25 25 65 50 40 10 
A 60 ?O 50 75 30 50 50 
p u 10 5 10 5 10 15 25 
D 30 25 40 20 60 ;5 25 
A 8?.5 50 87.5 a7.5 50 50 ;7.5 
A u 12.5 25 0 0 12.5 12.5 25 
D 0 25 12.5 12.5 37.5 ;7.5 ;7.5 
A ?O 60 30 ?O 30 60 10 
SBM u 20 20 50 30 40 ;o 30 
D 10 20 20 0 ;o 10 60 
consideration that the philosophy of the school district pro-
vided a toundation tor in-service education programs for pre-
tenure teachers is presented in Table 3. 
TABLE 3 
DISTRIBUTION OF RESPONSF.S OF STUDY GROUP RmARDmG THE CONSIDERATION 
THAT THE PHILOSOPHY OF THE SCHOOL DISTRICT PROVIDED A FOUMDATION 
FOR Ilf-SERVICE EDUCATIOlI PROGRAMS FOR PRE-TENURE TEACHERS 
CATEGORY OF SCHOOL DISTRICT 
RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY A T2 p p 
AGREE A SBM 
Tl T~ T2 p T2 Tl A Tl p Tl T2 Tl Tc Tl T2 Tl p 
AGREE Tl A T2 p T2 Tl p Tl p Tl Tl T~ Tl p A p 
T2 SJ3M SBM T2 p Sim A SBM SBM P T2 A SBM 
Tl Tl T2 T2 p T2 
UNDECIDED Tl SBM 
p Tl T2 Tl 
DISAGREE p p p T2 
p 
SBM 
STRONGLY 
DISAGREE 
10 
Tl 
Tl p 
T2 A 
SBM 
T2 
p 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: 
Central Office Administrator; SBM: School Board Member. 
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An analysis of the data in Table 3 shows that ?O per 
cent ot the first year teacher.a, 65 per cent of the second 
year t&ao~ 60 per cent of the i>rincipals, 87. 5 per cent 
of the central office administrators, and ?O per cent of the 
school board members concurred that their school district's 
philosopl~ provided a foundation for the in-service education 
program for pre-tenure teachers. As the percentages suggest, 
chi-square analysis reveals no statistically significant dif-
ference among the respondents• opinions on this proposition 
'} 
(X~ • 2.111 d.f. • 4). The 10 per cent of uncertainty, and 
30 per cent of disagreement, evidenced by p~incipals however, 
is noteworthy. As the professional growth leader of the 
sehool, the principal is responsible for providing purpose 
and direction to the in-service education program. for pre-
tenure teachers. Eis attitude influences the attitude o! his 
staff and the citizens of the school-community. Any disagree-
ment or uncertainty on the principal's part could seriously 
atf eet the support for the program. from both groups and im-
pede the commitment and approval of the school board. Since 
the principal is l'eaponsible !or providing leadership in 
implementing the school district's philosophy at the local 
school level, the results suggest a need tor increased efforts 
to involve principals in the !ormulization of the philosophy 
of the school district as it relates to pre-tenure teacher 
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in-service educaticin. The reacticns of the study group :.."e-
ge.rding the implementatio:n of the philosophy through unre-
served app:C'oval a11d commitment o! the school board for an 
in-service education program for pre-tenu.Te teachers is pre-
sented in Table 4. 
It is significant that only 30 per cent of the first 
year teachers, 50 per cent of second year teachers and central 
of.f:lce administrators, 60 per cent or the school boa.rd mem-· 
bers, and ?O per cent of the principals agreed that the board 
of eduontion had given unreserved a~prova..1 and commitment to 
ar:. in-service education program ro~ p~e-tenure teachers. 
These results nre refiected in chi-square analysis which 
reveals a trend toward e. s·tatistically signi!iee.nt diveI·genee 
of opinion among the respondents regarding this proposition 
(X2 • 8.15; d.f. = 4). Supportive of the trend is ehi-equa.:r.e 
analysis of opinions of teachers and administrators which 
reveals a statistically signi.fioa.n.t di.tf erence in. reeponaes 
2 (X • 7.62; d.f. = 2). It is else notable that s comparison 
o.f the data in Table 4 and Teble 3 {page 60) shows a reduc-
tion in ~ement in four out of five of the study groups 
between the provision of a f'oundation !or the in-service pro-
gram through philosophical commitment and the actual implemen-
tation of the philosophy through eehool board policy. Since 
school bom•d policy eatablishee the fra:me\tork for the in-
service program, the resul.ta suggest that to some extent the 
r 
TABLE Li. 
DISTRIBUTION OF RESPONSES OF STUDY GROUP R:OOAltDING THE UNRFSERVED 
APPROVAL L'W COrW"JTMENT GDlEN BY THE SCHOOL BOARD TO Al~ 
m-SERVICE EDUCATION PROGRM'l FOR PRE-TENlf.RE TEACHERS 
CA'.fEGORY 01 SCHOOL DISTRICT 
RESPONSES 
1 
I 
2 3 4 5 6 7 8 
SBM p T2 p 
STRONGLY Tl A SBM p 
AGREE p SBM 
p p T2 Tl p T2 Tl T2 A Tl A Tl 
AGREE SBM Tl p p T2 p T2 A 
9 
p 
T~ 
T~ 
T2 SBM p T2 SBM P 
Tl Tl T2 Tl T2 Tl Tl Tl Tl 
UNDECIDED A Tl T2 SBti p T2 Tl 
T2 A 
T2 Tl Tl p SBM 
DISAGREE T2 p T2 p 
p SBM 
STRONGLY A Tl 
DISAGREE 
10 
p 
Tl 
Tl 
SBM 
p 
A 
T2 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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in-service programE» are being bull t on columns of sand. The 
fact that none of the school districts showed a consensus o! 
agreement regardine:; this proposition poin-;s out the need for 
sehool boards to reeY.amine their pr;_ori ties concerning in-
service educat:lon for pre-terJ.ure teeche1·s. Fuilure on the 
part or the school boa.rd to provide a policy statement regard-
ing professionel gr-owth fo:r pr~-tenure teacher!! subjects the 
planning and development o:r the program to erumce. 
The high degree of indeeini irer..ess e:<;pre£sed by first 
yea:r teachers (55 per cent) :reg8T.ding Achool board policy 
reveals e. need to familiarize beginning teaeherfl w:tth school 
board policy as it relates to their profeasional growth. This 
need is clearly evidenced in an examination of the data in 
Table 4 (page 63) which showR that !irat ;,rear teachers in 8 
out of lO d.iatricts were undecided aa to their school boo.rd• s 
policy concerning teacher protessional growth. 
It is also noteworthy that there wan more disagreenent 
rege:rding this proposition among second year teachers (25 per 
cent) than. first year teachers ( 15 per cent). While be-· 
gi..rw.ing teachers tt.sually receive some special attenti.on 
through f>riente.tion programs and other suc~h in-service aoti-
vi tiea, the findings suggent a reevaluation of the in-service 
experienees of second year teachers to determine if they have 
suf'ficient d.opt.h and broadi;h to be of cont:tnuous value. 
6C. 
..,. 
Tb.t~ statement of one school '::Joard me·mber that the board 
has given U.."U'eaerved· approYul, :>ut not the same degree of' 
financial com.mi tme:nt: has implications !or review of budget 
priorities tor pre-tenure teacher in-service, and indicates a 
responai'bility to be assumed by all membex·s of the professional 
sta.f'.f' in lteepin.g the school boa:rd appraised of the financial 
needs in this vital area. 1ihe reEr.ll ts of the reactions c·f 
the st11dy group regarding the effe~tiveness of th~ in-service 
education program !'or pre-tenure teachers are presented in 
Table 5. 
Vhile there is riv ata:tis·l.iicnlly eigr1ificant difference 
among the ref!pondents' perceptions on this propoeit;ion 
"') (:K'- ~· '/.831 a.!. ,.., .!~) • it is notable that cent:.~al office ad-
ministratora (87.5 per cent) perceived the in-service educa-
tior: progrsm e.s being more ef.f'ectivf1 than prinei:pale (50 p£1:r 
cent), second year teachert1 (50 per cent), arid first yea.r 
teachers ( 55 per cent). Since the central office adm.i11i!:1tra-
tors involved in this study were direct~~ responsible foz· 
teacher in-service, the discrepancy in the pez~eptio~ of the 
success of' the program among the study groups could hinder 
attempts by teachers and principals to expand end improve the 
program, and color the perceptions of school board members. 
~"'he results i:o.dicate a ueed for central office ad!D.in:i.st:t~etors 
to sharpen their perceptivunesa of the in··aervice progJ:'Wll 
TABLE 5 
DISTRIBUTION OF RF.SPOUSES OF STUDY GROUP REGARDING THE EFFECTIVENESS 
OF THE Ili-SERVICE EDUCATION PROGRAli FOR PRE-TENURE TEACHERS 
CATEGORY OF SCHOOL DIDTRICT RESPONSES 
1 " 3 4 5 6 7 8 9 10 c. 
STRONGLY T2 T2 T2 T2 T2 
AGREE p T2 
p 
T2 Tl T2 Tl A Tl Tl Tl p Tl A Tl A Tl A 
AGREE A p SBr1 Tl T2 p Tl p T2 p Tl ()\ 
A T2 p SBM SBM A p p p en 
p T2 Tl SBM Tl Tl T2 T2 sm1 
UNDECIDED T2 p SBM 
SBM SBM 
Tl p Tl Tl p T2 Tl Tl p 
DISAGREE T2 p SBM p 
SBM p A 
STRONGLY Tl p T2 T2 T2 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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through closer involvement with teachers and principals, im-
proved horizontal communications, and more meaningful evalu-
ation procedures. Tb.is need is also reflected in the 50 per 
cent of uncertainty expressed by school board members regard-
ing the effectiveness of the in-service program. 
It is particularly noteworthy that only one district 
in ten (Table 5, page 66) showed a consensus of agreement 
that the in-service program tor pre-tenure teachers was effec-
tive. The reasons for this result are reflected in the 
following selected comments made by various members of the 
study group during the interview. 
"Ye do not have a formal dif.terentiated in-service program 
to meet the needs ot pre-tenure teachers. We wait for 
people to grow too often." 
"There needs to be more follow-up on the behavioral 
changes of the teacher to determine the effectiveness 
ot the in-service experiences." 
"The program is too limited. After the initial orienta-
tion program very little is done." 
"The program and in-service activities do not apply in 
any way to what I am doing in the classroom." 
"I have no voice in the planning and development o.f the 
program." 
"One of the major problems is trying to get principals 
involved in the in-service education program at a high 
level." 
"It is difficult to get back evaluations that are mean-
ingful. The teachers seem not too honest in terms of 
the way they evaluate the in-service program." 
"There is no .feedback or evaluation to deter.mine the 
effectiveness of the program." 
The results indicate that if the in-service program for 
pre-tenure teachers is to be effective, it should be planned 
cooperatively, have sufficient depth and breadth to be of 
real value, deal with causes rather than symptoms of problems, 
have continuity essential for professional growth, be recog-
nized and supported by the board of education, be adequately 
.financed, and be research oriented. 
The effectiveness of the in-service program is predicated 
upon both a sensitivity to and satisfaction of the needs of 
the participants. An analysis of the next !our propositions 
directly related to these considerations is revealing. 
The reaction o! the study group to the recognition of 
the need to provide a specific in-service education program 
for pre-tenure teachers by administrators is presented in 
Te.ble 6. 
It is statistically significant (X2 = 21.74; d.f. = 4) 
that while 87.5 per cent of the central office administrators, 
75 per cent of the principals, and ?O per cent o! the school 
board members agreed that the administrators had recognized 
the need to provide a specific in-service program !or pre-
tenure teachers, only 50 per cent of the first year teachers 
and 25 per cent of the second year teachers concurred with 
the proposition. F~er analysis of the data also reveals 
that this discrepancy between teachers and administrators 
TABLE 6 
DISTRIBUTION OF RESPONSES OF STUDY GROUP F.EG.ARDilm THE P.ECOGNITIOM OF 
THE NEED TO PROVIDE A SPECIFIC IN-SERVICE EDUCATION PROGRA.H FOR 
PRE-TENURE TEACHERS BY ADMIUISTRATORS 
CATEGORY Ob' SCHOOL DISTRICT RESPONSES 
1 2 3 4 ;, 6 ,.I 8 9 
STRONGLY p p T2 
AGREE p p 
A 
A Tl A Tl T2 p Tl A Tl Tl p Tl p Tl p 
AGREE p Tl T2 p p p Tl T~ T2 A A p 
SBN SBM SBM SBM SBM SBM SBf1 
SBM Tl T2 T2 Tl 
UNDECIDED SBM p 
Tl T~ T2 Tl Tl Tl p T2 T2 
DISAGRRt. Tl p T2 Tl T2 T2 
T2 p p T.2 T2 
STRONGLY A Tl 
DISAGREE T2 
10 
Tl A 
p 
p 
SBM 
Tl 
T2 
T? .. _ 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBH: School Board Member. 
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existed in 6 out of 10 districts !or first year teachers and 
8 out of 10 districts !or second year teachers. It would 
appear from the i·esults that administrators were examining 
ways of how the program might be implemented while teachers 
were expressing frustration over ur..met needs enc are waiting 
!or the program to be put into practice. The implication !or 
in-service is that there must be a distinction made between 
study and action. The responses of the study group to the 
recognition of the need to provide a specific in-service 
education program for pre-tenure teachers by pre-tenure teach-
ers are presented in Table ?. 
It is significant that the majority of the respondents 
in each of the study groups concurred that pre-tenure teachers 
have recognized the need for a specific in-service education 
program. designed to meet their particular professional growth 
needs (X2 = 8.88; d.r. = 4). The 80 per cent of agreement on 
the part of .first year teachers indicates that these teachers 
are aware that they have unique needs which were not being 
satisfied within the framework of the regular in-service pro-
gram. The 40 per cent or disagreement expressed by second 
year teachers suggests that more of the particular needs of 
these teachers can be serviced within the structure or the 
in-service program for all teachers. It ie also noteworthy 
that while the majority of administrators and school board 
TABLE 7 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE RECOGNITION OF 
THE NEED TO PROVIDE A SPECIFIC IN-SERVICE EDUCATION PROGRAM FOR 
PRE-TENURE TEACHERS BY PRE-TENURE TEACHERS 
PATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
>TRONGLY Tl Tl p Tl T2 
AGREE T2 T2 T2 
T2 p 
SBM Tl Tl p Tl Tl p Tl Tl A Tl A Tl T2 
~GREE Tl SBM Tl p Tl A p SBM Tl T2 p T2 
T2 p SBM SBM p SBM A 
SBM T2 p 
fNDECIDED T2 SBM 
p 
1'2 p p T2 SBM T2 Tl p p Tl Tl 
OISAGREE 1'2 A A T2 T2 p 
p p 
I TRONGLY A T2 
~ISAGREE 
10 
Tl 
T2 
p 
p 
SBM 
A 
Tl 
1'2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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members agreed with this proposition, the commitment of prin-
cipals (50 per cent), ee11tral of!ice administrators (50 per 
cent), and school board members (60 per cent) was less than 
that given to the pr&vious proposition (Table 6, page 69). 
The results suggest that administrators and school board mem-
bers are not totally convinced that pre-tenure teachers have 
the background and experience necessary to x·ecognize the 
organizational framework required to meet their in-service 
education needs. The significance of this thinking is that 
it would influence the amowit or teacher involvement encour-
aged by adm.i11istrators in the planning and development of the 
in-service program. The reaction of the study group in con-
sidering if the specific in-service needs of pre-tenure teach-
ers could be adequately provided for within the framework o! 
the in-service education program !or all teachers ie presented 
in Table 8. 
It is notable that while 87.5 per cent of the central 
o!fice administrators agreed that they had recognized the need 
to provide a specific in-service program !or pre-tenure teach-
ers (Table 6, page 69), 50 per cent indicated that the specific 
needs of pre-tenure teachers could be adequately provided for 
within the framework of the in-service education program for 
all teachers. In contrast, only 35 per cent or the teachers, 
and 30 per cent of the principals and school boat-d members 
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TABLE 8 
DISTRIBUTION OF RF.SPONSES OF STUDY GROUP REGARDING THE PROVISIOn OF SPECIFIC 
IN-SERVICE NEEDS OF PRE-TENURE TEACHERS \.IITHIN THE FRA11FJJORK 
OF THE IN-SERVICE EDUCATION PROGRAM FOR ALL TEACHERS 
CATEGORY O:E SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 10 
STRONGLY T2 
AGREE 
T2 p p Tl Tl A Tl Tl Tl A p Tl 
AGREE T2 SBM T2 Tl T2 SBM T2 p p 
SBM T2 p A A 
Tl A SBM W'BM T2 SBM p 
UNDECIDED T2 p SBM 
T2 
Tl Tl T2 Tl p Tl p p Tl Tl T: i Tl 
DISAGREE p T2 p T2 p T2 SBM SBM Tl T2 
A p SBM A p T2 
STRONGLY Tl Tl p T2 Tl p T2 
DISAGREE l? p Tl A 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A~ Central 
Office Administrator; SBM: School Board Member. 
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agreed with the proposition. As the percentages suggest, chi-
square analysis reveals a statistically significant difference 
of opinion among the study groups regarding this proposition 
cx2 = 11.241 d.f. = 4). 
The implication of the majority of central office admin-
istrators thinking that everyone should be treated alike when 
it comes to in-service education is that the program could 
result in a "hodge-podge" of activities, with activities being 
imposed on teachers from the administration and designed more 
for crisis intervention than professional growth. An analy-
sis of the responses in School District 9, in Table 5 (page 
66), Table 6 (page 69), and Table 7 (page 71) reflects the 
effects of this discrepancy in the thinking between teechers 
and administrators. 
The results in Table 6 show that while the central office 
administrator in District 9 agreed that the administration had 
recognized the need to prov~de a specific in-service edu~ation 
program for pre-tenure teachers, 75 per cent of the teachers 
disagreed that the administrators had recognized this need. 
An examination of the responses in Table 7 reveals the admin-
istrator agreeing that the specific in-service needs of pre-
tenure teachers could be adequately provided for within the 
framework of the in-service program for all teachers while 
there was total disagreement with this position among the 
Ii ,, 
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teachers. The reactions in Table 5 show the administrator 
agreeing that the in-service program for pre-tenure teachers 
was effective while 25 per cent of the teachers were uno9rtain, 
and 50 per cent indicated the program was not effective. 
The 60 per cent of disagreement by the principals that 
the particular professional growth needs of pre-tenure teach-
ers could be adequately provided for within the framework of 
the regular in-service program is also significant. It is 
essential that leadership in in-service be based on first-
hand knowledge of current problems and needs. The principal, 
as the instructional and professional growth leader in the 
school, is sensitized to the in-service needs of taachers 
through daily prof easional contacts. A discrepancy bet·ween 
central off ice administrators and principals regarding the 
satisfaction of specific in-service needs of pre-tenure teach-
ers would have implications for the planning and development 
of in-service experiences at the school level and influeuce 
the ordering of priorities of the school district as they 
relate to teacher in-service education. The lack of eonsie-
tency in leadership could also detract from creating an atmos-
phere conducive to professional growth which is readily 
acceptable and meaningful to teachers. 
One pre-tenure teacher's comment, "I don't feel the 
administration has recognized the need to provide specific 
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in-service experiences :for pre--tenure teachers. If they have, 
there sure is a difference in opinion as to what is needed," 
points out the need for cooperative assessment and planning 
of in-service experiences. The reactions of the study group 
concerning the ability of pre-tenure teachers to recognize 
their own weaknessess and work on the areas of need are pre-
sented in Table 9. 
It is stat.istica.lly significant (X2 = 13.11; d.r. == 4) 
that the agreement of first year teachers (65 per cent) and 
second year teachers (80 per cent) was notably higher regard-
ing this proposition than :Principals (50 per cent), central 
office administrators (37.5 per cent), or school board members 
(10 per cent). The results in Table 7 (page 71) showed that 
the majority of central office administrators and school 
board members agreed that they recognized the need to provide 
a specific in-service education program !or pre-tenure teach-
ers. 1Iowever, their unwillingness to au:pport the concep~ 
that pre-tenure teachers can recognize their own weaknesses 
could result in in-service programs imposed from the top 
echelons of an administrative hierarchy, rather than a co-
operatively planned program designed to fit the needs of teach-
ers. The modern concept or in-service holds that teachers 
should have opportunities for growth through the cooperative 
r 
TABLE 9 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE ABILITY OF 
PRE-TENURE TEACHERS TO RECOGNIZE TIIEIR OWN \JEAKNESSES AND 
'WILLil'IGUESS TO womc ON THE AREAS OF NEED 
CATEGORY Ol SCHOOL DISTRICT RESPOMSES 
l 2 3 4 5 6 7 8 9 
STRONGLY Tl Tl Tl Tl T2 Tl 
AGREE Tl T2 T2 T2 p 
T2 T2 Tl T2 Tl p T2 Tl Tl p m" ..l.C.. A 
AGREE T2 T2 Tl A p p p Tl A T2 p T2 SBM p p T2 p 
SBM p SBM T2 T2 A p Tl 
UNDECIDED p p 
Tl A T2 Tl p Tl Tl SBM SBM 
DISAGREE p SBM Tl A SBM SBM T2 A SBM 
STRONGLY p 
DISAGREE p 
10 
Tl 
T2 
T2 
p 
SBM 
A 
Tl 
p 
'3 
'3 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Ad.-ninistratm:•; SBM: School Board Member. 
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anal:;r:.iia of problems. 2 No problen will seem real to teachers 
if it in ha..."'lded down "ex oathedra" from the administration. 
However, th9 amount of diaagreement revealed by the study 
group and one teacher's exemplar;r comment, tt\lhen I first 
started teaching. I really didn't know where to begin. I felt 
I wa.o thrown into the water, and it was sink or swim,." points 
out an adm.iniatrative res:Ponaibilit;y to work cooperatively 
with teachers in identi!yi.~g needs they may overlook or be 
incapable of ovalu.ating,. 
The coo~erative planning end development of in-service 
~rogranw is tho focus or H;ypothesia Two: 
The plannL"'lg and development o:l in-sel."'Vice education 
programs tor pre-tenure teachers is the cooperative 
conee;t"'.ll of teachera, atlminiatrators, and the board of 
education. 
The eight propositions related to this h;ypothesis werea 
1. 
2. 
I have an opportunity to assume an active role 
in the planning and developing of in-service 
education programs for pre-tenure teachers. 
I have adequate opportunity to express my view-
pointn eonearning the philosophy and goals of 
the in-service education program for pre-
tenure teachers. 
Th.a leadership for :planning and. de'Teloping L'l-
service education programs tor pre-tenure teach-
Grs should come :rrar..n the administration. 
2E. Stoops and H. L. Rafferty• Practice. Trends in 
Ad."D.inistration (lhn1 Yo::-k: Ginn. and Company, !.,. ', p. 4$~. 
I 
I 
~ ! 
,1 
I 
I 
?9 
4. My recommendations and suggestions about the 
planning and developing or in-service education 
programs tor pre-tenure teachers are usually 
1'ollowed. 
5. Pre-tenure teachers should be more involved in 
the planning aud dev,eloping ot in-service educa-
tion programs. 
6. Buildin.g principals &,re actively involved in the 
planning and developing of in-service education 
programs tor pre-tenure teachers. 
7. The board of education appears willing to give 
careful considex·ation to ideas and suggestions 
regarding in-service education progrems for 
pre-tenure teachers. 
e. hl>erienced teachers have had an influential 
volce in the planning and developins of in-servic 
education programs tor pre-tenure teachers. 
!fable 10 shows the per cent of agx·e&m.ent (A) , undecided-
ness (U), and disagreement (D) or the study group in response 
to the eight propositions related to HY,potheais T'w'O• 
The research cited in Chapter II reveals that the key 
to any worthwhile in-service eff ox-t is meao.ingtul participa-
tion. by ea.ch person who e.e&ks to improve himself'. ~be reac-
tions of the st'w.13 group regarding the opportunit' tor teach-
ers, administrators, and school board members to assume an 
activ-e role in the plannh1g and developing of in-service 
education programs tor pre-tenure teachex·a are presented in 
Table u. 
An analysis of the data in Table ll showe that 'lO per 
cent of the first year teachers did not have en opportunity 
'I 
I 
I 
11 
I 
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TABLE 10 
RESPONSES OF STUDY GIWUP TO EIGHT PROPOSITIONS Rh"LATED TO 
HYPOTHESIS T\-102 THE PLANNlWG AND DB'VELOPMENT OF IN-
SERVICE EDUCATIOU PROGRA.116 FOR PRE-TENURE TEACHERS t 
ADMINISTRATORS, AND THE BOA.RD OF EDUCATION, 
BY PER CENT 
H2 Pl P2 P3 l?4 P5 Pf) P8 
A 20 60 15 15 95 60 45 50 
Tl u 10 5 0 50 0 25 50 25 
D ?O 35 85 35 5 15 5 25 
A 60 65 30 20 ?O 60 35 45 
T2 u 0 10 10 50 0 15 50 15 
D 40 25 60 30 30 2; 15 40 
A 100 95 45 100 80 90 75 ?5 
p u 0 0 5 0 10 0 5 0 
D 0 5 50 0 10 10 20 25 
A 100 100 50 100 100 75 ?5 100 
A u 0 0 0 0 0 0 0 0 
D 0 0 50 0 0 25 25 0 
A 20 60 90 10 70 50 90 60 
SBr1 u 20 0 0 50 20 50 10 20 
D 60 40 10 40 10 0 0 20 
a UiifiiESPn .. . .. yp ·srssz; " . iJ 4 . '!JC.:'" 
TJ..BLE 11 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDilm TID~ OPPOR'.l.1U1'r!TY TO ASSUME 
AN .l' .. CTIVE ROLE DI THE PLA!INING P.l'JD Db"'vELOPING OJ!' Ill-SERVICE 
EDUCATIOU I 1ROGRM"IS FOR PHE-TEN1JB.E TE.ACID~ 
-· 
CATEGOR"i OF SCHOOL DISTRICT P.F.SPONSES 
l 2 3 4 5 6 ? 8 9 10 
STRONGLY T2 p T2 p p T2 A p p 
AG BEE p p A T2 A p 
Tl p 
A T2 T2 I T2 Tl 
p -0 Tl p p Tl ... 
AGREE p T2 p T2 T2 A 'O p SBM p T2 ... 
A p Ip T2 SBM A 
Tl SBM SBI1 Tl 
UNDECIDED 
Tl Tl Tl Tl Tl Tl SBl1 Tl Tl T2 Tl Tl 
DIS.AGREE T2 Tl Tl Tl Tl T2 T'=' ,_ 
SBM T2 T2 SBM 
STRONGLY SBM SBM T2 T2 SBM 
DISAGREE 
-
Tl: First :rear Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Ad:m.inistrntor; SBM: School Board Member. 
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to assume an active role in the planning end development ot 
their in-service program.. Part of the la.ck of involvement of 
.first year teachers can be attributed to the pre-plann::ing 
necessary for teacher orientation prior to the arrival of the 
beginning teacher to the district. However. the responses 
were collected well enough into the school year to allow ample 
time .f'or the involvement of the teachers in the planning and 
development of their in-service program. 
It is also notewortbj' that 60 per cent of the second 
year teachers indicated active involvement in this phase of 
their professional growth program. However, the 4-0 per cent 
of second year teachers in disagreement still points out that 
the planning and developing of in-service experiences for pre-
tenure teachers is not beir..g strongly viewed as a cooperative 
venture by administrators. The implication tor in-service is 
that if the program is going to be viewed as a meaningful, 
personal, professional growth experience by teachers there 
must be recognition of, respect tor, and utilization ot their 
opinions in detei-miniI&g action that will attect them. 
While all of the principals and central of tioe adminis-
trators indicated they were actively involved in the planning 
and development stages ot the in-service program. only 20 per 
cent or the school board members gave this indication. 1'he 
resu.l ts suggest that administrators, and not school boa.-d 
members, are assuming the leadership responsibility for the 
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planning and development of tha in-service program. As the 
pe:t.•centeges suggest, cid .. -squ.a.re analysis reveals a t;·tf.rtisti-
ca.lly significant divereeneo of opinion among the study groups 
') 
on this proposition (X'- = C..'9.031 d.r. m 4). 
The responses of the atuc1y group as to whether pre-
tenure teachers should be more involved in the planning and 
development of their in-service program are presented in Table 
12. 
It is significant that 90 per cent of the first year 
teachers• ?O per cent of the second year -teachers,,., 80 per cent 
of the principals, ?O per cent of the school boa:rd members, 
and all of the central office administrators agreed that pre-
tenure teachers should be more involved in the planning and 
development of the in-service program (x2 • 5.37l d.f • .., ti.). 
In light of the minimal involvement in the planning and. devel-
opment or the program expressed by pre-tenure teachers in 
Table 11 (page Bl) the results suggest that there is an inef-
fective balance between aib:llinistrator-centered leadership• and 
teache1"'-'Centered leadership. The continuum of pds~i~le lead-
ership behavior is illustrated graphically by Tannenbaum. and 
Schmidt.; Each type of behavior is related to the degree ot 
:;Adapted :from Robert Tannebaum and \larren H. Schmidt;! 
"How to Choose A Leadership Patte~1" Harvard Business Rev ew, Vol. XXXVI, No. 2 (March-April, 195ts) 1 PP• 95=m1. ' 
r 
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TABLE 12 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE NEED TO INCREASE 
THE :rnYOLVEMENT OF PRE-TENURE TEACHERS IN THE PLANNING Alffi 
DEVELOPmG OF m-SERVICE EDUCATION PROGRAMS 
CATEGORY OF SCHOOL DISTRICT RF.SPONSES 
l 2 3 4 5 6 7 8 9 10 
STRONGLY Tl Tl p Tl Tl p T2 Tl A T2 T2 
AGREE T2 Tl 1 T2 p p T2 T2 p A A 
ljjj1"J. 
Tl SB:r' SBM P Tl Tl p Tl l? SBH Tl p Tl Tl Tl 
AGREE Tl A l? T2 Tl p Tl p T2 T2 Tl Tl 
p A SBM p T2 A T2 A SBM p SBM T2 T2 
SBM p p 
UNDECIDED SBM 
T2 T2 T2 T2 SBH Tl 
DISAGREE T2 T2 
p 
STRONGLY p 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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authority used by the administrator and to the amount· of free-
dom available to teachers in making decisions. The behaviors 
on the extreme left characterize the principal who maintains 
a high degree of control while those on the extreme right 
represent the administrator who provides freedom for the 
teachers. 
The continuum describes a number of alternative ways in 
which an administrator can relate to the teachers he is lead-
ing. At the extreme left, the administrator's thoughts and 
perceptions determine decision making. Moving toward the 
right, decision making is increasingly determined by the 
teachers' thoughts and perceptions. Leadership should not be 
stereot)'ped as either forcetul or permissive. Rather, leader-
ship should be viewed as a process consisting o! a range of 
possible alternative behaviors. The effective administrator 
chooses a behavioral alternative appropriate to the demands 
of each task he eneO'Wlters. 
The reaction of the study group to the question of 
whether the leadership for planning and developing in-service 
education programs !or pre-tenure teachers should come from 
the administration is presented in Table 13. 
It is statistically significant (X2 • 16.32; d.r. = 4) 
that only 15 per cent of the first year teachers and 30 per 
cent of the second year teachers agreed that the leadership 
r nu £" 
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TABLE 1.3 
DISTRIBUTION OF RESPOl\ISES OF STUDY GROUP TO THE PROPOSITION THAT THE LEA.DERSRIP 
FOR THE PLANNJNG AND DEVELOPMENT OF THE IN-SERVICE EDUCATIOM PROGRAM 
FOR PRE-TENURE TEACHERS SHOULD COME FROI1 THE AD:r1INISTRATION 
_,.,..... __ 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 ? 8 9 10 
STRONGLY Tl p 
AGREE T2 
SBM p T2 T2 p SBH T2 A p p Tl p 
A.GREE A SBH T2 p SBH T2 p A SBH A 
. SBM SBH P SB?-1 A SBH Tl 
p T2 T2 
!UNDECIDED 
DISAGREE Tl p Tl A Tl p Tl A Tl A Tl p Tl Tl T2 Tl T2 T2 Tl T~ Tl Tl T2 Tl p SBM p 
T2 T2 p p p T2 Tl T2 
STRONGLY Tl T2 Tl Tl Ip DISAGREE p T2 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; F: Principal; A: Central 
Office Administrato:t'; SBM: School Board Member. 
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for the planning and development of the in-se:.t"Vice prog:r:sm 
should come from the administration, while 45 per cent of the 
principals, 50 per cent of the central office administrators, 
and 90 per cent of the school board members indicated this 
pre!erence. 
The findings in Table 13 end ~able 12 (page 84) indicate 
that teachfr,s are more in favor of wide participation and a 
diffusion of leadership than administrators and sohool board 
members. While the whole in-service idea has as a principal 
goal the development of a team effort, this attitude on the 
part of teachers would have im.plic.ations for professional 
negotiations and acceptance or the in-service program by the 
instructional staff. Ralph Clabaugh brings the dichotomy 
between teachers and administrators into sharper focus.4 lie 
suggests that there must be a distinction made between study 
and action. 
The first major task is to determine whether the pro-
gram is advisable. In this phase of the study, the function 
and responsibility of the pai"ticipant are of least importance. 
Here the impact of the logic and the clarity of the thinking 
outweigh the status of the contributor. 
4lialph E. Clabaugh, School S~erintendent' a Guide (New 
Yorks l?f!!rker Publishing dompany, ~e., 19l;6), P• 1~; 
,, 
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i'' 
.,,,J,1 
I 
l 
l 
If it is determined that the program ought to be embraced 
the administration must aasu.m.e its responsibility in the 
decision making process. As the administration provides the 
leadership in developing plans, the opinions or teachers and 
the supervisory staff should be solicited. Also, of course, 
there must be an assessment 0£ the resources of the diertriet 
and the degree of acceptance which can be expected from the 
staff and the community. But, in developing a program for 
even the gradual adoption of 8Ir3 major change, those who are 
held responsible for the OJ;>eration of the schools• includ.ing 
the board of education, put their prestige on the line. They 
have no excuse tor being timid, but they do have a duty to be 
thorough and business-like. so, the final decisions regarding 
how and when new programs will be inaugerated are matters of 
action as well as stud~ and are essentially administrative in 
nature. 
In the third phase, the program. is put into practice. 
This procedure resembles much of the ongoing operation ot a 
school system. It calls for the observance ot m.a:ny of the 
processes of administration, of supervision, and of teacher 
participation found in other aspects of the school system's 
program. 
Further analysis of the data in Teble 13 revee.ls a 
potential conflict in the leadership role as perceived by 
90 
the school board members in 90 per cent of the school districts 
The results indicate that if the school board is to develop 
confidence in the adtlinistro.tion. and in the in-service educa-
tion program, there is a need to clarify the degree of author-
i ty and control to be exercised by the administration and the 
amount of freedom available to teachers in making decisions 
about the design of the in-service program (Figure l, page 86). 
The study group's reaction to the opportunity to express 
viewpoints concerning the philosophy and goals of the in-servic 
progt"SI!l is presented in Table 14. 
It is notable that while the ma~ority of the teachers 
indicated they were not involved in the planning and develop-
L~ of the in-service program (Table 11, page 81), 60 per 
cent of the first year teachers and 65 per cent of the second 
year teachers agi"eed that they had adequate opportunity to 
express their viewpoints concerning the philosophy end goals 
of the in-service program. Since 95 per cent of the princi-
pals. 60 per cent of the school board members, and all of the 
central office administrators also agreed to participation in 
this aspect of the development or the program, the results 
indicate that the philosophy and goals for the pre-tenure 
teaeber in-service program ere not solely derived frcm pre-
conceived ideas of the adlidnistration but cooperatively devel-
oped. It is notewort~, however, that while the reactions of 
a rr•· TT?lFlM ' ' 'W ,;':'.;:iil:""ii1i""lllllll'MilflP•l' lli"E~!'lll••••••••I 
TABLE 14 
DIS~IBUTION OF STUDY GROUP RESPONS:ES TO THE ADEQUACY OF OPPORTUNITY TO 
EXPRESS VIEWPOINTS CONCERNING THE PHILOSOPHY Af."f]) GOALS OF THE 
IN-SERVICE EDUCATION PROORAM FOR PRE-TENURE TEACHERS 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY SBM p T2 p p p 
AGREE T2 A A p p 
SBH A A 
A 
Tl p Tl Tl p Tl p Tl T2 Tl p Tl T2 Tl T2 p T2 
.AGREE Tl p p T2 p Tl p Tl p T2 Tl T2 SBM T2 A 
T2 A SBM T2 A T2 p SBM SBM P p 
Tl T2 T2 
UNDECIDED 
Tl SBM SBM Tl Tl Tl Tl 
DISAGREE T2 p T2 SBM Tl 
T2 T2 
10 
STRONGLY T2 Tl SBM 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
- -- ~ -= 
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the respondents to this proposition were generally supportive 
the divergence or opinions among the groups was statistically 
significant (X2 = 13.21; d.r. = 4). The reactions of the study 
group regarding the question as to whether their recommenda-
tions and suggestions about the plsnnjng and development of 
the in-service program were usually followed are presented 
in Table 15. 
The results in Teble 15 show that only 15 per cent of 
the first year teachers and 20 per cent of the second year, 
teachers agreed that their recommendations end suggestions 
concerning the planning and development of the in-service pro-
gram. were followed. It is also notable that 50 per cent or 
both the first and second year teachers were undecided as to 
the effect of their contributions. In contrast, all of the 
principals end central office administrators agreed to having 
an influence on the program while only 10 per cent of the 
school board members indicated having this influence. As the 
percentages suggest, chi-square analysis reveals a statisti-
cally significant ditterence among the respondents• opinions 
on this proposition (X2 • 50.34; d.f. = 4). 
Otto points out that the center of attention of the in.-
service program should be the problems and needs ot children. 
The sharing of ideas within a cooperating group structure 
_______ :i 
TABLE 15 
DISTRIBUTION OF STUDY GROUP RESPONSES REGARDING THE FOLLOWING OF THEIR 
RECOMMENDATIONS AND SUGGESTIONS IN THE PLANNING AND DEVELOPMENT OF 
IN-SERVICE EDUCATION PROGRAMS FOR PRE-TENURE TEACHERS 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 ? 8 9 10 
STRONGLY T2 p 
AGREE p 
Tl p p T2 p Tl A p Tl A p p p 
AGREE T2 A p p p p p T2 A p p p 1. p A p p SB.M A A 
Tl Tl SBM T2 Tl T2 T2 Tl Tl Tl Tl 
UNDECIDED T2 T2 SBM Tl SBM SB.M Tl T2 T2 
T2 T2 T2 SBM 
SBI1 Tl SBM Tl Tl T2 T2 Tl Tl 
DISAGREE Tl T2 Tl T2 SBM SBM 
STRONGLY Tl T2 T2 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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should seek to meet these needs.5 It is signii'icant, there-
fore, that a comparison of the findings in Table 15 with the 
data in Table 11 (page 81) reveals a pattern of strong admin-
istrative influence in the planning and development of in-
servioe experiences for pre-tenure teachers. Since the indi-
vidual teae.her is the person primarily responsible for his 
own professional growth, the evidence suggests a need for 
administrators not only to involve teachers more in the 
development of the in-service activities but also to keep them 
aware that their views are having an impact on the planning 
and development of the program. 
The results in Table 15 also indicate that school boa.rd 
members are not deeply involved in the planning and develop-
ment of actual in-service experiences for teachers. Their 
role appears to be relegated to policy formation. The reaction 
of the study group regarding the willingness ot the board o! 
education to consider ideas and suggestions concerning the 
in-service education program is presented in '?able 16. 
The results in Table 16 show that the respondents gener-
ally agreed that the board of education a:ppeared willing to 
give care.t'Ul consideration to ideas and suggestions concerning 
the pre-tenure teacher in-service program and thus, encouraged 
5zl8m.7 J. Otto9 Element~ School O~an.ization and 
Administration, 3d--ed. (R'ew ork& lppleon::Oent\ii7-Crofte, 
!nc., !'J;rt), p. :~,)4. 
i I • • I : r':l'r ···· V"'·=w"ttt"',<t' ·" · ., ... s·r·wn ·· 
TABLE 16 
DISTRIBUTION OF STUDY GROUP RESPONSES TO THE iJILLillGNESS OF THE BOARD 
OF EDUCATION TO GIVE CAREFUL CONSIDERATION TO IDEAS Al'ID SUGGESTIONS 
REGARDING IN-SERVICE EDUCATION PROGRAMS FOR PRE-TENURE TEACHERS 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY SBM p T2 p p 
AGREE Tl A p SBM 
SBM 
10 
Tl p p Tl T2 Tl p Tl p Tl p p Tl p SBM 
A.GREE T2 p Tl Tl p T2 p T2 A p A 
T2 A SBM T2 SBM A SBM SBM A SBM 
T.l 
Tl T2 T2 Tl Tl Tl Tl Tl Tl T2 
UNDECIDED T2 SBM T2 Tl T2 T2 Tl p 
T2 T2 T2 A 
p A T2 p T2 p 
DISAGREE p 
STRONGLY Tl 
DISAGREE T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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the testing of new ideas to improve current program.s. It 
should be noted, however, that chi-square analysis reveals 
that dif f erenoes of opinion among the groups was statistically 
significant (X2 • 23.66; d.f. • 4). 
An examination of the responses of principals in District 
:;, 6, and 9, in fable 16 (page 95) and Table 5 (page 66) is 
revealing. The in-service education program in these dis-
tricts was evaluated as ineffective by three out of four 
principals indicating that their school board members were not 
willing to regard suggestions concerning the pre-tenure teache 
in-service education program. The results indicate that lack 
of communication between the professional sta.tf and the school 
boa.rd directly influences the effectiveness of the professional 
growth program. 
A comparison of the teachers responses in Teble 16 and 
Table 4 (page 63) also reveals a significant pattern. In 
both instances a notable percentage of teachers were undecided 
in matters with respect to the school board's position con-
cerning their professional growth program. The evidence indi-
cates a need to develop better communication and understand-
ing of the school board's position and policy as it relates 
to teacher in-service education. 
The reactions of the study group to the influence of 
experienced teachers in the planning and development of 
• 
I 
I 
I 
9? 
in-service e:roeriences for pre-tenure teachers are presented 
ill Table 17 • 
It is notable that the role of experienced teachers in 
the planning and development of in-service experiences for 
pre-tenure teachers is not as visible to teachers as it is 
to administrators and school board members. The results in 
Table l? show that 60 per cent of the school board members, 
?5 per cent of the principals, and all of the central office 
administrators agTeed to the involvement Of experienced 
teachers, while only 50 per cent of the first year teachers 
and 45 per cent of the second year teachers were aware of 
their participation. \/hile chi-square analysis reveals a 
statistically sigr.dficant divergence of opinion among the 
study groups on this proposition (X2 = 12.16; d.f. • 4) the 
overall positive expression of the study group is significant 
because it reflects a desire on the part of the administra-
tion and board to make use of the aggregate capability for 
study and planning represented in the total staf't. The per-
ceptions of the study group regarding the active involvement 
of principals in the planning and development of the in-
service program are presented in Table 18. 
The role of the principal in in-service education de-
pends in a large pa.rt upon his interest in the instructional 
program. If he is to provide leadership for in-se:rvice 
a bi~·------- llilllllll--lllllillllil!O-a•,~~~:;~x'.,i;:,,., ~ 'C'"'~·~-""'1'<~::;··==---·-
TABLE l.7 
DISTRIBu"'TION OF RESPONSES OF STUDY GROUP REGARDING THE IlIBLUENCE OF 
EXPERIENCED TEACHERS IN THE PLANNDIG DEVELOPMENT OF IN-SERVICE 
EDUCATION PROGRAMS FOR PRE-TENURE TEACHERS 
~ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 it- 5 6 7 8 9 
~TRONGLY A Tl p p p T2 
AGREE T2 A A 
:A 
Tl T2 Tl T2 Tl T2 Tl p Tl p Tl p Tl p 
~GREE Tl T2 p p Tl p T2 A p S:&."1 T2 A T2 A 
SBM P SBM p SBM SBM SBM p 
Tl T2 Tl T2 Tl Tl SBM 
JNDECIDED T2 Tl 
p Tl SBM Tl p T2 T2 Tl 
>ISAGREE T2 T2 p 
SBM 
)TRONGLY T2 
JISAGREE T2 
p 
10 
p 
Tl 
SBM 
Tl p 
T2 A 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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T.1~.BLE 18 
DISTHIBUTION OF RESPOUSF..S OF STUDY GROUP CONCEP.Nilm TrlE ACTIVE INVOLVEMENT 
01!' PRINCIPALS IN THE PLAilNIMG .AUD DEV'f<'....LOPMENT OF IN-SERVICE 
PROGRAMS FOR PRE-TENURE TEACHEW5 
-
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 J+ 5 6 7 I 8 9 10 
STRONGLY A Tl T2 p A 
/!.GREE p A 
p A 
Tl T2 Tl T2 Tl p p SBM Tl p Tl p Tl T2 Tl p Tl p 
l 
r~-GRT<:F. Tl T2 T2 p T2 p p Tl T2 Tl p T2 A T2 A SBM P SBM P T2 s~ SBM T2 p p p 
> 
Tl SBM Tl Tl T2 Tl SBM T2 SBM 
UNDECIDED Tl T2 SBM 
SBM 
T2 Tl A T2 Tl Tl 
DISAGREE T2 T2 p T2 
p 
STRONGLY A 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
~~ ·-~ ~~~~~-~-·~c~·~~~~"""'"""'""""""""""~~~"""''°"""""'"""'"""'"""'"""""""'"""'"""' ..... """"""'~"""'""""~"""'..-~~~ 
'° 
'° 
,j 
I 
;I 
I 
100 
education, he musts (l) know what his teachers are doing, 
(2) know what his pupils are learning, (3) provide inspira-
tion, (4) encourage the development of good organization, 
(5) facilitate the work of groups, and (6) create a climate 
for growth. He sets the stage tor in-service education by 
working to create a common philosophy of education with teach-
ers, parents, interested community leaders, and the children 
themselves.6 It is significant, therefore, that the majority 
of respondents in each or the study groups agreed that princi-
pals had an active role in the planning and development of 
in-service experiences for pre-tenure teachers. It is also 
notable, however, that 35 per cent or the first and second 
year teachers were either undecided or disagreed that the 
prineipal's role in in-service was one or active involvement. 
This result, combined with the 50 per cent or undecidedness 
expressed by school board members reveals a statistically 
significant divergence of opinion among the study groups on 
this proposition (X2 • 13.53i d.r. • 4). The findings also 
point out that the guidance, direction and coordination pro-
vided to the in-service program by the principal is not as 
visible as it should be to teachers and school board members. 
A comparison of the principal's responses in Districts 5 and 
6 Emery Stoops end Russell E. Johnson, OR• cit., P• 39;. 
' if 
'·'· 
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6, in Table 18 (page 99) and fable 5 {page 66) is revealing. 
The findings show that those principals indicating lack o! 
meaningful participation in the planning and development of 
in-service experiences for beginni.ng and second year teachers 
also evaluated the program as ine:f'.teotive. While no in-
servioe program planned primarily :f'or pre-tenure teachers will 
be successful unless, in a large measure, it is their program.• 
the finding does point out the need for active participation 
of all members o:f' the professional staff directly involved in 
the program. 
Attention is now directed to Hypothesis Three, which 
considers the importance o:f' basing the decisions relative to 
the planr.aing and development or in-service programs for pre-
tenure teachers on the needs of the participants. The eight 
propositions related to this b1Pothesis were1 
l. The needs of pre-tenure teachers have been strongly 
reflected in the in-service education program. 
2. There is an established procedure for assessing the 
needs or pre-tenure teachers. 
3. The major responsibility for identifying problem 
areas for pre-tenure teachers rests with the build-
ing principal rather than the pre-tenure teacher. 
4. The in-service education program provides tor 
immediate short-term needs. 
5. The in-service education program provides for long-
term. and continuous needs. 
102 
6. Provisions have been made for me to express m:y ideas 
and recommendations concerning the in-service educa-
tion program for pre-tenure teachers. 
7. Ample time is provided during in-eerviee education 
p:r·ograms to allow pre-tenure teachers to work 
individually and/or in small groups on problems of 
interest to them.. 
a. Pre-tenure teachers have en opportunity to discuss 
their in-service education needs with principals 
and central ottice administrative atatf. 
Table 19 shows the per cent of agreement (A), undecided-
ness (U), and disagreement (D) or the study group as they 
responded to each ot t;he eight :t)roposi tione related to Hypo-
thesis Three. 
Each pre-tenure teacher exhibits an infinite variety 
of aspirations, abilities, and needs. No sit1gle in-service 
prescription can expect to cope with this individual com-
plexity. Consequently, it is incumbent upon the administra-
tors to become acquainted with each individue.J. pre-tenure 
teacher.. Onee this has been aeeomplished, in-serv-ice educa-
tion programs can be prescribitd tor the individual. The 
reactions or the study group to the question of whether or 
not there was an established procedure !or assessing the needs 
of pre-tenure teachers are presented in Table 20. 
An analysis of the data in Tttble 20 show that 45 per 
cent of the first year teachers• 40 per cent of the second 
year teachers, 65 per cent of the principals• 8?.5 per cent 
-103 
TABLE 19 
R]ZPONSES OF STUDY GROUP TC EIGHT PROPOSITIONS RELATED TO 
HYPOTHESIS THREE: THE DECISIONS RELATIVE TO THE PL.4.NNIN'G 
AlID DEVELOPMENT OF m-BERVICE EDUCATION PROGRAMS FOR 
PRFr-Tn-t"URE TEA.CHE.RS ARE B.\SED O!f THE NEEDS 
OF THE PARTICIPANTS, BY PER CENT 
Ii? Pl P2 P3 ::p14. P5 ?'6 P7 PB 
A. 10 15 15 50 ?O 55 40 60 
Tl u 35 40 15 25 10 0 5 15 
D 55 lt-5 70 25 20 45 t;t; 25 .,, ... 
A 20 45 25 lJ.5 65 50 55 75 
• 
T'"' .:::. u 15 15 10 15 10 5 10 0 
-
D 65 40 65 40 25 45 35 25 
A 35 30 80 75 80 95 65 95 
p u 20 5 5 5 0 0 0 5 
D 45 65 15 20 20 5 35 0 
.A 7..7 ~ ,.,, .,.,, 12.5 62.5 75 ?5 100 75 s7.5 
A u ')!.;, '--' 0 ?C. ._.,, 12.5 0 0 0 12.5 
D 37.5 s7.5 12.5 12.5 25 0 25 0 
A 20 40 50 70 40 40 50 60 
-
_ .. 
SBM u 60 30 20 20 50 10 20 30 
D 20 ;o ;o 10 10 50 ;o 10 
r -=--- ---- ... -
TABLE 20 
DISTRIBUT·IOlf OF RESPONBES OF STUDY GHOUP RECrARDnm TlIE F.sT....\BLISHm~T 
OF A PROCEDURE FOR ASSESSING THE b"'EEDS OF PRE-1.rENURE TEACHERB 
L 
} I -
PATEGORY OF SCHOOL DISTRICT RFSPON6.i5S 
-- -
l 2 7 l+. 5 ,. 7 ..... 9 ? 0 0 
3TRONGLY p 
AG BEE A 
'.rl p p p ISBM Tl p p A.GREE T2 SBH SBM T2 
t 
,.....,...,.,, 
~.on 
Tl Tl Tl Tl Tl Tl Tl 
1JNDECIDED ~2 T2 Tl T2 SBt1 
T2 m,..., l:C T2 SBJ-1 
Tl p A p Tl p Tl p Tl .,.., .r T2 Tl A Tl A 
DISAGREE T2 p p A Tl A T2 T2 p 
SBH A SBM SBM T2 p p p 
BTRONGI,Y I ji1 T2 p T2 T2 DISAGREE T2 I I 
I 
I 
l 
10 j 
l 
I 
I 
p 
A 
SBH 
,.,"' p J..J. 
J 
Tl 
~1:2 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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of the central office administrators, and 30 per cent of the 
school board members disagreed that there was an established 
procedure for assessing the needs of pre-tenure teachers. As 
the percentages suggest, chi-square analysis reveals a sta-
tistice.l.ly significant difference e.mong the respondents• opin-
'l 
ions 011 this proposition ex·- = 10.081 d.f. 1111 4). The results 
ere significant since the research cited in Chapter II clearly 
indicated that only under those circumstances in which teach-
ers find their own problems and want to do something about 
them can an effective professional growth program exist 
(pages 19, 24, 25, 33, 36 and 51). The results of the study 
group's reaction to the proposition that the ma~or responsi-
bility tor identifying problem areas for pre-tenure teachers 
rests with the building principal rather than the pre-tenure 
teacher are presented in Table 21. 
fhe data in Table 21 z·eveals that 50 per cent of the 
school board members, 62.5 per cent of the central office 
administrators, and 80 per cent or the principals agreed that 
the main responsibility tor identifying in-service needs ot 
pre-tenure teachers rests with building principals rather then 
• with pre-tenure teEIChers. It is notable, however, that '70 per 
• cent ot the first ye~ teachers and 55 per cent ot the second 
yea::c.• teachers disagreed with the proposition. The statisti-
cally significant di!terence of opinion among the study groups 
rln· . ·-· 11 l 'P'"t":;;;...~-----
TABLE 21 
DISTRIBUTION OF STUDY GROUP RESPONSES REGARDING THE PROPOSITION TH.AT 
THE MAJOR RESPONSIBILITY FOR IDENTIFYING PROBLEM AREAS FOR 
PRE-TENURE TEACHERS RESTS \..TITH THE BUILDING PRINCIPAL 
RATHER THAN THE PRE-TENURE TEACHER 
bATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY SBM T2 
AGREE 
Tl A p p p p A Tl p T2 p T2 Tl 
lGREE p p p p T2 p T2 A p p 
p SBM A SBM SBM p SBM p 
T2 p Tl T2 A Tl 
10 
A 
JNDECIDED T2 A Tl SBM 
SBM T2 
p A 
Tl Tl T2 Tl T2 Tl Tl Tl T2 Tl Tl p T2 
DISAGREE T2 Tl Tl T2 Tl T2 SBM Tl 
SBM SBM P T2 
3TRONGLY T2 Tl T2 Tl )ISAGREE T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
...,., 
0 
O"i 
10'1 
,, 
(X~ • 2~.62; d.f. = 4·) provides se".reral implications tor in-
service as delineated in the ne~{'t parag!'apha. 
The strong admi..,-:istrati ve responsibility !or )?!'OViding 
leadership to the in-service program, as expressed by the 
administrators and school boar·d mel!ibez·s in Table 21 1 cCWJres-
ponds with the high administrative involvement in the planning 
and development of in-aervice programs revealed in Table 11 
(page Bl) and Table 15 (page 93). As the professional growth 
. 
·I leader in the school, the principal ia primarily accountable 
i 
1 
I 
~ 
for the professional growth of the staff• and ha.s the res-
ponsibility of identifying areas of need as they relate to 
individuals o:r the total staff. However• teachers tend to 
become critical when decisions are imposed U!'On them. f1~·om the 
administration1 and good teachers tend to drift toward medi-
ocrity when they are being discouraged from being creative, 
imaginative, and contributing participants. The principal, 
theraf'ore, must always keep in mind that the whole in-seniee 
concept has, as a primary objective, the development of a 
team effort involving every member of the professional staff. 
The teachers' expression that they, and not the build.-
ing principal, should be responsible for identifying their 
in-service needs is significant. This result, compared with 
the findings in Table 9 (page 77), indicate that teachers are 
recognizing, in an incrcsasing degree, a !act that is basic 
100 
to effective in-service educatio:n--riamely, tha:l:i the;; them-
selves aJ:.•e :r·espon.sible for -';;;heir O\>.'!l gi·o-wth. '!'he results of 
the stuey ~oup' s i·eactions to tho pro-visioi:i. oi: oppo:ctuuities 
for pre-tenure teachers to discuss their .in-se~'Vice education 
neechs wi·ilh pr·ineipals an.d ce:.1tral c!!ice a.dministra.ti v·e staff 
are presented in Table 22. 
IJ:hc results in Table 22 show that 60 per· cent ot ·the 
first year teachers, 75 per cent o:t the second year t;&achers, 
't 95 per cent of the principals, s7.5 per cent o:r the central 
office administrators, and 60 per cant o! the school bo8l."'d 
members agx·eed that pre-tenure teachers have an opportunity 
to discuss their in-aex'Vice needs with administrators. It 
. 
~ 
ii 
' 
is noteworthy that while the perceptions of the respondents 
to this proposition were genex·ally suppo1"ti ve, the divergence 
of opinion emoi:i.g the study groups was statistically signifi-
2 cant (X • 13.361 d.f. = 4). 
The results aro significant because they indicate that 
generally there is communication between those primarily 
x·esponsible .tor the planning and development of ·the in-
service education program (Table ll, page 81, Table l;:J, page 
93 and Table 21, page 106) and ·the recipients. The oonse-
quences of not developing and maintaining this channel ot 
communication between teachers and administrators is revealed 
in an analysis ot the teachers' responses in Districts 2, 8 
1: 
II 
l',,:li ,1·11 ,;,ll11, 
: =- ... r:fi . ____ ..... .,~.-- 'rt' d!lfl:l:".'.,.;:;.. . ,,.~.\i~}A4''' • 
TABLE 22 
DISTRIBUTION OF STUDY GROUP RFSPONSF.S TO THE PROVISION OF OPPORTUNITIES 
FOR PRE-TENURE TEACHERS TO DISCUSS THEIR Di-SERVICE EDUCATION NEEDS 
WITH PRmCIPALS AND CENTRAL OFFICE ADMmISTRATIVE STAFF 
CATEGORY O:E SCHOOL DISTRICT RFSPONSF.s 
1 2 3 4 5 6 7 8 9 
STRONGLY A Tl Tl Tl A p 
AGREE SBM T2 p 
A 
p 
Tl p p T2 Tl Tl T;:: Tl p Tl T;:: T2 T Tl T2 p Tl 
AGREE T2 A p T2 p Tl p T2 p Tl T£ T2 p p p A Tl 
T2 SBM P T2 p SBM A SBH P SBM p SBM T2 
10 
T2 
p 
p Tl A SBM SBM 
UNDECIDED SBM 
SBM T2 Tl Tl 
DISAGREE Tl T2 T2 Tl 
T2 T2 
STRONGLY Tl 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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and 9 (Table 22, page 109). In two out of three of the dis-
tricts in which the meJority or the teachers indicated that 
theY did not have an opportunity to discuss their professional 
growth needs with adm3nistrators, the majority or these teach-
ers were also undecided or disagreed that their in-service 
education program was effective. The reactions of the study 
group to the provision of opportunities to express ideas and 
recommendations concerning the in-service education program 
are presented in Table 23. 
The 195? yearbooks of The American Association of School 
Administrators and The National Society of the Study of Educa-
tion, stress the importance or the involvement of personnel 
arrected at ell stages in the in-service program from plann-
ing to evaluation. Both texts recognize the importance of 
the status leader in creating an appropriate climate for 
growth. Together, they give credence to the concept that in 
a growth situation, leadership from within the group emerges, 
and that when this happens the opportunity for she.red res-
ponsibility is enhanced (Figure l, page 86).?,B It is no-
table, therefore, that 95 per cent or the principals and all 
?American Association of School Admin!strators, The 
S~erintendent as Instructional Leader (Washington1 JJJJ:A, !9'/). . 
8.National Society for the Study of Education, In-
Service Education, Part I (Chicago: University of clircago 
Press, !9$'?). 
rr > ------ ·. :y e :: :rt•;;:r:' 1?,i•-.·""'·~~··"~· 
TABLE 23 
DISTRIBlJTION OF STUDY GROUP RESPONSES TO THE PROVISION OF OPPORTUNITIES 
TO EXPRESS IDEAS .AND RIDOMMENDATIONS CONCERNING THE Il\l'-SERVICE 
EDUCATION PROGRAM FOR PRE-TENURE TEACHERS 
~ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY SBM A T2 T2 A p 
AGREE Tl p 
A 
T2 p p Tl p Tl p Tl p Tl Tl T2 p Tl T2 A Tl 
AGREE T2 A p T2 p Tl p Tl p p Tl p p p p 
p SBM T2 T2 A T2 A SBM SBM p A 
SBM T2 
UNDECIDED 
Tl Tl T2 Tl SBM SBM Tl SBM Tl Tl Tl 
DISAGREE Tl p T2 T2 Tl T2 
T2 p T2 SBM T2 
10 
STRONGLY T2 T2 SBM 
DISAGREE 
I 
'I;~·--
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
0.ffice Administ,, ator; SBM: School Boa.rd Member. 
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of the central office administrators agreed that this provi-
sion was afforded to them. It is statistically significant 
cx2 a l?.45; d.f. D 4) however, that 45 per cent Of both first 
and second year teachers and 50 per cent of the school board 
members indicated that provisions were not made tor them to 
express their ideas and recommendations concerning the in-
service education program. The lack of wide teacher partici-
pation and diffusion of leadership evidenced in the data in 
Table 23 (page lll) corresponds with the results found in 
Table ll (page 81), Table 15 (page 93) and Table 21 (page 106). 
The lack of wide school board member participation in the 
e%.'pression ot ideas and recommendations concerning the in-
service program tor pre-tenure teachers evidenced in fable 23 
corresponds with the findings in Table 15 {page 93) in which 
it was shown that the role of the school board was properly 
one of policy formation than active involvement itl the plan-
ning and development of actual in-service experiences !or 
teachers. 
Clabaugh points out that the leadership o! a school 
system tinds itself faced at one and the same time with (l) 
a need to improve the competencies or the members of the 
staff'; and (2) a need to make uae of the aggregate capability 
for planni.ng and study represented in the total eta.ff. 9 The 
9 Clabaugh, op, cit., P• 119. 
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reactions o! the st"Udy group to the provision within the in-
service education prog:i:·am tor the satis.t'aotion of immediate 
shOrt-ter.m needs and long-term and continuous needs are 
presented in Table 21~. and Table 25. The tables are presented 
one after another to facilitate CO!flllp.rison of the data. 
The solution to balar.tcing in-service activities largely 
individual in nature against those which provide for staff 
participation in charting the course o! the school system. is 
elusive. There should, or course. be both tJ'Pes of involve-
ment tor every teacher. In commenting upon this problem as 
it was found in a number of school systems studied, Steffenson 
states a 
Some concern was evident over the responsibility of 
the local district 1n providing professional growth 
program. Perhaps some of this arises from the feeling 
that the nature of the conditions of service for teachers 
imposes a restriction on in-service programs which results 
in a certain amount of' sporadicity. It is difficult to 
achieve continuity over a large bloc of time. But perhaps 
more important, in a negative sense, again, is the concern· 
over the need to differentiate between those in-service 
programs of a remedial nature necessary for a teacher as 
an individual and those which are properly the concern 
of the tota1 district and are developmental or pro!essional 
in nature.IO 
An analysis of' the responses in Table 24 and Table 25 
is revealing. The rosults in Table 24 show that 50 per cent 
10Jemes P. Steffensen, Staff Personnel Administration (Washington!. D. c., U. s. Department o? Heiltli, :1!2'.ucatlon 'ind 
Welfare, Of'rice of Education, 1963), PP• 3?-38. 
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TABLE 24 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDmG THE PROVISION WITHIN THE 
IN-SERVICJ<; EDUCATION PROGRAM FOR IMMEDIATE SHORT-TERM NEEDS, SUCH AS 
WORKSHOPS TO PREPARE TEACHERS WEN NEW CURRICULU ..!'l I1A.TERIALS OR 
TECHNIQUES .AJIB TO BE INTRODUCED INTO THEm CLASSROOMS 
~ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 ..., 'A 4 c: 6 7 8 9 10 c ./ ./ 
STRONGLY p T2 p Tl p p 
AGREE SBH A A 
SBM 
SBM P Tl A T2 Tl Tc Tl p Tl p p Tl Tl p Tl 
AGREE T2 p Tl Tl A T2 T2 SBI'.i: T2 T2 p p 
T2 A p SBM SBM p p SBM A 
T2 Tl p Tl Tl Tl 
UNDECIDED T2 A Tl T2 
SBM SBM 
Tl Tl T2 T2 Tl T2 T2 Tl T2 
DISAGREE Tl p p SBM T2 T2 p 
p A 
STRONGLY I T2 DISAGREE 
!-' 
!-' 
+:-
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
=-_:~-7~------=.,=--=---==-=~ 
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TABLE 25 
DISTRIBUTIOU OF STUDY GROUP RESPONSES REGARDING THE PROVISION 'WITHIN THE 
In-SERVICE EDUCATION PROGRAM FOR LONG-TERM AND CONTllIDOUS NEEDS, 
SUCH AS ORIENTATION OF NEW TEACHERS, CURRICULUM DEVELOPMENT 
ACTIVITIES, AND OPPORTUNITIES FOR GRADUATE STUDY 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY ISBH IA I I I I 1~2 AGREE A 
Tl p I Tl E T2 T2 Tl Tl p Tl p Tl p Tl p AGREE I Tl p p T2 p T2 Tl Tl Tl A T2 
T2 A p MP p T2 T2 SBM T2 SBM T2 
SBM I T2 Tl SBM T2 UNDECIDED I I SBM SBM 
Tl I 1 T2 A Ip I I I ~ DISAGREE I I T2 Tl p SBM T2 A p 
STRONGLY I Tl I I I T2 1 r.r2 
DISAGREE 
10 
I~ 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
i, 
I 
j 
116 
of' the first year teachers, 45 per cent of the illecond year 
teachers, 75 per cent of the principals and C6ntral office 
ad12lnist~ators, and 70 per cent of the school bo&t.""'<i members 
agreed that the in-service program provided £or short-term 
,, ) immediate needs (X'· • 7.?5; d.£. • :+ • The !in.dings in 
Table 25 point out th.at 70 per cent of the tix•st yee.r teachers, 
65 per cent of the second 7ea:r teachers, 80 per oeut o:r the 
principals, 75 per cent of the central o!tice ru:lm.inistrators, 
and 40 per cent of the school boa...""'1 members agreed that the 
"-· , 2 program provided for long-·!ierm and cout.uJ.uoua needs (X.- .. 21.64 
d.f •• 4). 
A comparison o! the responses of teachers shows that 
the in-service program provided !or the satisfaction o! more 
long-term needs t.b.an short-term needs. An analysis or the 
data in ~able 24 and Table 5 (page 66) is signi:ticant. In 
Districts l, ;. 6 and 9, in which hal.£ or more of' the f'irst 
year teachers indicated the in-service program did not pro-
vide tor immediate short-term needs, 80 per cent of' these 
teachers evaluated their in-service as ineffective. In con-
trast. in Districts 4 1 5, 6, ?, 81 9 end 10, in which halt 
or more or the second year teachers indicated lack of satis-
faction o! short-term necdn, o:l.l.y ;7.5 per cent of these 
teachers evaluated their in-se...-vioe program as ineffective. 
The evidence indicates that first year teachers are more 
\ 
I 
I 
ll'l 
depe.uden'G upou \ih.a iu.-service program for the realization of 
illmi.ediate short-term needs than are second year teachors. 
Vuile a rich oif ering of programs to satisfy both needs may 
'be the key to the dilemma. "'.;he result& suggest that school 
diat:x:•icta nesd to build m.o:re i'lexibility into the de&iGll of 
their in-serv-iee progxa.ms to meet the immediate shoxt-to:cm 
needs of first year teachers. 
W"nile the degree to which a teaehe::- ~akes part in one 
or the uther type of activity might depend upon the o~portuni­
ties at hand• the need and inclinntion of the teacher. and 
J"he counsel provided by the principal and others• the dis-
c:t•epa.ney between the perceptions of teachers and administz·a-
tors in both instances can be attributed in par't to the lack 
of an established procedure £or assossing the needs o! pre-
tenure teachers revealed in Table 22 (page 109). 
The reaction of the a~ group to the adequacy of tilne 
provided to pre-tenure teachers during in-service programs to 
work individually and/or in small groups on problems ot 
l inte1"Gat to them is presented in ~able 26. 
I .An arlalyaia of the data in Table 26 shows that 'l-0 per 
cent of the first year teachers, 55 per cent 0£ the second 
year teachers, 65 par cent of the pri:lcipals, 75 per cent of 
the central o.ffiee administrators, and 5-0 per cen·t of the 
school board members agreed that ample time was provided to 
~·-· -- - --- _"' ___ - --
TABLE 26 
DISTRIBUTION OF STUDY GROUP RESPOiiSES REGARDING THE ADEQUACY OF TIME PROVIDED 
TO PRE-TENURE TEACHERS DURING IN-SERVICE PROOR.AMS TO WORK INDIVIDUALLY 
AND/OR nt SMALL GROUPS ON PROBLEMS OF mTEREST TO THEM 
CATEGORY OF SCHOOL DISTRICT RESPONSF..S 
1 2 3 4 5 6 7 8 9 10 
STRONGLY SBM p T2 p p T2 
AGREE A p 
Tl Tl A T2 p Tl T2 Tl Tl Tl p T2 A T2 Tl 
A.GREE p p T2 p Tl p T2 p T2 p T2 A 
A SBM SBM T2 SBM SBM p 
T2 Tl SB?-1 SBM 
LTNDECIDED T2 
-
T2 Tl Tl A Tl p Tl Tl Tl Tl Tl p 
DISAGREE p SBI1 T2 A T2 Tl Tl T2 A 
p p SBM SBI"l p 
STRONGLY Tl p T2 T2 
DISAGREE T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
--~ ~- ~--"-
I-' 
I-' 
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i 
1 
ll9 
pre-tenure teachers during in-service programs to work:· indi-
vidually and/or in small groups on problems of interest to 
them (x2 = 4.861 d.f. = 4). The lack: of agreement on the part 
of first year teachers regarding this proposition is signifi-
cant. While Dl8l'.lY aspects of the in-service program for b.e-
ginning teachers lend themselves to large group pl:'eBentation 
and participation, there is a danger in not discriminating 
between group and individual needs which could lead to a 
program too general in scope to provide the depth and breadth 
necessary to make a significant contribution to the prof ea-
sional growth of the teach.er. 
An analysis of the teachers• responses in Districts 1 1 
51 61 9 and 10 in Table 26 (page 118) is revealing. One-
half or more of the pre-tenure teachers in these districts 
indicated that they did not have ample time to pursue in-
service interests individually and/or in small groups. A 
comparison of the results with the findings in Table 11 (page 
81) and Table 20 (page 104) shows that ?6.9 per cent of these 
teachers also indicated they did not have an active role in 
the planning end development of the in-service program and 
84.6 per cent indicated that there was not an established 
procedure for assessing their in-service needs. The findings 
suggest that the facts of individual differences among mem-
bers of the teaching group are not being fully accepted and 
: 'II 
,,Ii. ii 
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planned for in these districts and without this commitment 
the in-service program is not attentive and receptive to the 
needs of classroom teachers. 
The reaction o:t the study group as to whether or not 
the needs of pre-tenure teachers were strongly reflected in 
the in-service education program is presented in Table 27. 
It is statistically significant (X2 = 10.08; d.f. • 4) 
that only 10 per cent of the first year teachers, 20 per cent 
of the second year teachers, 35 per cent of the principals, 
37.5 per cent of the central office administrators, and 20 
per cent of the school board members agreed that the needs of 
pre-tenure teachers were strongly reflected in the in-service 
education program. A comparison of the results in Table 27 
and Table 5 (page 66) is revealing. An analysis of the data 
shows that all of the teachers and adm:l.ni strators who indicated 
that the in-service program did not strongly refiect the needs 
of pre-tenure teachers also evaluated their in-service pro-
gram as ineffective. The evidence suggests that the activities 
considered to be most effective in promoting professional 
growth are those directly concerned with satisfying the needs 
of teachers. The implication for in-service is that the pro-
gram should be comprehensive enough to incorporate end relate 
all the concerns of the teachers yet simple enough to grasp 
the significance and priority of each concern as it is 
--------· 'V""'!"' •;ae a ·~,-,, ~ - A"'C"77G?---., ,, ---t1f:t;:: ....... 
TABLE 27 
DISTRIBUTION OF THE RESPONSES OF E-TUDY GROUP IN CONSIDERING IF 
THE NEEDS OF PRE-TENURE TEACHERS WERE STRONGLY REFLECTED nr 
THE IN-SERVICE EDUCATION PROGRAM 
-· -- ____ ....,. __ 
~ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 C:" .) 6 7 8 9 
'3TRONGLY p p 
AGBF.F. A 
T2 p SBM Tl T2 p p 
iAGRFT. T2 Tl T2 A. A 
SBM P 
T2 Tl T2 Tl T2 Tl p Tl Tl SBM 
mmmrnT.',... 1 . .l.J.&.J p p m? 
•'- SBM Tl p T2 
A SBM A SBM SBM 
SBM Tl Tl Tl p T2 A Tl Tl Tl 
DISAGREE ~2 p p SB.l1 Tl T2 T2 T2 Tl 
p p T2 p p p T2 
STRONGLY ['l A T2 T2 
DISAGREE ['l 
10 
p 
A 
Tl 
SBM 
Tl 
T2 
p 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Adminjstrator; SBM: School Board Member. 
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measured against the major purpose of improving the profes-
sional competence and functioning of the pre-tenure teacher. 
In-service education is of no value unless it is assimilated 
into classroom practice and actually results in better teach-
ing. 
The professional growth and instructional improvement 
promoted by the in-service education program is considered 
in Hypothesis Four. The six propositions related to this 
hypothesis were: 
l. The philosophy of the school district promotes an 
attitude of change and innovation. 
2. The in-service program for pre-tenure teachers pro-
vides a variety of viewpoints on instructional and 
professional matters. 
3. Pre-tenure teachers are provided an opportunity 
through in-service education programs to develop an 
understanding of professional brgani~zatibns and their 
purposes. 
4. The in-service education program has been designed 
to broaden the pre-tenure teacher• s kriOWledge of con-
tent, method, and technique. 
5. Changes of behavior resulting from in-service educa-
tion programs !or pre-tenure teachers can. be incor-
porated into the daily instructional program. 
The in-service education program provides opportuni-
ties to identify and pursue new problems end con-
cerns. 
Table 28 shows the per cent of agreement (A), undecided-
ness (U), and disagreement (D) ot the study group as they 
responded to each of the six propositions related to Hypothesis 
Four. 
'I 
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TABLE 28 
RESPONSES OF STUDY GROUP TC oIX PROPOSITIOUS RELATED TO 
HYPOTHESIS FOUR: THE IN-SERVICE EDUCATION PROORAM FOR 
PRE-TENU:RE TEACHERS PROMOTES PROFESSIONAL GROWTH 
AND INSTRUCTIONAL IMPROVEMENT, BY PER CENT 
H4 Pl P2 P3 P4 P5 P6 
A 80 60 55 70 75 ?O 
Tl u 5 20 5 0 15 10 
D 15 20 40 30 10 20 
A 80 70 55 85 85 85 
T2 u 5 0 0 0 10 0 
D 15 ;o 45 15 15 15 
A 85 70 55 65 85 80 
p u 15 5 5 0 5 5 
D 0 25 40 35 10 15 
A 8?.5 ?5 ;7.5 75 75 8?.5 
A u 12.5 0 25 12.5 12.5 0 
D 0 25 37.5 12.5 12.5 12.5 
A 90 60 60 70 80 ?O 
SBM u 0 40 40 10 20 30 
D 10 0 0 20 0 0 
, I 
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Change and innovation are considered to be inherent 
qualities in forward-looking school systems. The ten school 
systems selected for this study' were chosen because they were 
considered to be "lighthouse districts." The results of the 
reactions of the study group to the question of whether or 
not the philosoph;y of the school district promotes an attitude 
of change and innovation are presented in Table 29. 
It is significant that 80 per cent of the first and 
second year teachers. 85 per cent of the principals, s7.5 per 
cent of the central office administrators, and 90 per cent of 
the school board members agreed that the philos~ of the 
school district promoted an attitude of change and innovation 
cx2 • 4.95t d.f •• 4). The results support the assumption 
that the school districts selected tor this study were "light-
house districts" and encouraged the testing of new concepts. 
The reaction of the study' group regarding the opportunities 
to identity and pursue new problems and concerns within the 
structure or the in-service education program is presented in 
Table 30. 
An analysis of the data in Table 30 shows that 70 per 
cent or the first year teachers, 85 per cent of the second 
year teachers, 80 per cent of the principals, 8?.5 per cent 
ot the central office administrators, end ?O per cent of the 
school board members concurred that the in-service education 
program provided opportunities to identify and pursue new 
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TABLE 29 
DISTRIBUTION OF l.IBSPONSES OF STUDY GROUP REGARDING THE PROPOSITION 
IF THE PHILOSOPHY OF THE SCHOOL DISTRICT PROMOTF.s AN 
ATTITUDE OF CHANGE AND INNOVATION 
~ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 ? 8 9 
A 
BTRONGLY· r1 T2 :Pl Tl p Tl A !rl T2 ~l. 
AGREE Tl p Tl T2 Tl p p 
SBM A !r2 p SBM P 
.t' A 
1!2 i'2 p l!l p Tl T2 i'2 Tl p Tl T2 Tl T2 
lGREE p T2 A r1 p Tl T2 BBM f.r2 p p ~ T2 
SBM r2 SB!1 P SBM SBM SBM P 
p p T2 
JNDECIDED A 
Tl ~2 Tl 
DISAGREE SBM 
STRONGLY T2 
DISAGREE 
10 
T2 
p 
SBM 
A 
Tl 
p 
Tl 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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TABLE 30 
DISTRIBUTION OF RESPONSES OF STUDY GROUP TO THE OPPORTUNITY TO IDENTIFY 
AND PURSUE NEW PROBLEMS AND CONCERNS YITHIN THE FRAMEWORK 
OF THE IN-SERVICE EDUCATION PROGRAM 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
t 
1 2 3 4 r 5 6 7 8 9 
STRONGLY T2 T2 T2 Tl T2 p p 
AGREE T2 p p A p A p A 
l:' p 
Tl p p Tl Tl T2 Tl p T2 Tl Tl p T2 Tl Tl A Tl 
AGREE A T2 p Tl Tl A p T2 Tl p T2 Tl T2 T2 SBM T2 SBM SBI1 SBM p SBH T2 SBM sm1 T2 
Tl Tl SBM p 
10 
UNDECIDED SBM SBM 
Tl T2 Tl Tl Tl 
DISAGREE p T1? T2 A p p 
STRONGLY 
DISAGREE 
A 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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problems and concerns (X2 ~ 5.18; d.f. == 4). However, a 
. f ~ ~ h ' . ~- ti~ , 5 ~ co!lparioon o vne \;eac e!'s reapo.nse~~ in •JJ.s r c, vs .,J,., • o, 
8, and 10 in Table 30 (page 17(.i) with related data is revealing. 
It is notable that all of the teachers who indicated that they 
did not have ai.~ opportunity to point out and pursue new con-
cerns within the rremework of the in-service program. also 
revealed that their needs were not strongly reflected in the 
program (Table 25, page 115). It is also important that 57.2 
per cent of these teachers evaluated their total in-service 
:program as ineffective (Table 5, page 66). The results 
support the findings ir.1. Table 12 (page 8lJ.) and Table 15 
(page 93) in which it was shown that the interests and concerns 
or teachers cannot be ignored in the planning and development 
of their professional growth program. 
The outcomes of a well-planned in-service program can 
be meauured in personal g;rowth and sntio!'a.ction, in an im-
proved social and physical environment for learning, and in 
an instructional program better adapted to the needs or 
children. The next three propositions deal directly with 
these considerations. 
'.I!he reactio.n o! the study group to the pro:posi tion of 
whether or not the in-service program tor pre-tenure teachers 
providee a variety of viewpoints on instructional and prof es-
sional matters is presented in Table 31. 
- -
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TABLE 31 
DISTRIBUTION OF RESPONSES OF STUDY GROUP TO THE PROVISION OF .A VARIETY 
OF VIEWPOINTS ON INSTRUCTIOHAL .AUD PROFESSIONAL MATTERS IN THE 
IN-SERVICE PROGRA...1'1 FOR PRE-TENURE TEACHERS 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
' ~
1 2 3 4 5 6 7 8 9 10 
STRONGLY p .A T2 
AGREE A SBM 
p F 
T2 p T2 p T2 T2 A Tl p Tl Tl T2 Tl T2 Tl p Tl 
AGREE T2 A T2 A T2 p Tl SBM T2 Ti p Tl p p A Tl 
SBI1 Tl SBI1 Tl p T2 p SBM T2 p SBM T2 
Tl Tl Tl p 
tTh"DECIDED SBM Tl SB.i1'1 SBM 
SBM A 
Tl Tl T2 T2 p T2 Tl T2 
DISAGREE p p T2 
p A 
STRONGLY r1 T2 p 
DISAGREE 
I 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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It is significant that 60 per cent of the first year 
teachers, 70 per cent of the second year teachers and 
principals, 75 per cent of the central office administrators, 
and 60 per cent of the school board members agreed that the 
in-service program !or pre-tenure teachers provided a variety 
of viewpoints on instructional and professional matters. 
While chi-square analysis of the opinions of teachers and 
administrators reveals no statistically significant difference 
in responses (X2 = .92; d.f. = 2) the inclusion of school 
board members in the analysis does reveal a statistically 
significant divergence of opinion among the study groups 
(x2 = i5.oe; d.r. = 4). 
It is also notable that all of the first year teachers 
and principals, and 50 per cent of the second year teachers 
who disagreed with the proposition also evaluated their total 
in-service program as ineffective (Table 5, page 66). The 
implication !or in-service education is that a wide variety 
of approaches is necessary to reach the uniqueness of each 
teacher. There is no one best we:y. The in-service program 
should start where the pre-tenure teacher is and proceed from 
there. The reaction of the study group regarding the question 
of whether the in-service program was designed to broaden the 
pre-tenure teacher's knowledge of content, method, and tech-
nique is presented in Table 32. 
...... ._.. ____ , 
TP..BLE 32 
DISTRIBUTION OF HESPONSES OF STUDY GROUP REGARDING THE PROPOSITION IF THE 
Ill-SERVICE EDUCATION PROGRA!1 'WAS DESIGNED TO BHOADEN 1!1HE PIIB-TElillRE 
TEACHER• S IDWWLEDGE OF C0!{11ENT, Mh"'THOD, AND TECHNIQUE 
..----...--.,,..,....------··----
- -- --
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 ':l, Lt- 5 6 7 8 9 10 .,/ 
~TRONGLY T2 T2 p p Tl 
AGREE T2 A A T2 
SBM 
A p p 
T2 Tl T2 Tl T2 Tl p ·r2 p Tl T2 Tl p ·Tl p Tl 
AGREE T2 Tl T2 Tl p Tl A T2 Tl p Tl T2 Tl A p 
p SBI1 P SBM A SBM T2 SBM T2 SBM T2 SBM T2 A 
A SBM 
UNDECIDED 
Tl p Tl T2 Tl T2 T2 
DISAGREE p p Tl Tl p 
SBM SBM p 
STRONGLY Tl p p 
DISAGREE 
-
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
...... 
~ 
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An analysis of the data in Table 32 (page 130) shows 
that 70 per cent of the first year teachers, 85 per cent of 
the second year teachers, 65 per cent of the principals, 75 
per cent of the central office administrators, and 70 per 
cent of the school board members agreed that the in-service 
program waa designed to broaden the pre-tenure teacher's 
knowledge of content, method, and technique (X2 • 1.01, d.f. 
a 4). It is notable, however, that one-half or more of the 
principals in six out of ten districts indicated that the 
in-service program was not geared to cope with these particular 
needs. It is also noteworthy that 30 per cent o! the first 
year teachers also disagreed with the proposition, while only 
15 per cent of the second year teachers did not concur. The 
implications for in-service are that if the teacher is to 
improve his classroom performance, the change process will be 
an ongoing process; !or the teacher who grows will need to 
change his behavior not once but again and again. Further-
more, the change process can only come from within. It 
requires deep, end close to total, involvement of the teacher 
himself. Meeting today•s challenges requires continuous study 
and planning. There is always a danger of preoccupation with 
whatever is the most pressing vexation of the moment. The 
principal, as the instructional and professional growth 
leader in the school, has the responsibility of providing the 
I 
l 
optimum conditions for thie growth to take place through 
effective educational leadership and adminietration. The 
results also suggest that there ie a need to provide more in-
service for beginning teachers related to the curriculum and 
classroom strategies and techniques. The results of the 
reactions of th~ study group regarding the opportunities to 
incorporate changes of behavior resulting from in-service 
education programs into the dnily instructional program are 
presented in TPble 33. 
Since the only justification for teacher in-service is 
to help teachers to do a better job, it is noteworthy that 
only 10 per cent of the first year teachers and principals, 
5 per cent of the second year teachers, 12.5 per cent of the 
central office administrators, and none of the school board 
members indicated that the changes ot behavior resulting f.rom 
in-service programs could not bo in001'Porated into the daily 
instructional program. While the percentage of disagreement 
':> 
within each o! the study groups was considerably low (XG:. == 2.53; 
d.f. = 4), it is significant that none of the dissenting 
respondents evaluated their total in-service program as 
effective (Table 51 page 66). The reeults indicate that if 
the in-service program ie to contribute to the improvement 
of school programs and result in improved education for 
children, the activities must have practical application for 
; 
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TABLE 33 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE OPPORTUNITIES TO INCORPORATE 
CHANGES OF BEHAVIOR RESULTING FROM IN-SERVICE EDUCATION PROGRAMS 
FOR PRE-TENURE TEACHERS INTO THE DAILY INSTRUCTIONAL PROGRAM 
::;ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 10 
STRONGLY T2 Tl Tl p SBM Tl T2 
AGREE SBM T2 Tl p 
p A 
r' r' A 
Tl p T2 p Tl p T2 p T2 Tl Tl T2 Tl T2 p Tl p 
AGREE T2 T2 p Tl T2 T2 p p Tl Tl T2 Tl p A Tl 
p SBM A SBM T2 SBM A SBM T~ SBM A T2 p SBM T2 
Tl Tl T2 T2 SBM 
UNDECIDED A Tl p 
SBM 
Tl Tl p T2 
DISAGREE p 
A 
STRONGLY 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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teachers. The renctior...s ~r the study group regarding the 
opportunity for pre-te~ure teachers to develop an understand-
ing of professional orga..'l'lizntions and their purpoaao through 
in-service prog:ra.."!ls are prEH:iented i..n T~lble 34. 
An analysis or the data in Table 34 reveals that 55 per 
cent of the first and second year teachers a.:nd principals, 
37.5 per cent of the central office administrators, and 60 
per cent of the nchool board members eonetL~rod that there was 
nn opportunity for pre-tenure teachers to develop an under-
standing of professional organizations and their 1?\L'":'];)Osos 
through the in-service programs. 'While ahi-aqunre analysis 
o! the opinions ot teachers and administrators revea1s no 
statistically signi!icnnt diffe~ence in responses (X2 = 1.12; 
d.f. = 2) the inclusion of sehool board members in the a..~y­
sia does reveal a atatiatically aignifieant divergence of 
".) 
opL'1ion among the stud:r groups (Xe; ·o: 16.24; d.f. = li). These 
results, considered with the fact that there was not a con-
sensus of agreement among the teachers in seven out of ten 
diatricts, points out that this particular aspect of teacher 
prof eDcional growth is not being highly stressed in district 
or school oriented teacher in-service program.a. It ia 
assumed that with the increase in activism of teachers' unions 
this information is being communicated to taachers by local, 
regional, state, and national associations. 
.,,,---~4'CA~ 
TABLE 34 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE OPPORTUNITY FOR PRE-TENURE 
TEACHERS TO DEVELOP AN UNDERSTANDil~G OF PROFESSIONAL ORGANIZATIONS AND 
THEIR PURPOSF.s THROUGH m-SERVICE EDUCATION PROGRAMS 
CATEGORY OF 
RESPONSES SCHOOL DISTRICT 
1 2 3 4 5 6 7 8 9 10 
STRONGLY A Tl A Tl 
AGREE T2 
T2 p T2 TJ Tl Tl p SBM Tl T2 T2 Tl T2 p T2 Tl 
AGREE T2 p T2 p T2 Tl Tl T2 p l? p A p 
SBM SBM P p SBM SBM SBM 
A Tl SBM A p SBM SBM 
UNDECIDED SBM 
Tl p T2 T2 A p Tl Tl A Tl Tl p 
DISAGREE Tl p T2 T2 p p Tl T2 T2 A 
p T2 T2 
STRONGLY Tl p 
DISAGREE Tl 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Ottice Administrator; SBM: School Board Member. 
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A diversity of resources and activities offers opportuni-
ties for growth in different weys and helps to generate 
enthusiasm and interest in the program. The use o! multiple 
and rich resources in pre-tenure teacher in-service px·ogi·am.s 
is considered in Hypothesis Five. The six propoaitious ~e­
lated to this proposition were: 
l. 
., 
.,,,_,. 
;. 
The in-service education p1'ogram !or pre-tenure 
teachers offers a variety of opportunities and 
activities to satisfy both b"I'oup and individual 
"laeds. 
The in-eerviee education program has provided ample 
activities promoting active involvement of pre-
tenure teachers. 
The in-service education program for pre-tenure 
teachers provides opportunities tor the pursuit of 
needs in individual, small group• and large groupi 
settings. 
4. There has been a continuous a!!ort to utilize re-
sources f.'rom with.in e.nd outside the school district 
for in-service education progrw:::i.s for pre-tenure 
teechera. 
;. Enough time bas been provided to pre-tenure teachers 
to pursue in-service education needs on a i:·eleased 
time bo.sis during the regular school day. 
6. There have been a variety of optional activities 
offered within each in-service education progi·a.m 
to meet the needs of pre-tenure teachers. 
Table 35 $hows the per cent of agreement (A), undecided-
nces (U) • end diss.greement (D) o.f the study group as they 
res:ponded to the aix propositions related to Hypothesis Five. 
Ma.son ;po~.nta O'Ut that lack of time is one or the great-
est frustrations confronting a principal trying to develop an 
-13? 
TABLE 35 
RFSPONSES OF STUDY GROUP TO SIX PROPOSITIONS BELATED TO 
HYPOTHESIS FIVE: THE Di-SERVICE EDUCATION PROGRAM FOR 
PRE-TENURE TEACHERS PROVIDFS A VARIETY OF 
OPPORTUNITIES AND ACTIVITIES AND UTILIZES 
MULTIPLE RESOURCF.s, BY PER CENT 
H5 Pl P2 p; P4 P5 P6 
A 50 65 ?5 85 40 30 
Tl u 15 5 5 5 10 15 
D 35 30 20 10 50 55 
A 45 50 50 80 35 20 
T2 u 5 0 20 0 0 10 
D 50 50 30 20 65 ?O 
A 50 55 65 90 45 40 
p u 15 10 5 0 0 5 
D 35 35 30 10 55 55 
A 50 50 ?5 8?.5 50 50 
A u 12.5 12.5 0 0 0 0 
D ;7.5 ;7.5 25 12.5 50 50 
A 50 40 50 70 :;o 50 
SBM u 30 50 40 30 50 40 ' I : 
D 20 10 10 0 20 10 
i 
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effective in-service progrem.11 The perceptions or the study 
group regarding the adequacy of tho amount ot released time 
available to pre-tenure teachers to pursue ~rof essiona.1 growth 
intorests are presented in Table 36. 
It is significant "lihat ali;hough all of the diatricta 
surveyed were providing released time for pre-tenure teaoher 
in-service education beyond the traditional lnstitute days, 
50 per cent of ·hhe first year teachers and central o!f ice ad-
ministrators, 55 :per cent of the :cn:.•"i.n.eipalst and 65 per cent 
of the second year teachers pointed out the need for more 
released time. It is also notable that 50 per cent of' the 
school board members were undecided. regarding the adequacy of' 
the released time program. Fu.r-cher examinatior1 of the data 
in Table ?6 shows that tu~ :prof es~:l.or1al :ate.ff' i..11 only t'wo o!' 
the ten districts expressed!. co111plete .agreement with the mount 
of released time provided for in-ae"J:•vice. As the percentages 
suggest, chi-square analysif! :reve.a113. a ste:cistically signifi-
cant difference of opinion among i;he st·u.dy groups on this 
proposition (x2 = 22.99; d.,f. = 4)11 
The findings suggest a need !or teaohe1·s and principals 
to take an active role in amplify:i.ng the noceasity for more 
released t~~e to central off ice acl.miniatrators ru1c Echool 
-==--··- _, __ ,;:,_..,,-illl--!l!Jl!ll!I-
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TABLE 36 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE ADEQUACY OF 
RELEASED TIME PROVIDED TO PRE-TENURE TEACHERS TO PURSUE 
IN-SERVICE EDUCATION HEEDS 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 -,; 4 ~ 6 7 8 9 _,, _,, 
STRONGLY p Tl p p T2 
AGREE T2 A p 
T2 
SBrl P Tl T2 Tl p SBM Tl Tl T2 A 
A.GREE Tl p Tl A p Tl A 
T2 SBM p T2 
Tl Tl SBI1 SB1"'I SBM SBM 
UNDECIDED 
p 
T2 A Tl T2 Tl p Tl p Tl p 
DISAGREE A Tl T2 1?2 p Tl T2 T2 
T2 T2 A SBM T2 p 
STRONGLY T2 p SBM Tl Tl 
DISAGREE T2 p 
p 
10 
SBM 
Tl T2 
Tl p 
T2 
p 
A 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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board members. This need for increased effective communica-
tion becomes evident in a comparison of the results in Table 
36 (page 139) and Table 6 (page 69). The results show a 
high correlation between the districts in which the teachers 
stated dissatisfaction with the amount of released time pro-
vided for in-service and the districts in which the teachers 
indicated that the administrators had recognized the ·need to 
provide a specific in-service program for pre-tenure teach-
ers. 
With the passage of Illinois House Bill 1525, school 
districts are now permitted a maximum of ten one-half days 
ot released time per year tor in-service training activities. 
While this permissive legislation will provide more latitude 
in the use of released time for in-service, the implementation 
ot such a program has public relations overtones. To secure 
understanding and support for using school time for in-service, 
the need for released time must not only be justified in the 
minds of the educators and school board members, but also in 
the minds of the taxpayers who finance the program. As the 
policy making body of the school district, school board mem-
bers need to be knowledgeable of the p:J;.'ofessional staff's 
in-service needs. The necessity for all school-related per-
sonnel to be able to communicate this need to the community 
is reflected in one school board member's comment, '*The 
· .. I 
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professional staff is much more excited about the use of school 
time tor in-service than is the community." This comment 
reveals the need for communications to stress the dividends 
of the program in terms of benefits for pupils. The diversi-
fied perceptions of the need tor more release time in Districts 
l, 2, 5, 8, end 9 (Table 36, page 139) also points out the 
need to develop better vertical and horizontal lines of com-
munication. Failure to lllli!y the commitment of the total 
staff can only weaken the school district's justification and 
communication of the need tor in-service education to the 
public. 
A variety of resources, activities, end in-service 
settings offers opportunities for growth in different we;rs. 
The reactions of the study group regarding the use of re-
sources from within and outside the school district for pre-
tenure teacher in-service is presented in Table 37. 
The use of school district and other resources for in-
service should provide a stimulating environment tor growth 
a-~d serve as a professional incentive for school personnel. 
It is significant, therefore, that 85 per cent of the first 
year teachers, 80 per cent of the second year teachers, 85 
per cent of the principals, 8?.5 per cent of the central 
office administrators, and ?O per cent or the school board 
members indicated that their school districts were using 
I I: 
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TABLE 37 
DISTRIBUTION OF F.ESPONSES OF STUDY GROUP REGARDil~G THE CONTINUOUS EFFORT 
TO UTILIZE RESOURCES FROM WITHIN AND OUTSIDE THE 
SCHOOL DISTRICT FOR m-SERVICE 
-
CATEGORY OF SCHOOL DISTRICT RESPONSES 
l 2 3 4 5 6 ? 8 9 10 
STRONGLY p p T2 TJ p T2 Tl p p A Tl p 
AGREE A A T2 p SBM Tl A p p A 
Tl p T2 SBM 
Tl T£ T2 SBM Tl Tl p p Tl T2 Tl T~ T2 p Tl 
AGREE Tl p T2 Tl Tl p p Tl p Tl T2 A Tl 
SBM p T2 T2 A SBM T2 SBM T2 SBM T2 
SBM SBM Tl SBM 
UNDECIDED 
T2 '1'l T2 T2 p 
DISAGREE Tl p 
A 
STRONGLY T2 DISAGREE 
'1'1: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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multiple resources in their professional growth progr6l;n for 
pre-tenure teachers (X2 = B.00; d.f. • 4). It is important, 
however, that the data in Table 37 (page 142) also shows that 
there was a consensus of agreement regarding this proposition 
in only one-half of the school districts surveyed. While the 
results indicate that school districts are making concerted 
efforts to provide multiple resources. this finding suggests 
that the possibilities have by no means been exhausted. This 
observation is supported by the following data presented in 
Table 38 related to the extent of optional activities of-
fered within each in-service program to meet the needs of 
pre-tenure teachers. 
An analysis of the data presented in ~able ;a reveals 
that only 30 per cent of the first year teachers, 20 per cent 
of the second year teachers, 40 per cent of the principals, 
and 50 per cent of the central off ice administrators and school 
board members agreed that there had been a variety of optional 
activities offered to pre-tenure teachers within each in-
service program to meet their needs. It is notable that while 
chi-square analysis of the opinions ot teachers and adminis-
trators reveals no statistically significant ditf erenee of 
opinion (X2 • 3.01; d.f. • 2) the inclusion of school board 
members in the analysis does reveal a statistically signifi-
cant divergence Of opinion among the study groups (X2 • 16.081 
d • .f'. = 4). 
111 
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CATEGORY o: 
RESPONSES 
STRONGLY 
AGREE 
AGREE 
UNDECIDED 
DISAGREE 
STRONGLY 
DISAGREE 
TABLE 38 
DISTRIBUTION OF RESPONSES OF STUDY GROUP TO THE AVAILABILITY OF 
VARIETY OF OPTIONAL ACTIVITIES OFFERED WITHm EA.CH 
m-SERVICE EDUCATION PROGRAM 
SCHOOL DISTRICT 
l 2 3 4 5 6 7 8 9 
SBM p Tl A 
p 
A 
Tl A p SBM Tl p Tl T. >p 
T2 A T2 T2 p p 
SBM SBM P SBM 
p SBM SBM Tl T~ Tl 
Tl 
SBM 
T2 p TlT2 T2 Tl. A Tl p T2 Tl Tl J 
p p Tl p T2 Tl p T2 
A T2 p SBM T; T2 
Tl Tl T: ~p Tl T2 
Tl p T2 
T2 
10 
Tl 
Tl f 
T2 
SBM 
T2 A 
p 
p 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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Since the results in Table 37 (page 142) revealed that 
school districts were m81ting efforts to utilize a variety of 
resources in their in-service programs, the findings in Table 
;a indicate a lack of flexibility and variety in the design 
of the professional growth programs. It is also notable that 
a high percentage or respondents who indicated a lack of 
optional activities within the design of their in-service 
experiences also revealed inadequacies in assessment of in-
service needs (Table 21, page 106) and a failure of the in-
service program to appropriately reflect their in-service 
needs (Tabile 20, page 104). The findings suggest that the 
provision of a meaningf'ul variety of in-service activities 
can only be provided if preceded by a purposeful assessment 
of professional growth needs. This observation is supported 
by the results shown in Table 39 which depicts the reactions 
of the study group to the variety of in-service activities 
and opportunities offered to satisfy both group and individual 
needs. 
In-service education should be carried out in a variety 
of ways. They range from devices of a group nature to those 
especially for the individual. It is significant, therefore, 
that only 50 per cent of the first year teachers, principals, 
central office administrators, and school board members and 
45 per cent of the second year teachers concurred that the 
TABLE 39 
DISTRIBUTIOlr OF RESPONSFS OF STUDY GROUP REGARDmG THE OFFERillG OF 
A VARIETY OF OPPORTUNITIES Al"'ID ACTIVITIES TO SATISFY 
INDIVIDUAL AND GROUP NEEDS 
JATEGORY OF SCHOOL DISTRICT RESPONSES 
l 2 3 4 5 6 7 8 9 
STRONGLY T2 ~2 p r.r1 
AGREE p A. 
A 
T2 p Tl I'2 Tl T2 Tl Tl p 1'1 p p 
A.GREE A. p Tl p Tl T2 SBM T2 T2 p 
SBM T2 I? SBM SBM SBM A 
p Tl SBM Tl p T2 
!UNDECIDED A Tl 
SBM 
Tl p p IT2 p Tl p Tl Tl Tl T2 
DISAGREE Tl p lA A T2 T2 
T2 SBM p SBM 
Tl T2 
STRONGLY T2 
DISAGREE T2 
10 
Tl 
Tl 
p 
A 
SBM 
T2 
p 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBH: School Board Member. 
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in-service program offered a variety o! opportunities and 
activities to satisfy both 5roup and individual needs (X2 = 
5.8?; d.f. = 4). It is also noteworthy that 60.7 per cent of 
those respondents who disagreed with the proposition also 
indicated that their total in-service program was ineffective 
(Table 5, page 66). The evidence reveals a need to reexamine 
current in-service practices in light of the experience, com-
petence, education, and needs of pre-tenure teachers and to 
initiate the program from where they are and go on from there. 
There is also evidence of a need to increase the number of 
optional activities offered to teachers within each in-service 
program. It is notable that there was more disagreement re-
garding this proposition among second year teachers ( 50 pe1• 
cent) than first year teachers (35 per cent). The results 
suggest that more of the variety o! activities offered to 
first year teachers should be extended into the second year 
to increase the long-range effectiveness of the program. The 
provision of diversified settings in which resources can be 
used with maximum and desirable results are reflected in the 
responses of the study group found in Table 40. 
The results in Table 40 indicate that 75 per cent of 
the first year teachers, 50 per cent of the second year 
teachers, 65 per cent of the principals, 75 per cent of the 
central office administrators, and 50 per cent of the school 
TlillIB 40 
DIBTHIBUTIOU OF RF...SPOUSES OF STUDY GROUP REG.A.HDING THE PROVISIOU 
OF INDIVIDUAL, SI1A.LL GPOUP t AND LARGE GROUP SETTnm-s FOR THE 
PURSUIT OF DI-SERVICE HEEDS 
-- --------~ 
-
CATEGORY OF SCHOOL DISTRICT RESPO?ISES 
1 2 3 4 5 6 7 8 a 10 
"' 
STRONGLY SBM ti Tl AGREE p 
SBM 
j;> p 
Tl p Tl Tl Tl p Tl p Tl T2 Tl p Tl p Tl p p 
AGREE Tl A p T2 Tl A Tl Tl T2 T2 A Tl A A 
T2 T~ A T2 p SB.M SB.M SBM T2 T2 T2 
T2 Tl T2 p SBM 
UNDECIDED T2 SBM ~ 
SBM SBM 
Tl p T2 p Tl SBM Tl F 
DISAGREE p p p T2 Tl T2 
A T2 
STRONGLY T2 T2 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBI1: School Board Member. 
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board members agreed that their in-aer-1ice program provided 
opportunities for the pti.rsuit of in-service needs in indivi-
dual• small group, and large settings. While chi-square 
analysis of the opinions of te:achers a.~d administrators re-
veals no statistically significant dif!erenee in. res~onses 
(X2 = 2.02; d.f. • 2) the inclusion of school board members 
does reveal a statistically significant divergence of opinion 
among the study groups cx2 = 13.48; d.f. llll 4). 
The d.ata suggests that the school districts surveyed 
generally have recognized that a variety of in-service settings 
is necessary to provide ror the array of problems and needs 
of pre-tenure teachers. It is important to note, hcr~ever, 
that only one district out of ten had a. consensus or agreement 
that the in-service program provided diversified settings for 
pro!essional growth experiences. Further analy~is or the data 
shows that first year teachers are being provided with more 
o! a variety or settings for in.-service education than are 
second year teachers. This result, compared with the data in 
Table 39 (page 146) again shows that more of a variety or in-
aervice opportunities, activities, and settings are being 
offered to first year teachers than second year teachers. The 
findings again indicate a need for school districts to re-
examine the continuity and balance of their in-service programs. 
R. Goulet points out that teacher in-service 
education is not merely forcing teachers to sit passively in 
., ~.··· .. .1 
,j 
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a demonstration classroom or a series of lectures. While 
such activities are necessary, in themselves they will fail 
to be effective, beneficial to the school and child, or 
meaningful to the teacher, i! merely imposed from without. 
The key concept is "teacher involvement. 1112 The data in 
Table 41 presents the reaction of the study group to the su.t-
ficieney of the activities promoting active involvement of 
pre-tenure teachers in the in-service program. 
Effective staff participation does not ~ust happen. It 
must be nurtured. Oempbell, et al, state that the most ef-
fective teacher-administrator relationship tram the standpoint 
of morale and productivity, is a participative one.13 It 
is statistically significant cx.2- - 22.15, d.!. - 4), there-
fore, that ;o per cent of the first year teachers, 50 per cent 
of the second year teachers, 35 per cent of the principals, 
37.5 per cent of the central office administrators, end 10 
per cent of the school board members indicated that their in-
service program. did not provide ample activities promoting 
the active involvement of pre-tenure teachers. Thia finding 
is of particular significance since learning occurs primarily 
through involvement. It is noteworthy that the majority of 
12R. Goulet, "For Professional Growth, " The National Ele· 
mentm Principal, Vol. XLVI, lfo. 4 (February, J..~7), pp.~~~. 
1
'aoald F. Campbell, John Oorbally, and John Ramseyer, 
Introduction to Educational AdJaj nistration (Boston a Allyn 
en.a lacon, !lie., 1963), P• ~~. 
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TABLE 41 
DISTRmUTION OF RESPONSES OF STUDY GROUP REGARDmG THE SUFFICIENCY OF 
ACTIVITIF.S PROMOTilIG ACTIVE INVOLVEMENT OF PRE-TENURE 
TEACHERS m IN-SERVICE EDUCATION PROGRAMS 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY SBM T2 Tl T2 A SBM 
AGREE T2 
p 
Tl p p Tl T2 Tl p Tl p Tl Tl Tl p Tl Tl 
AGREE T2 p T2 Tl p Tl p Tl p p T2 
p SBM T2 A T2 SBM T2 A A 
10 
Tl SBM SBM p SBM 
UNDECIDED A SBM 
SBM 
T2 Tl Tl T2 p T2 p Tl T2 Tl Tl A 
DISAGREE A p A p T2 p 
p SBM T2 p 
STRONGLY Tl T2 T2 T2 
DISAGREE T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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the teachers who indicated a laek o! involvement in the in-
serviee program also did not perceive an active role in the 
planning and development o:r the in-service program (Tabla 11, 
page 81) and evaluated their total in-service exp~rience 
ineffective (Table 5t page 66). The implication for in~aervice 
education is that involvement ea.u only be accomplished if the 
individual has an identification with the group and ita 
problem, e.nd a feeling of responsibility toward the solution 
of that problem. 
Most educational theorists today stress the democratic 
approach. This approach in in-service educs.tion is not im-
portant merely because we hold cemocracy in high esteem but 
because this approach provides the kind of elj.mate that is 
most conducive to the application of principles of learning 
that best assure a measure of purposef'ul involvement in the 
program on the part of tho professional staff. Burton and 
Brueckner bring this concept into sharper focus by relating 
six principles of learning that a.i•e particularly important 
in facilitating teacher growth: 
1. The learning experience must grow out ot a felt 
need. 
2. Interest is an important factor in learning. 
3. Setisf aetion end success must attend the learning 
activity. 
4. Teachers differ in interests, needs, and capacities, 
and provision must be made for these di!f erences 
in the improvement program. People also differ in 
. 
I 
l 
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the rates at which they learn and in the ways in 
which they respond to different experiences. 
5. Learning is most effective when the learner•s 
attention is directed to the significant elements 
of a learning situation and he reacts to them and 
evaluates them. 
6. Knowledge o.f progress is an important condition 
.for effective learn.ing.14 
An important component of any- in-service program :i.a 
appraisal and evaluation or the program. The inclusion of 
evaluation procedures in the in-service program is considered 
in Hypothesis Six1 The in-service education program for pre-
tenure teachers provides tor both .formal and in.formal evalu-
ation procedures. The nine propositions related to this 
hypothesis weres 
1. There are opportunities provided to evaluate the 
resulte of the pre-tenure teacher in-service 
activities and program. 
2. There are opportunities provided to evaluate the 
process by which the in-se:-vice education results 
were obtained. 
3. The goals o.f the in-service education program for 
pre-tenure taaohera have been clearly detil1ed. 
4. There is a planned program !or dissemination of 
the results of the evaluation of the in-service 
education progre.m !.or p~e-tenure teachers. 
5. There is a !'oi"ms.l program of evaluation of in-
service education ectivitiee .for pre-tenure teach-
ers. 
• * ••·~•= • •-••11•••••• • ...... ., ... _..., .. ,.,.,,. ••• u•• .. ••,....•••••••• 
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6. r'.!ost of the avaluation of in-servi<!e eoucat:i.on 
programs for pre-tenure teachers id done on an 
informal basis. 
7. All :pa.rtioipante ha1re an opportunity to p:::·ovide 
reedbaek regarding in-service education programs 
for pre·· tenure teachel'.'!h 
8. There are a variety of techniques used to evaluate 
the effectiveness of the in-service education pro-
gram. 
9. Our system for evaluating the in-service education 
programs !or pre-tenure teachers needs considerable 
impro'V'ement. 
Table 42 shows the per cent of agreement (A), undecided-
n.ess (U), and disagreement (D) o! the study grou.P as they res-
ponded to each of the :nine propositions rele.ted. to Hypothesis 
Six. 
John Moffitt, commenting on the evaluation of in-service 
education, states that ea.ch school district, each school, end 
each teacher should C:.evelop carefully ruutlyzeo in-c.ervicc 
objectives. ~ithout such objectives, ehar..ge end ~rogreaa can-
not be deterrnined.15 
The resul tn o! the reaponsns of thE:: etu.dy grf.;up ill 
considcr:i.r.i.g :Lf the goals of the in-service education program 
.for pre-tentu·e teache!'S had been clenrly defiru~d are presented 
in Teble 43. 
A\n arJ.S.lysis of the data presented in Table 43 points 
mit that only 15 per eent of the i'irst and aeco:ud yera: 
.,........... ... ................ ---·-···-·-·-··-·-· ....~-------------"·-·-·-··-·,------15 John Moffitt, op, cit., p. 63. 
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TABLE 42 
RESPON'SF.S OF STUDY GROUP TO NINE PROPOSITIONS RELATED TO 
HYPOTIIESIS SIX: THE Ili-SERVICE EDUCATION PROGRAI'1 FOR 
PRE-TENURE TEACHERS PROVIDES FOR BOTH FOR!1AL AND 
nmoRMAL EV ALU AT ION PROCEDURES t BY PER CENT 
H6 Pl P2 P3 P4 P5 P6 P7 PB P9 
~.,1· ·' 
A 15 50 15 15 10 80 80 5 80 
Tl u 35 20 15 25 20 5 0 10 0 
D 50 ;o 70 60 70 15 20 85 20 
A 25 50 15 15 15 65 70 ;5 70 
T2 u 5 15 20 5 5 5 20 10 10 
D 70 35 65 80 80 30 10 55 20 \I l 
\ A 50 60 40 45 35 70 85 40 65 
p u 0 5 5 0 0 10 10 10 10 
D 50 35 55 55 65 20 5 50 25 I 
A 62.5 62.5 25 ;7.5 25 ?5 75 62.5 62.5 
I A u 0 12.5 0 0 12.5 0 12.5 0 12.5 
D 37.5 25 75 62.5 62.5 25 12.5 ;7.5 25 
A 40 50 30 20 30 40 70 40 50 
SBM u 40 40 40 50 40 40 30 50 30 
D 20 10 30 30 ;o 20 0 10 20 
~,.i,.~ ~-; 
,._,,_...,4~-,,, 
TABLE 43 
• :• .''·}f .~ 
------
DISTRIBUTION OF RESPONSES OF STUDY GROUP TO CONSIDERATION IF THE 
GOALS OF THE m-SERVICE EDUCATION PROGRAM FOR PRE-TENURE 
TEACHERS HAD BEEN CLEARLY DEFINED 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
l 2 3 4 5 6 7 8 9 10 
STRONGLY p p 
AGREE A 
Tl A T2 p SBM Tl p p p 
AGREE SBM p Tl T2 p Te SBl1 
p T2 SBM Tl SBM Tl SBM SBM 
UNDECIDED T2 Tl T2 
T2 
Tl p Tl Tl p A Tl p Tl p Tl A Tl A Tl p 
DISAGREE T2 A Tl Tl p SBM Tl A Tl p T2 Tl Tl p 
SBM T~ p T2 T2 T~ T2 SBM T2 T2 A 
STRONGLY p T2 T2 p T2 T2 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Atlmi.nistrator; SBM: School Board Member. 
t-4 
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teachers, 40 per cent of the principals, 25 per cent of the 
central office administrators, and 30 per cent of the school 
board members concurred that the goals of the in-service 
education program tor the pre-tenure teachers had been clearly 
defined. As the percentages suggest, chi-square analysis 
reveals a statistically significant difference among the 
respondents• opinion on this proposition (X2 • 9.69; d.f. = 4). 
It is also noteworthy that the only district (#?) showing a 
consensus of agreement regarding the clarification of goals 
was also the only district with a consensus of agreement 
that the total in-service education program was effective 
(Table 5, page 66). The implications for in-service educa-
tion are that one cannot measure progress towards a goal 
wi'.tJ.hout knowing what the goal is. In-service education is a 
goal-directed activity. Furthermore, the information derived 
from the evaluation greatly influences the planning and de-
velopment of future in-service activities. It is essential, 
therefore, that the goals be clearly stated, defined in 
meaningful terms, and that the information received from the 
evaluation be as accurate and as congruent with the goals as 
much e.s possible. The results of the reactions of the study 
group to the consideration if there :i.s a f o:rmd :program of 
evaluation of in-service activities for pre-tenure teachers 
are presented in Table 44. 
r. TABLE~ ·d····· ···'·";····.··3··: ---· 
DISTRmUTION OF RF.SPONSF.S OF STUDY GROUP TO THE COUSIDERATION IF THERE 
IS A FORMAL PROGRAM OF EVALUATION OF IN-SERVICE EDUCATION 
ACTIVITIES FOR PRE-TENURE TEACHERS 
~ATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 ? 8 9 10 
STRONGLY p 
AGREE 
SBM T2 p SBM Tl p p T2 p 
A.GREE Tl A p p A SBM T2 A 
SBM Tl SBM Tl Tl SBM 
UNDECIDED Tl A SBM 
T2 
TZ 
Tl p Tl p Tl T"> .::. Tl A Tl p T2 Tl T2 Tl Tl p 
DISAGREE Tl p Tl A Tl p T2 p Tl p T2 T2 T2 
T2 A T2 T2 SBl'l T2 SBH p T2 SBM p T2 
STRONGLY p p A Tl T2 Tl 
DISAGREE p T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
..... 
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In order to determine the effectiveness of an in-service 
education program, it is necessary to evaluate ever:J phase of 
the program. It is statistically significant (X2 = 27.6?; 
d. f. ~ '1-) • there.f'ore, that only 10 per cent of the .first year 
teachers, 15 per cent of the second year teachers, 35 per 
cent of the principals, 25 per cent of the central office 
administrators, and 30 per cant or the school boa.re. me~bers 
a.greed that there was a tormal program or evaluation of in-
; \ 
service education activities for pre-tenure teachers. The 
results i..~dicate that without a clarification of goals 
(Table t~3, page 156) there is no valid foundation on which 
to build a tormal evaluation program. The reactions of the 
study group in considering if most ot the evaluation of in-
service education programs ror pre-tenure teachers is done 
on an informal basis are presented in Table 45. 
The results in Table 45 show that 80 per cent or the 
first year tea.char-a 1 65 par cent of the second year teacherf.l 1 
70 per cent of the principals, 75 per cent of the central 
office administrators, and 40 per cent of the school board 
members concurred that most of the evaluation or in-service 
education for pre-tenure teachers is done on an informal 
basis. It is notable that while chi-square analysis ot the 
opinions of teachers and administrators reveals no sta·tisti-
..., 
cally significant difference in responses (Xe. = .OO; d.f'. 
= 2) the inclusion or school board members in the analysis 
l
,d' 
:,,I' 
···'~ ··.,.,, .. -____ .._ 
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TABLE 45 
J)ISTRIBUTION OF RESPONSES OF STUDY GROUP TO CONSIDERATION IF MOST OF 
THE EV .A.DJATION OF THE m-SERVICE EDUCATION PROGRA.!."'1 FOR 
PRE-TENURE TEACHERS IS DONE ON AN INFORMAL BASIS 
CATEGORY OF SCHOOL DISTRICT BESPOMB.m 
l 2 3 4 5 6 7 8 9 10 
3TRONGLY p p Tl T2 
AGREE p 
A T2 
r1 p p Tl T2 Tl p Tl A Tl p T2 Tl A Tl p Tl T2 
AGREE El p A Tl Tl A T2 p Tl p Tl p Tl p Tl 
r2 T2 SBM SBM T2 p SBM T2 SBM T2 T2 T2 
Tl SBM T2 SBM p A 
UNDECIDED SBM p 
SBM 
SBM Tl T2 p T2 Tl A T2 A 
DISAGREE T2 p p 
T2 SBM 
STRONGLY T2 Tl 
DISAGREE p 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
0£!ice Administrator; SBM: School Board Member. 
...... 
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value for understanding, describing, or dealing with problems. 
Such a framework should provide: (l) a point of reference 
(Where is the program in relation to roles and goals?); (2) 
directions (What direction is necessary to reach the goals?); 
16lrirst Year Teachers in 125'!=22• Research Bulletin No. 
34, (Washlligtons !EA, 1956). 
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and (3) future goals (\/hat directions should the program take 
once the present goals have been realized?). The reactions 
or the study group regarding the opportunities provided to 
evaluate the process by which the in-service education results 
were obtained are presented in Table 46. 
An analysis or the data in Table 46 shows that only 50 
per cent of the first and second year teachers, 60 per cent 
of the principals, 62.5 per cent o! the central office admin-
istrators, and 50 per cent of the school board members agreed 
that there were opportunities provided to evaluate the process 
by which the in-service results were obtained (X2 ~ 5.66; d.f. 
• 4). It is also noteworthy that there was no consensus in 
any of the ten school districts surveyed regarding this propo-
si tion. Campbell, et al., point out that plann:i.ng, doing, and 
evaluating are, in a real sense, just parts of a whole.17 
Such a statement has implications for in-service education. 
The professional staff must have time to participate in 
planning and evaluating as well as in doing. Failure to 
evaluate the process by which the in-service results are 
obtained leaves a critical void in the evaluation procedure 
since the process either .tacilitates or hinders the realtza-
tion of the goal. The emphasis in in-service education should 
be on doing things with teachers, not for them. The responses 
17Roald Campbell, John Corbally1 and John Ramseyer, 
op. cit., P• 101. 
i I 
Mr··,, .55 _ '''"··~.;;;.·, 
TABLE 46 
DISTRIBUTION OF RESPONSES OF STUDY GROUP TO THE OPPORTUNITIES PROVIDED TO 
EVALUATE THE PROCESS BY WHICH THE IN-SERVICE RESULTS WERE OBTAINED 
CATEGORY OF SCHOOL DISTRICT RF.sPONSES 
1 2 I 3 4 r.: ,... 7 8 .... 10 .,/ 0 7 
STRONGLY p p 
AGREE 
T2 p p A Tl Tl p Tl Tl Tl A p Tl p Tl p 
AGREE p p T2 Tl A T2 T2 Tl T2 A T2 A Tl p 
SBI'l SBN T2 p SBM SBM T~ SBM T2 T2 A 
A Tl Tl SBM Tl p Tl SBM T2 
UNDECIDED T2 SBI-1 SB.M 
T2 
Tl Tl T2 T2 T2 A p Tl Tl 
DISAGREE Tl p p p T2 p 
T2 p p SBM T2 
STRO:N'GLY Tl 
DISAGREE T2 
..... 
CJ) 
\.N 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
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of the study group regarding the opportur.i.ities provided to 
evaluate the results or the pre-tenure teacher in-service 
education are presented in Table 47. 
"'.) 
It is statistically significant (X£.. = 14. 77; d. r. = 4) 
that with the exception of central office administrators, 
!ewer respondents in each of the study groups a.greed that 
opportunities were provided to evaluate the results of in-
service activities (Table 4?) than concurred that opportuni-
ties were provided to evaluate the process by which the 
results were obtained (Table l+G, page 163). An analysis of 
the data in Table 4? shows that only 15 per cent of the first 
year teachers, 25 per cent of the second year teachers, 50 
per cent of the prineipe.le 1 62.5 per cent of the central 
office administrators, and 40 per cent of the school boa.rd 
members concurred that opportunities were provided to evalu-
ate in-service results. It is also noteworthy that the only 
district showing a consensu~ or agreement regarding this 
proposition (District "#?) was also the only district showing 
j total agreement that the goals for their in-se:t:'Vice education 
program were clearly defined (Table 43, page 156).and that 
their total in-service program. was effective (Table 5, ~~$e 
66). The evidence indicates tha.t the degree to which in-
service education endeavors a.re constant to valid purposes 
will directly influence the likelihood of their success. It 
ji 
I 
111 I ,, ,,~,, -, ,~' ,,~-------
TABLE 47 
DISTRmUTION OF RF.SPONSES OF STUDY GROUP REGARDING THE OPPORTUNITIES 
PROVIDED TO EVALUATE THE RESULTS OF THE PRE-TENURE TEACHER 
IN-SERVICE ACTIVITIES AND PROGRAM 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 ? 8 9 
STRONGLY p 
AGREE 
T~ 
T2 p T2 p T2 Tl Tl p p A A p 
AGREE p A p SBI1 Tl A p SBM p 
A SBM T2 SBM A 
Tl Tl Tl Tl Tl Tl 
UNDECIDED SBM SBM Tl SBM T2 
10 
SBM 
Tl A Tl Tl p T2 Tl A Tl p Tl T2 Tl p Tl 
DISAGREE T2 p p T2 T2 T2 p T2 Tl T2 p T2 
SBM p p p T2 T2 
STRONGLY Tl T2 SBM T2 
DISAGREE T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
==- ---=-~ -:_~~--_;~ --~~-~~~~~---=::__:___---=---:::::_---:_ =-====--==--oc~~ 
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is pertinent to note that Plank ranked the reasons for no 
ch::mge in ·teacher classroom behavior after in-sel.'"Vice educa-
tion experience in the following order:18 
1. Ideas, information, or materials were presented in 
an ineffective m.a:n:nar. 
2. .In:f'ol."IfJB.tion presented was impractical or without 
concrete suggestions. 
?. Information or ideas presented were too general or 
were too theoretical to be effective in the class-
room. 
4. Information was not applicable to the srade level 
or to the pupils with whom the teacher is concerned. 
5. Inf ome;t;;ion was repetitious and not new to the 
teacher. 
6. Experience was not based on teacher needs or 
interest. 
7. Equipment or matm:ia.ls were not available to the 
classroom teacher. 
e. Additional information was reqttired to use the 
information effectively. 
The e:jq;ierience was moat valuable• according to Plank, when: 
(l) the workshop method was used, (2) the demonstra-
tions were given by experts, (;) the mat~rial was of 
practical assistance to the teachers, (4) the topic 
was geared to the teacher's grade level, (5) the in-
formation was immediately uaeable, (6) the in-service 
method used direct teacher participation, (7) the ideas 
and experiences were shared by teachers, (8) the 
-----------------------------------------------~-----~-------18John F. Plank, "Evaluation of In-Service FAuce.tional 
Programs !or Teachers in Selected Unified School Districts," (unpublished doctoral study, Los Angeles: University of 
Cali!ornia at Loa Angeles, 1960), PP• 132-134. 
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construction of teaching materials was provided1 and (9) eXDert leadership was provided in a particui.ar 
.tield.1 ':.? 
The overarching purpose of the in-service activities 
is, o.t course, the improvement of the professional competence 
and !'unctioning of the pre-tenure teacher. Failure on the 
part of the school district to incorporate the evaluation of 
results as an integral part of the in-service activities 
directly influences the total effectiveness of the in-service 
program (Table 5, page 66). fbe selection of activities that 
stimulate appropriate changes in staff behavior requires 
care.tul planning predicated upon meaningful objective feed-
back. Evaluation of the end product in terms of its relevance 
to the problem provides the basis for further problem identi-
fication of a more refined type. Hence, the problem-solving 
cycle can be renewed with the motivation that comes from the 
satisfaction of producing clearly relevant end products. The 
greater insight of group members into the nature of their 
problems and possible approaches to solutions provides a 
basis tor f'urther group endeavor which is likely to be even 
more productive in subsequent cycles.20 The reaction ot the 
study group to the utilization of a variety or techniques to 
19P1ank, Ibid., pp. 154-162. 
20nen M. Harris, S~erviso~ Behavior in Education (New 
Jersey: Prentice-Hall, c., 1'1b=), P• %. 
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evaluate the effectiveness of the in-service program. is pre-
sented in Table 48. 
The evaluation of the in-service education program 
should provide honest, accurate, relevant, and specific infor-
mation on a continuous basis. The appraisal should not only 
provide information on the adequacy of the product, but also 
feedback on the status of the many conditions that limit or 
facilitate the outcomes of the in-service experiences. This 
broadening ot the basis for evaluation requires the utiliza-
tion or a variety or evaluative techniques. It is statisti-
cally significant cx2 0 28.10; d.r. = 4), therefore, that 
only 5 per cent of the first year teachers, 35 per cent of 
the second year teachers, 45 per cent of the principals, 62.5 
per cent of the central office adm:hdstrators, and 40 per 
cent of the school board members agreed that a variety ot 
techniques were used to evaluate the in-service program. 
The emphasis on informal evaluation (Table 45, page 160) of 
the in-service program is reflected in the results presented 
in Table 48.< ~~,,,.findings indicate that school districts are 
not using a variety of evaluo.,tion techniques to appraise the 
in-service activities end, therefcre, are not tailoring the 
appraisals to the purpose and needs of a given situation. The 
reactions ot tlt.e study group to the o;,portunities available 
for all participants to provide feedback regarding the 
TABLE 48 
DISTRIBUTION OF RESPONSES OF STUDY GROUP REGARDING THE UTILIZATION 
OF A VARIETY OF TECHNIQUES TO EVAWATE THE 
IN-SERVICE EDUCATION PROGRAM 
CATEGORY OF SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 7 8 9 
STRONGLY A A 
AGREE SBM 
T2 p T2 T2 T2 T2 T2 T2 p p 
AGREE p A p SBM p p A 
A p SBM SBM 
SBM SBM SBM SBM p Tl T2 
UNDECIDED p 
Tl p Tl p Tl p Tl p Tl p Tl Tl T2 T2 
DISAGREE Tl A Tl T2 Tl p Tl Tl A Tl Tl 
T2 T2 T2 T2 T2 p T2 
STRONGLY SBM p T2 Tl Tl 
DISAGREE Tl 
SBM 
-
10 
Tl 
p 
A 
Tl 
T2 
SBM 
p 
T2 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
---~=----- ,---::::__:_~"-=----- ---- ------~ 
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in-service education program for pre-tenure teachers are 
presented in Table 49. 
Douglas, , t ., al.,~ point out that the development of any 
program for sGhool improvement is a cooperative process in 
which the faculty should participate. It is equally impor-
tant, then, that they help plan the procedures to be used in 
evaluating the progrru5. 21 Each group, then, will have some-
thing concrete to otter in the way of criteria tor appraising 
the program.1 and, through this cooperative appraisal., the 
outcomes will point surely to the values as well as the 
detioiences in the in-se1"Vice education program. It is 
signi.ticant, therefore, that 80 per cent or the first year 
teachers, 70 per cent of the second yeB.J.• teachers, 85 per 
cent of the principals, 75 per cent of the central office 
administrators, and ?O per cent of the school board members 
concurred that all participants have an opportunity to provide 
reed.back regar-ditig in-service education programs tor pre-
tenure teachers (X2 = 6.941 d.t. = 4). The results, consid-
ered with the findings in Teble 22 (page 109) in which it was 
shown that there were opportunities for pre-tenure teachers 
to discuss· their in-service needs with administrators, points 
out a trend to promote dialogue between teachers and 
21narl R. Douglas. Rudyard K. Bent, end Charles Board-
man, Democratic Supervision in Secondaiz Schools (Bostons 
Houghton-Mim!ii co., I'JQ), p. 319. 
-~ 
r---------------------. TABLE 49 
DISTRIBUTIOM OF RESPONSES OF STUDY GROUP TO THE OPPOR'lWITIES AVAILABLE FOR 
ALL PARTICIPANTS TO PROVIDE FEEDBACK REGARDING IN-SERVICE 
EDUCATION PROGRAMS FOR PRE-TENURE TEACHERS 
~ 
CATEGORY OE SCHOOL DISTRICT RF.SPOUSF.8 
1 2 3 ll. 5 l 6 ? l 8 9 10 
STRONGLY A T2 T2 p p p 
AGREE A 
'l'C.: TC::::: TC.: 
Tl p Tl p Tl p Tl p Tl Tl p Tl p Tl p Tl A Tl A 
AGREE Tl p SBM T2 Tl p Tl p Tl T2 Tl p Tl A SBl"l T2 T2 p 
SBM A T2 p SBM T~ SBM T2 T2 SBM SBM T£ T2 p p T2 
T2 A SBM T2 p 
UlffiECIDED p SBM 
SBM 
Tl A Tl T2 Tl Tl 
DISAGREE p 
STRONGLY T2 
DISAGREE 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBJ.~: School Board Member. 
1?2 
administratora regarding professional gro\\.>th programs. The 
opportunity, then, to provide feedback helps everybody who 
is involveC. :in the in-service program to tr.ink more cleax•ly 
about what he ia atter sr...d how he is getting along. It is 
notable, however, that ·without clearly defined sos.ls (Table 
l!-~, page 156), or a .tormal evaluation program (Table 44, page 
158), the value or feedback for planning purposes is nigniti-
cantly reduced. The reactions of the o'tU.d.y group regarding 
the provision of a planned program tor the dissemination of 
the results or the evaluation of in-sel"".rice program.a for pre--
tenure teachers are presented in Table 50. 
Tead reported that a growing organization arises out 
cf a deliberate association of persons desiring to accomplish 
something together; to realize certain d~fined objectivee 
that, as individw:U.s, the persons either could not realize 
for thettselves or could not realize as well. The customary 
outcome of intensive human relations is the development of a 
satis.fying comaraderie.22 The dissemination o! the results 
of the evaluation of the in-service program clarifies what 
has been accoI!lPliehed and promotes unity, pu...""Poae, and direc-
tion to :f'uture professional growth experiences. It is 
..... 
statistically significant (Xe = 2?.23; d.f. • L~), therefore, 
220rdway Tead, The Art of Administration (New York: 
McGraw-Hill Book Co., !nc., 195!). ' 
r 
TABLE 50 
DISTRIBUTION OF RESPONSES OF STUDY GROUP TO PROVISION OF A. PLANNED PROGRAM 
FOR THE DISSEMINATION OF THE RESULTS OF THE 'EVALUATION OF IN-SERVICE 
EDUCATION PROORAMS FOR PRE-TENUP..E TEACHERS 
I ,;,_,...... .. _ .... "·-------... 
lcATmORY OF SCHOOL DISTRICT I RESPONSES 
. 
1 2 3 4 r 6 7 8 9 10 ;') 
I 
STRONGLY SBM I p 
AGREE 
Ip Tl "P ~2 "O Tl p p T2 Tl ... ... 
AGREE Tl p p A p A 
SBI'I A 
I Tl Tl SBM SBM Tl Tl Sl3M UNDECIDED SBM Tl SBM 
i T2 
i 
T2 A Tl A Tl p T2 Tl A Tl p T2 Tl Tl p Tl p 
DISAGREE p 'TV.) ....... Tl p SBM T2 p Tl T2 T2 T2 T2 p 
p T2 SB!1 T2 p T2 SBM p T2 A 
IT2 STRONGLY Tl A T2 Tl Tl DISAG-REE T2 
I I 
' l 
t 
l 
l 
' ;
' 
' ; 
I 
I 
t 
I 
l j 
' 
I 
I 
l 
Tli .First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Abinistrator; SBM: School Board Member. 
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that only 15 per ceut ;Jf the first and .ceco::.d year teachers, 
't5 per cent of the :principals, 37.5 per ceut of the central 
office administrators, and 20 per cent or the school boa.rd 
members agreed that there was a plur.ned :program for the dis-
semina:tiion of the resul ta of evaluation of in-service educa-
tion. The results reveal that very little emphasis ia be.ing 
placed on the dissemination ot in-service evaluation recults. 
Thia finding, considered with. the high degree o:t info:t"mality 
placed on the evaluation of profeasiona.1 growth eA"Periences, 
suggests a possible dearth of data eui table for dieseuin~:rtion. 
Since :rw.u:cy people are dowr, on what thoy are not up on, the 
sharing of metming!ul and useful evaluation ree,1lts should 
not be reserved !or sp&cial occasions. It should be a.~ in-
tegral part or an ongoing evaluation program. The results 
of the study group' s considere.tion if the c;ystem for evalu-
ating in-service progr·ams !or pre-tenure teachers needs 
considerable improvement are presented in Table 51. 
Stoops points out that in oi'der to determine the e!-
fecti veneas of an in-service education program, it is r.:.eces-
sary to evaluate every phase of the p:r·ogrru:1.. Questions• such 
as the following need to be w1swex•ed: 
1. Yus it adequately and cooperatively plenned? 
2. Was it of importance to all pe~sonnel? 
3. Were all pez·aoxmel interested in thg pro~am'? 
r----------------------~ TABLE 51 
RESPONSES OF THE STUDY GROUP'S CONSIDERATION IF THE SYSTEM FOR 
EVALUATING m-SERVICE PROORAMS FOR PRE-TENURE TEACHERS 
NEEDS CONSIDERABLE IMPROVEMENT 
CATEGORY OJ SCHOOL DISTRICT RESPONSES 
1 2 3 4 5 6 ? 8 9 
STRONGLY Tl Tl p p Tl A T2 T2 Tl 
AGREE A T2 p Tl T2 T2 T2 
SBM T2 SBH p 
Tl p Tl Tl T2 p T2 Tl Tl Tl p 
AGREE T2 A Tl T2 A p Tl Tl p 
p T2 SBM p SBM SBH 
SBl"l SBM p Tl p T2 
UNDECIDED T2 A 
T2 p T2 p T2 SBM Tl p p A 
DISAGREE Tl T2 p 
Tl SBM A 
STRONGLY 
DISAGREE 
10 
T2 
p 
Tl A 
T2 
p 
SBM 
Tl 
Tl: First Year Teacher; T2: Second Year Teacher; P: Principal; A: Central 
Office Administrator; SBM: School Board Member. 
176 
4. Yere enough resources and materials made available? 
5. Yere the meetings scheduled at an appropriate time 
and was enough time allowed to cover the materials? 
6. Yb.at were the weak points in the program? 
7. Was there effective leadership? 
a. Were the needs of teachers correctly diagnosed? 
9. Was there any evidence that the program resulted 
in a better teaching-learning situation? 
10. Was there observable growth on the part of the 
participant? 
11. Yere there requests tor follow-up sessions? 
12. Yere any new skills or techniques evident in the 
classroom as the result of the program? 
l:;. Yes there any renewed enthusiasm on the part ot 
the participa:g.ts to went to do more than they had 
in the past?c' 
An analysis of the data in Table 51 (page 175) reveals 
that 80 per cent of the first year teachers, 70 per cent of 
the second year teachers, 65 per cent of the principals, 62.5 
per cent of the central office administrators, and 50 per 
cent of the school board members agreed that the system for 
evaluating in-service education programs for pre-tenure 
teachers needs considerable improvement (X2 • 6.2~1 d.f. • 4). 
The results are significant because they point out a need to 
develop and implement a :more widespread evaluation program 
23Emery Stoops, o~. cit., PP• 391-393. 
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combining inform.al techniques with systematic statistical 
evaluations based on clearly defined measurable goals (Table 
43, page 156). 
In view of the foregoing statements in this chapter, 
a composite picture of the results of the forty propositions 
related to the planning,development, and implementation of 
in-service education for pre-tenure teachers may be presented. 
In general, the study group agreed to the need for a formali-
zed in-service pro~ for pre-tenure teachers. However, 
while the various philosophies provided a foundation tor the 
in-service program. the results showed that school board policy 
lacked total commitment. It was also significant that central 
office administrators perceived the in-service program. as 
being much more effective th.an principals and teachers and 
were not strongly committed to the need for an in-service 
program specifically designed for pre-tenure teachers. 
In general, administrators were more actively involved 
in the planning and development or the in-service program 
than principals or school board. members. However, there was 
a consensus o:t agreement among the study groups that pre-
tenure teachers should be more involved in this phase of the 
in-service program. The analysis of the results also re-
vealed that experienced teachers contributed to the develop-
ment of the program while the involvement of principals was 
not as visible as one might expect. 
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In general, the needs of pre-tenure teachers w~re not 
strongly reflected in the in-service program. While t&aohers 
admitted to opportunities to discuss their in-service needs 
with administrators there wae a weakness revealed in the 
procedures established for assessing teacher in-service 
needs. 
In general, the philosophies or the school systems 
supported an attitude ot ehange and innovation an.d the pro-
grams provided opportunities to identify and pursue new 
problems and concerns. Moreover, the results of the analysis 
revealed that the in-service programs provided a variety of 
viewpoints on instructional and protessional matters end 
that changes in behavior resultinc from the in-service pro-
gram could be incorporated into the daily instructional pro-
gram. 
In general, the goals of the in-service program were 
not clearly defined and there was very little evidence to 
support the existance of a formal program or evaluation. 
While all respondents indicated en opportunity to provide 
:teedback regarding the in-service program there was a general 
consensus or agre911ent to broaden the basis tor evaluation 
through the utilization or a variety of techniques. It was 
also particularly signi!ieant that there was a. con~ensus of 
agreement that the system for evaluating in-service programs 
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!or pre-tenure teachers needed considerable improvement. An 
analysis of the nature, extent. and effectiveness of in-
serviee programs !or pre-tenure teachers will be the basis 
of the next chapter. 
AN .ANALYSIS OF THE NATURE, EXTENT, AND EFFECTIVENESS 
OF m-sERVICE ACTIVITIES FOR PRE-TENURE TEACHERS 
Inherent in the American public schools is the desire 
for continuing improvement. It is generally agreed that the 
schools reflect a constantly changing society and that it 
becomes a responsibility of those who are concerned with 
educational progress to remain alert and sensitive to the 
need for keeping the schools, their purpose, their structure, 
their program, and their ideals in step with evolving demands. 
In this present generation, we are witnessing a revival of 
interest in the schools in the form of vigorous analysis of 
their successes and failures.1 
A school is as effective and successful as its teachers. 
The accountability factor is more prevalent in education to-
day than ever before. Therefore, a re-examination of in-
service education as it seeks to provide purpose and 
1stuart E. Dean, Element~ School Administration and 
O~anization, (W'ashington1 tr.~ Government Prliitfug O??ice, 
1 ), p. !. 
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direction to the professional growth or teachers is an im-
portant component of the "search for the better way." 
Modern methods of teacher in-service education embody 
many techniques. The purpose of this chapter is to present 
a critical analysis of similarities and differences. as well 
as strengths and weaknesses of in-service opportunities 
ottered to first and second year teachers. 
The interview technique was employed to secure the 
reactions of teachers, administrators. and school board mem-
bers to fifty in-service activities derived from the research 
and literature in the field. The respondents were asked to 
indicate which in-service activities were offered to pre-
tenure teachers and to rate the effectiveness of the acti-
vities by using the following weighted Likert Seale: High 
Degree (5), Better Than Average (4). Average (;), Little (2), 
Not At All (l). The mean effectiveness (M. E.) of each 
activity was ascertained by determining the total number of 
points in the various categories of response and dividing 
the sum by the frequency of "yes" responses. 
The nature. extent, and effectiveness o! in-service 
activities as perceived by first year teachers (Tl) and 
second year teachers (T2) are presented in Table 52. 
r m * --~ 
TABLE 52 
COMPARISON OF FREQUENCY OF OCCURRENCE AND MEAN EFFECTIVENESS OF 
m-SERVICE ACTIVITIF..s AS PERCEIVED BY FIRST AND SECOND 
YEAR TEACHERS 
Tl T2 
% % % % % % 
YEE NO UND. M.E. YES NO UND. 
lJRITmG BEHAVIORAL OBJECTIVES 
FOR LEARNmG EXPERIENCE.S BS 60 5 3.2s ;J$ 00 5 
PROVISION OF RESULTS OF 
EDUCATIONAL RESEARCH 60 40 0 3.25 50 35 15 
FIELD TRTPS 60 40 0 3.50 65 35 0 
-DETERMINATION OF lli!ASONABLE 
STANDARDS OF ACHIEVEMENT FOP 
STUDENTS 60 35 5 3 .. 58 65 2;, 10 
FORMALLY ASSIGNED EXPERIENc,iID 
HELPmG TEACHER FOR ENTIRE 
SCHOOL !EAR ?5 20 5 3.60 40 55 5 
WORKSHOPS AND STUDY GROUPS 85 15 0 :;.41 75 25 0 
DETECTING AND IDENTIFYING 
mDIVIDUAL Dn'FERENCES IN 
STUDENTS ?5 25 0 : .• 53 70 20 10 
INTEGRATING LEA.RNmG EXPERIENCF.s 
IN ALL AREAS OF THE CURRIGULUl"l 55 45 0 3.27 60 :;5 5 
; 
M.E. 
3.43 
:;.40 
3.62 
3 .. 69 
2.75 
3.00 
3.93 
:;.6? 
r 
TABLE 52--Continued 
Tl T2 
% % % % % % 
ms l'O lTND. '1.E. :ms ~m mm. ~.E. 
~ODS OF TEACHING SPECIFIC 
CONTENT AREAS t+O 50 10 3.56 65 ;o 5 ~-92 
TIME ALLOCATIONS (SCHEDULING) 
FOR VARIOUS SUBJECTS OR 
ACTIVITIES IN THE CLASSROOM '1-5 55 0 4.00 25 ~5 10 ~.20 
ABILITY TO INTERPRET STUDENT 
PSYCHOLOGICAL TEST DATA rm 60 0 3.13 55 !t-5 0 [3.00 
PREPARING MEANINGFUL LESSON t-' PLANS 25 65 10 3.20 :;o 50 10 2.50 00 
\>I 
ORIENTATION TO THE SCHOOL ~5 5 0 3.95 95 5 0 3.37 
ORIENTATION TO THE SCHOOL 
DISTRICT 85 ~5 0 3.88 80 L5 ,_ 3.63 / 
UNDERSTANDING THE ROLE 0]' THE 
FTA AND OTHER COMMUNITY 
ORGANIZATIONS 50 40 0 3.15 00 w 20 ~-3? 
CONSIDERATION OF PARTICULAR 
NEEDS OF STUDENTS BECAUSE OF 
SOCIO-F.CONOMIC STATUS 50 ~ 0 3.80 55 ~5 0 ~.82 . 
CLASSROOM AND SCHOOL VISITATIONS ~o 30 0 3.36 65 50 5 ~-46 
LEARNING TO USE PLANNillG Tll1E 
EFFECTIVELY 20 75 5 3.25 20 :ID 0 ~-50 
r=_--~--------------------
TABLE 52--Continued 
Tl T2 
% % % % % I % YES NO 1nm. M.E. YES NO • rrnn. M.E. 
msTITUTES 95 5 0 2.79 90 5 5 3.00 
METHODS FOR EVAilTATION OF PUPIL 
PROGRESS 65 35 0 2.3E 75 20 5 '.Z c::3 .I•/ 
.ABILITY TO mTERPRET STUDE!IT 
TEST DATA (ACADEMIC) 50 45 5 2.9c 70 20 5 3.14 
COl'IBIDER!TION OF PARTICULAR 
NEEDS OF STUDENTS BECAUSE OF 
CULTURAL BACKGROUND 40 55 5 3.5c 40 50 10 3.63 
DISCOVERY OR INQUIRY APPROACH 
TO TEACRTiiG 35 60 5 4.1~ 50 40 10 4.10 
UUDERGTA?-."DmG TIIE FLEXIBLE USE 
OF PHYSICAL CLASSROOM FACILITIES 
A.lID OTHER SCHOOL FACILITIES 60 40 0 3.5c 40 55 5 4.25 
1ThTDERSTA!IDillG THE DINAMICS OF 
GROUP PROCESS 35 60 5 4.0C 60 40 0 3.4? 
MENTAL HEALTH IN THE CLASSROOM 40 60 0 2.& 40 55 5 4.00 
CONSULTATION VITH U?UVERSITY 
BASED RESOURCE PERSON 20 80 0 3.75 30 60 10 3.83 
DIRECTED PROFESSIONAL READING 40 55 5 3.3f 50 40 10 3.70 
TABLE 52--Cont5.nued 
Tl T2 
% % % % % % 
YES NO mm. M.E. YF.S NO UND. M .. E. 
INTRODUCTION. OF TEACHERS' MANUALS, i 'F~OOKS, AND OTHER MATERIALS OF 
IliSTRUCTION 50 40 0 3.08 45 50 5 3.78 
PREPARING l'!!JLTI-MEDIA MATERIALS FO~ CLASSROOM IliGTRUCTION 40 0 3.5E 845 0 3.82 
-
TECHNIQUES OF' DISCIPLINE :? 45 0 3.36 50 50 0 3.60 
CONYE.HTIONB +5 55 0 3.33 40 55 5 3.00 
DEr10NSTRATIOUS OF TEACHIMG l....J co 
PROOEDURF..S BY CONSTJLTA!~TS e5 ?5 0 3.00 35 55 10 3.29 \Jl 
WORKING WITH INDIVIDUAL STUDENTS 50 40 0 3.50 'i,.. 60 .... 3.71 ..., _, 7 
./ 
llfTJ~J.tA.TION. AND SEQ.UENCE OF 
I I SUBJECTS AT SUCCESSIVE GHADE 
LEV!·:ljfl (CUI'iaICULUM ARTICULATION) ~5 55 10 '3.43 25 ,...,.. 07 10 4.40 
ADJUSTING THE CURRICULUM TO MEET 
'.1.'HE NEEDS OF INDIVIDUAL STUDENTS ~o 4) 5 3.20 60 35 5 3.42 
LEARNING _filiOUT INSTRUCTIONAL 
INUOVATIOUS 75 20 5 2.8? ~5 20 5 3 • ..22..... 
ORIENTATION TO THE COMI"IUNITY '5 30 15 2.64 40 55 ::; "" ,...3 / c.o 
-
TECH.l'UQUE8 OF USING MULTI-NEDIA 
i'IATERIALS FOR CLASSRODr1 
INSTRUCT IOU )0 10 0 3.61 65 2t; ,/ 10 3.77 
r=--------------------~ TABLE 52--Continued 
Tl T2 
% % % % % % 
YES NO UND. M.E. YES NO UND. M.E. 
OFF-CAMPUS UNIVERSITY AND 
COLLY.GE COURSES 40 60 0 3.25 55 45 0 3.18 
FORMAL AND INFORMAL MEE'TINGS WITH 
RECOGNIZED EXPERTS AND SPECIALISTS 80 15 5 3.75 75 20 5 3.80 
ORIENTATION TO THE TEACHING 
PROFESSION 50 45 5 3.30 50 50 0 3.20 
UNDERSTANDING CHILD GROWTH 
AND DEVELOPMENT 55 45 0 3.55 70 30 0 3.57 
DEMONSTRATIONS OF TEACHING 
PROCEDURES BY SUPERVISORS 20 75 5 4.25 5 90 5 4.00 
TECHNIQUF.S OF CLASSROOM 
f45 MANAGEMENT 55 0 3.45 40 60 0 3.63 
TECHNIQUF.S FOR USING 
INSTRUCTIONAL TELEVISION 
IN THE CLASSROOM ~ 55 5 3.38 45 55 0 3.67 
UNDERSTANDING SPECIAL EDUCATION 
PROGRAMS 70 30 0 3.29 65 35 0 3.69 
DEMONSTRATIONS OF TEACHING 
PROCEDURES BY QUALIFIED TEACHERS 30 60 10 3.33 30 70 0 3.67 
r 
TABLE 52--Continued 
Tl T2 
% % % % 76 '?~ 
ras NO mm. M.E. YES NO UND. 1'1.E. 
ME'THODS OF GROUPmG 'WITHm THE 
CLASSROOM 55 30 5 3.31 35 55 10 4.29 
I GENERAL REVIEW OF CURRICUW11 55 45 0 3.09 35 50 15 3.86 
r 
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Analysis of the data in Table 52 reveals that 75 per 
cent or n1ore o.i £irst and second year teachers participated 
in the following in-service activities: 
Institutes 
Orientation to School 
Workshops and Study Groups 
Orientation to the School Dietriet 
Foi"'llal and Informal Meetings Vith Recognized Experts 
and Specialists 
Learning About Instructional Innovations 
The following professional growth activities were 
participated in by 50 to 74 per cent of first and second 
yee:.r teachers: 
Techniques of Using Multi-Media I1nterials for Class-
room Instruction 
Detecting end Identifying Individual Differences in 
Students 
Understanding Special Education Programs 
Preparing Multi-Media Materials for Classroom 
Instruction 
Provision ot Results of Educational Research 
Determination of Reasonable Standards of Aclae'\rement 
for Studenta 
Field Trips 
Techniques of Discipline 
r 
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Understanding Child Growth and Development 
Iu:tegrating Learning Experiences in All Areas of the 
Curr1.eul\.un 
Adjusting the Curriculum to Meet the Needs of Indi-
vidual Students 
Orientation to the Tssching Frof eesion 
Ability to Interpret Stu.dent Academic Test Data 
Considere.tion of !~eeds of Students Because of Soeio-
Eeonomio Status 
Seventy-ti ve :per cent or mox·e of first year teachers 
engaged in the following in-service activities: 
Formally Assigned Experienced Helping Teacher tor the 
Entire School Year 
Seventy-rive per cent or more o! second year te~chers 
participated in the following professional growth aotivitiesa 
Metb.ods for Evaluation of Pupil Progress 
In-oerviee activities experienced by 50 to ?4 per cent 
of first year teachers were: 
Me·t.hods of Grouping Yi thi..'1 the Classroom 
Methods !or Evaluation of Pupil Progress 
\lorking Yith Individual Students 
Introduction of Teachers' Manuals• Textbooks, and 
Other Materials o! Ins·truction 
Understanding the Flexible Use or Physical Facilities 
and Other School Facilities 
r 
LL. 
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G·eneral Rtrtiew of C·u.rriculu.m 
The professional gr<)"'ttiih activities participated LYl by 
50 to 71;. per ce:at ot the second year teaehors were: 
Directec. Pro:f'esi::•iona::. Reading 
Ofi'-Campus Universil#y and. College Cou·rses 
.Ab:lli ty to Interpret Student Psycholor.;ical Teet De.ta 
!1Erlihods of Teaching Specific Content .Areas 
Unde'.i:'stand:t:".lg the Dynru:i.ics of Group Process 
Discovery or Inquiry .Approach to Teaching 
The in-service activities experienced by l9es th.an 
50 per cent of .first and second yeer teachers were: 
Conventions 
Time Allocntiona (Scheduling) for Vs:rioi.is Subjects 
or Activities in the Claasroon 
Men~e.l Hoal·th in the Classroom 
Techniques for Using Instructional Tel~vision in the 
Con.F:.idera:tion ot Particuls.r 1leeds of Students Because 
Ir.:.terrela.tion and nequenee o! SubjeetB at Successive 
Writing Behavioral Objectives for !,p,arning Expe:r:-iences 
r 
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Demonstrations of Teacrd.ng Procedures by Qualified 
Teachers 
Demouot:..'atious o.t• Teaching Procedures by Consultants 
Consultation :With University BBsea Resource Pernon 
Demonstratior.ta oi' Teaching P-L•oeedures by Supervisors 
Laarr.d .. :o.g to Use I>lru:i:nilig !Jlin1e Effectively 
1i'orty-nine 1JGJ~· cent or less of first ;yEiar teachers 
were engaged in the following in-serviee aetivitiess 
;)i:i.·acteu :P-.ro!assior..e.l l<.ciading 
O!f-Cam.pua University and College Courses 
Ability t~ Interpret Student Psychological ~est Data 
Methods of Teaching Specific Content AI·eas 
U:c.cers·tanding the :Dy'-.iiamica of Group Process 
Disoover-J or Inquiry Approach to Teaching 
Foxty-niue per cent or less uf the second year teachers 
were enga.gsd in the !ollowing in-service activitiEtst 
Orientation to the Community 
Tecruliquua of Clasaroom Management 
Gane1.,al Heviaw ot Curriculum 
Ur..d&rstau.di.ug the Hole of the FT.A and Other Community 
Organiza"Vions 
Understandillg the Flexible Use o:r Physical Facilities 
and Other School Facilities 
~-------1 
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Introduction of Teachers• Manuals, Textbooks, and Other 
Materials of Instruction 
Working With Individual Students 
Methods of Grouping Within the Classroom 
The findings indicate that the nature and extent of 
in-service education engaged in by 75 per cent or more of 
pre-tenure teachers is limited to institutes, orientation 
day programs, acquiring information about instructional 
innovations, and particular settings for professional 
growth. 
:Further analysis of the data shows that while 95 
per cent of t.he teachers participated in Institute Day in-
serviee activities the mean effectiveness rating of the 
programs was less than average for first year teachers 
(2.79) and average (;.oo) for second year teachers. The 
following selected teacher observations made during the 
interview suggest direction for increasing the effectiveness 
of Institute programs: 
" The Institute programs are too technical. \le need 
more inf o.rmation directly related to our children and 
ideas we can use in our classrooms." 
"There is a need for more teacher involvement in all 
phases of the program.u 
"Not enough options offered. Too many packaged pro-
grams not geared to my particular needs." 
"There are too many speeches." 
r 
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0 Too much is given in too little time." 
"Th.ere is no follow-up o:t the in-service. \le need 
better means of evaluating the programs.n 
The comments suggest that the overall effectiveness of 
Institute Day in-service programs can be increased through 
more teacher involvement (See Table 4lt page l5l)t focusing 
on the needs and concerns of teachers (See Table 39, page 
146), offering a variety of choices within each in-service 
program (See Table ;a, page 144) and long-term goals (See 
Table 25t page 115), using diversified res~es (See Table 
37, page 142), and evaluating the process and results of 
the programs to provide feedback for follow-up activities 
and the planning of future programs (See Table 48, page 169). 
It is also noteworthy that while the results in Table 
29 (page 125) revealed that the school districts promoted 
an attitude of change and innovation the mean effectiveness 
rating of first ;rear teachers (2.87) and second year teach-
ers (;.53) with respect to the communication of instructional 
innovation was not signiticantly high. Teachers in 50 per 
cent of the districts indicated that the effectiveness of 
this phase of the in-service progrem could be improved 
through introduction and exposure to innovative practices 
derived from a broader spectrum of the educational scene. 
The mean effectiveness rating of first ;rear teachers 
(3.75) and second year teachers c~.80) was notably above the 
--
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average regarding the use!'ulness of formal and informal 
meetings with recognized experts and specialists. However, 
teachers in 20 per cent of the districts noted a need to 
keep the sessions more applicable to teacher-oriented inter-
ests and concerns (See Table 30, page 126). There was also 
an indication from teachers in 30 per cent of the districts 
that the programs should be less lecture-oriented. Teach-
ers in 40 per cent of districts commented on the need for 
more meetings with resource people (See Table 37, page 142). 
First year teachers rated the mean effectiveness of 
workshops and study groups higher c~.41) than second year 
teachers (3.00). Second year teachers in 40 per cent of the 
districts indicated a need for more activities of this nature. 
Three second yea:J! teachers indicated a need to clarify the 
goals of the workshops and study groups (See Table 43, page 
156), and provide continuity in the progrUl :f'rom one year 
to another. Both first and second year teachers in 30 per 
cent of the districts suggested narrowing the scope of 
topics to meet the particular needs of schools and individual 
teachers (See Table 39, page 146). 
It is noteworthy that the nature and extent of in-
service activities experienced by 50 to 74 per cent of the 
pre-tenure teachers was significantly increased over the 
high occurrence activities. The offerings encompassed 
L 
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child growth and development, organization and classroom 
management, utilization or multi-media materials end tech-
niques. interpretation or psychological and academic test 
data, content areas and methodology, provision of the 
results o! educational research, and orientation to the 
teaching profession. 
It is significant that the only activity in the 
group not receiving a mean errectiveness rating above the 
average by all teachers was the first year teachers' res-
ponse (2.90) to the in-service activities designed to im-
prove the ability to interpret student test data. Part o:t 
the frustration experienced by first year teachers regard-
ing this aspect or their professional li:f.e is captul:·ed in 
one exemplaJ'."Y comment, "'Why' test and then never be able to 
determine what the results mean and how to use them? 0 
It is also noteworthy that the mean effectiveness 
rating of second year teachers was higher than first year 
teachers in all in-service activities related to preparing 
teachers to become diagnosticians in the instructional 
process and facilitators of learning. The results suggests 
that these in-service activities are more effective for 
second year teachers because of their background and experi-
ences. However, the need for more in-service in this area 
was indicated in many or the comments made by teache~a. 
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Adequate di8<,.~osis of the child's abilities ~ll 
ena.ble the teacher to plru: progra'?lS in term.a o:f' the child's 
indiv,idual needs. Teachers must recognize individual dif-
ferences among children and know the intellect~i~1. :;ocial, 
emo~ional, a::id academic status of each one to teach e~fec­
ti vely. It is signi.ficant, therefore, that first and 
second year teachers bi 50 per cent ot the districts cited 
the need for more in-service regarding the detection and 
identification of individual differences in studenta. Pre-
tenure teachera in 60 per cent of the districts revealed a 
need tor more training in determining reasonable standards 
of achievement for students. The recommendations for im-
proving the effectiveness or the in-service activities 
included establishing definite standards for pupil assess-
ment and emplo;yment or a full-time resource person to work 
with teachers on a continuous basis. 
Teachers in only ;o per cent of the districts indicated 
a need tor more in-service education. concerning the ad-
justment or the curriculum to meet the need.s or individual 
students. However, one second year teacher's comment that 
individualizing is difficult when classes are grouped 
heterogenously suggests that there might be more to do in 
this area than indicated by the findings. The need tor 
more in-se:rvice education related to integrating learning 
experiences in all areas of the curriculum was cited by 
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teachers in 70 per cent of tht! districts. The teachers 
comm.ent&d on the lack o:r emphasis to integrate all subject 
areas, the difficulties encountered in implementation 
because ot divergent philosophies held by colleagues, and 
imposition or the eo11oept upon teachers by adminietre.tive 
fiat. 
!ea.eh.ere in ;o :per cent of the districts revealed the 
need for more ir..-serv-iee programs relative to oonatdering 
the particular needs ot students because or socio-economic 
status. 
The onJ.7 two suggestions given to improve the effec-
tiveness ot activities dealing with understWlding chi.ld 
growth and. development were to increase the scope e.n.d. 
breadth of the o!terings end utilization or more outside 
speakers .. 
The need to promote better underetanding ot special 
education programs was cited by teachers in 40 per cent of 
the disti-1.ets. The suggestions to i!Aprove the communication 
and understanding of the programs to teachers included 
cla:rificatio:n ot the .role ot the special education teacher, 
discussion o! the purposes ot the various programs, and 
provisions for opportunities tor interaction. 
Teachers in 40 per eent of the districte revealed a 
need to prcvide mol."Ei results or educational re.search. !!!he 
L 
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comments emphasized the necessity of having reports condensed 
and written in terms that were practical and applicable 
to the classroom situation. 
The desire tor more in-service regarding the prepara-
tion of multi-media materials tor classroom use was indi-
cated by teachers in 40 per cent of the districts. In 
contrast, only two teachers revealed a need tor more 
emphasis on techniques of ustng multi-media materials tor 
classroom instruction. 
Teachers in 70 per cent of the districts commented on 
the need to provide more field trips. The m.a~ority of 
comments centered on an interest to go beyond district 
boundaries in search of new ideas and techniques. Five 
teachers suggested more use of released time for field 
trips (See Teble 36, page 139). 
It is significant that while 75 per cent of the first 
year teachers were assigned a helping teacher onl7 40 per 
cent of the second year teachers were atf orded this opl)or-
tuni ty. It is also notable that the mean effectiveness 
rating regarding this aspect of the in-service program was 
significantly higher among first year teachers (;.60) than 
second year teachers (2.75). 
The comments made by teachers reveal that selection 
or the helping teacher is critical to the success of the 
L 
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role. The following guidelines are suggested to facilitate 
the assignment of helping teachers: 
l. The building principal is the key person in making 
recommendations as to specific personael who 
should serve as helping teachers. 
2. While the helping teacher is first of a11 a suc-
cessful. classroom teacher, the following criteria 
are important to makjng appropriate choices: 
A. Leadership qualities which are non-
directive rather then directive. 
B. The ability to work cooperativel,- with 
colleagues. 
c. Positive inter-personal relationships 
with all staff members. 
D. A high degree of professional commitment, 
willing to give time and knowledge :f'reely. 
A comparison of the in-service activities experienced 
by 50 to 74 per cent of first ,-ear teachers with the acti-
vities of 50 to 74 per cent of second ,-ear teachers is 
revealing. The experiences of first year teachers focus 
on orientation to the community, classroom management tech-
niques, general review of curriculum, understanding the 
flexible use of facilities, introduction to manuals, text-
books, and other materials of instruction, working with 
individual students, and methods of grouping and evaluating 
pupil progress. The activities engaged in by second year 
teachers are more specific and ex;pand upon the program 
offered to first year teachers through off-campus university 
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and college courses, interpreting student psychological 
data, teaching specific content areas, understanding the 
dynamics of group process, and em.phasiz:i;ng discovery or 
inquiry approach to teaching. 
It is significant that teachers in 60 per cent of the 
districts indicated a need for more in-service education 
with respect to methods of evaluation of pupil progress. 
The low effectiveness rating of 2.38 of this activity on the 
part of first year teachers is reflected in one teacher's 
comment that non-graded students have caused non-motivated 
students. It is also noteworthy that first and second year 
teachers in 50 per cent of the districts indicated the 
need for more comprehensive treatment of teachers' manuals, 
textbooks, and other materials or instruction. Teachers 
in 60 per cent of the districts also revealed the need tor 
more growth experiences related to interpreting student 
psychological test data. The suggestions offered by 
teachers to improve the effectiveness of this activity 
included seminars conducted by trained school psychologists, 
the provision of a full-time resource person, and orienta-
tion programs held at the beginning of each year to keep 
teachers intormed of proper interpretation and utilization 
of the data. It is notable that while second year teachers 
rated the effectiveness of activities dealing with the 
inquiry approach to teaching at 4.10, teachers in 40 per 
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cent o! the districts indicated a need !or more in-service 
in this area. 
The nature end extent of in-service activities engaged 
in by less than 50 per cent of the pre-tenure teachers 
included conventions, scheduling considerations, mental 
health, techniques for using instructional television, 
curriculum articulation, writing behavioral objectives, 
consideration of the needs of students because of cultural 
background, demonstrations of teaching procedures by 
teachers, supervisors and consultants, preparing lesson 
plans, using plann:il\g time ett"ectively, and consultation 
with university based resource personnel. 
It is noteworthy that the most significant number of 
teacher responses focused on only three of the activities. 
Teachers in 80 per cent of the districts cited a need for 
more in-service education relative to curriculum articulation 
between grade levels and elementary and junior high schools. 
The need for more experiences in formulating realistic 
goals for lear.ning experiences was revealed by teachers in 
60 per cent of the districts. Teachers in 40 per cent of 
the districts noted a need for more involvement with uni-
versity based resource personnel. 
The evidence reveals that use or college and university 
based personnel to expand the bue or professional 
j 
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expertise available to teachers has not been fully exploited 
by school districts. 
The college or university personnel could function 
as advisor-consultants for teachers, helping teachers, and 
principals. They could be selected from a broad base of 
professional expertise in education, psychology, elementary 
education, and academic preparation. The specific duties 
and responsibilities of advisor-consultants might include: 
l. To serve as an advisor-consultant for pre-tenure 
teachers in the planning of a graduate program. 
2. To advise beginning teachers who have requested 
the services of the advisor-consultant. The 
type of consultant service would vary to meet 
the individual needs of each teacher. Specific 
activities could include classroom observations 
and consultations, group seminars, and group or 
individual conferences with pre-tenure teachers, 
helping teachers, and principals. 
3. To confer wit.h district personnel concermtng the 
role of the advisor-consultant. The role should 
not be envisioned as that of a supervisor but 
rather as an advisor and a consultant to a Pl'O-
fessionally prepared teacher. 
4. To participate in evaluation activities related 
to the in-service program. 
An analysis of the in-service activities engaged in 
by 50 per cent or less of first and second year teachers is 
revealing. The activities receiving less emphasis for first 
year teachers included& 
directed professional reading, 
graduate school courses, 
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interpretation of student psychological test data, 
teaching specific content areas, 
the inquiry approach to teaching, 
and understanding the dynamics of group process. In 
contrast, 49 per cent or less of the second year teachers 
participated in: 
orientation to the community, 
techniques of classroom management, 
general review of curriculum, 
understanding the role of the PTA and other comm.unity 
organizations, 
understanding the flexible use of facilities, 
introduction of teachers• manuals, 
textbooks, 
and other materials of instruction, methods of group-
ing, and working with individual students. 
It is significant that 12 out of 13 of the in-service 
activities engaged in by less than 50 per cent of first and 
second year teachers received a mean effectiveness rating 
of above the average or better than average. The results 
indicate that time and effort is being expended to meke 
even the low occurrence in-sel"V'ice activities profitable 
tor the participants. It is noteworthy that first year 
teachers only reacted to the need tor more in-service related 
r 
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to interpreting student psychological test data and methods 
of teaching specific content areas. The comments directed 
to improving the effectiveness of dealing with student 
P8'"Chological test data included workshops by trained pupil 
eervice personnel and more extensive teacher training mla-
ted to how to use the data to help the child. It is also 
notable that second year teachers indicated a need for more 
professional growth experiences related to general review 
of the curriculum• understanding the role of the PTA and 
other comm.unity organizations, understanding the flexible 
use of facilities, and introduction of teachers' manuals, 
textbooks, end other materials of instruction. It is 
particularly significant that second year teachers in 40 
per cent of the districts revealed a need tor a more com-
prehensive treatment ot the utilization of teachers' man-
uals, textbooks, and other aaterials of instruction. 
In summary, the in-service program. as perceived by 50 
per cent or more o! first and second year teachers lacks 
the comprehensiveness and depth to be totally effective 
(See Table 5, page 66). 
The strength of the program !or all pre-tenure teachers 
lies in the emphasis on activities dealing with individual 
differences in students, child growth and development, 
instructional innovations, educational research, multi-
media techniques and materials, field trips. orientation 
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programs, interpretation o! psychological and acade~ie test 
data, organization and classroom management, content areas 
and methodology, and meeting with experts in the field. 
The extension o! the progrem :tor 50 per cent or more ot first 
year teachers included the assignment ot helping teachers, 
working with individual students, curriculum, utilization 
of facilities, and grouping and evaluating students. The 
professional growth activities specifically emphasized for 
50 per cent or more of the second year teachers dealt with 
specific methods and techniques o! teaching selected content 
areas, interpretation of student psychological test data, 
professional reading, and graduate school courses. 
The weakness in the program for all pre-tenure teach-
ers lies in the lack of significant emphasis placed on 
activities dealing with mental health in the classroom, 
curriculum articulation. scheduling, preparation of lesson 
plans, effective use o! planning time, de1?1.onstrations o! 
teaching procedures by resource persons, conventions, writ-
ing behavioral objectives for lea.nd.ng experiences• and 
opportunities to consult with university and college based 
resource personnel. There was also a notable lack of em-
phasis in activities for first year teachers related to 
methods o! teaching specific content areas, ability to 
interpret psychological test data, the dynamics of group 
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process, professional reading, and graduate school courses. 
The in-service activities de-emphasized for second year 
teachers included techniques of classroom management, cur-
riculum review, methods of grouping and working with indi-
vidual students, and understanding the role of various 
community organizations and the use of physical facilities. 
Analysis of the teachers' responses to the question 
related to the greatest strength and weakness of their in-
service program is revealing. The strengths of programs 
emphasized by first year teachers included opportunities to 
meet with experienced teachers (50 per cent of districts) 
a variety of topics and resources, displays, attendance 
options, informality or the program, microteaching, expo-
sure to a variety of resource people, opportunities to inves-
tigate different philosophies and organizational patterns, 
and meeting in small groups to discuss concerns and de-
velop practical solutions to specific problems. The weak-
nesses cited in the progrmn were activities not specifi-
cally geared to the needs of first year teachers, lack of 
follow through, too much of too many things and never 
enough of one thing, lack of consistency in program through-
out the year, lack of orientation about goals and philo-
sophy of school end school district, dull speeches not 
geared to particular needs of teachers, failure to provide 
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opportunities for beginning teachers to collectively dis-
cuss group concerns, too much emphasis on non-instructional 
concerns, not enough opportunities in special areas, and 
lack o! participation in planning the progr.tun. 
The strengths or the in-service program revealed by 
second year teachers included involvement with the entire 
faculty, communication w1th experienced teachers, opportu-
nities to discuss individual needs at grade level meetings 
on an informal basis, team meetings which provided an on-
going in-service program, utilization of resource people, 
released time, and observing other teaehets in action. The 
weakness cited in the program involved lack or effective use 
of released time, delayed feedback on evaluation, absence 
of orientation programs, progral?ls not "problem-centered" 
in approach, activities that do not apply to teachers• 
needs, r..o specific program. meet~.gs that were too struc-
tured, no choice in what was going to be offered, lack of 
continuity, and lack of opportunities for active involve-
ment of teachers. 
The ambivalent state of the i...~-serviee program !or 
pre-tenure teachers is characterised in the following two 
comments made by teachers during the interview: 
"The in-service program needs more stimulating, crea~ 
tive planning. It needs more evaluation and more 
work. Hinds need to be opened to new methods of 
teaching1 to different methods o! teaching, etc. Much neeo.s to be done~ 11 
I 
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••Our in-service program stems out of the needs of the 
classroom in order to supplement those areas in wbtch 
we seem to be weakest. The in-sert1ice program does 
not function merely so we can se:y we have one; it 
f'unetions to supplement our needs.u 
The nature, extent, and effectiveness o! in-service 
activities for pre-tenure teachers as pei"Ceived by princi-
pals (P), central office administrators (A), and school 
board members (SBM) is pl'esented in Table 53. 
Analysis or the data in Table 53 reveals that princi-
pals indicated that the following in-sez'Vioe activities 
were experienced by ?5 per cent or more of the pre-tenure 
teachers: 
Field Trips 
Determination of Reasonable Standards o! Achievemen·t 
for Students 
Form.ally Assigned Experienced Helping Teacher 
Uorkshops e.:nd Study Groups 
Detecting and Identifying Individual Dif.f'erences in 
Students 
Interpreting Student Psychological Test Data 
Orientation to the School 
Orientation to the School District 
Conside~ation ot Needs of Students Because of Socio-
Economie Status 
Classroom and School Visitations 
r 
TABLE 53 
COMPARISON OF FREQUE!1CY OF OCCURRENCE .AND MEAN EFFECTIVENESS OF PRE-TENURE 
TF..ACHER Ill-SERVICE ACTIVITIES AS PERCEIVED BY PRINCIPALG, CENTRAL 
OFFICE ADMINISTRATORS, .AND SCHOOL BOARD I1EMBERS 
I 
p A SBM 
YES NO UND. M.E. YES NO UND. M.E. YES NO UND. M.E. 
WRITING BEfIA.VIORAL OBJEC-
TIVES FOR J.&RNING 
EXPERIEl'.=J"CES 50 li.5 5 3.so 62.5 37.5 0 4.0C 50 5 45 3.25 
PROVISION OF BESUT.....TS OF 
EDUCATIONAL RESEARCH j;_C, .If,/ 50 5 3.33 62.5 37.5 0 3.60 30 0 70 3.33 
f\) 
~'IELD TRIPS 85 15 0 3.65 8?.5 12~5 0 3.29 70 0 30 3.33 0 \!) 
DETERMINATION OF REASONABLE 
STAliDARDS OF ACHIJ1'V'EMENT 
FOR STUDENTS 75 25 0 3.a7 37.5 62.5 0 3.66 ?O 0 30 3.00 
FOill'lALLY WSIGNED EXPERI-
ENCED HELPilTG TEACHER FOR 
ENTIRE SCHOOL YEAR 8C 20 0 3.94 62.5 37.5 0 3.6C 30 lj.Q 30 4.00 
------- ............ ..._..._ 
-·· WORKSHOPS AND STUDY GROUPS 95 5 0 3.89 100 0 0 . 4 1'.2 . "' 80 0 20 3.71 
- ··--
DETECTmG AND IDENTIFYnIG 
:nrnIVIDUAL DIFFERENCES JN 
STUDENTS 95 5 0 3.8l~ 100 0 0 4.0C BO -o 20 3.71 
INTEGRATING LEARNmG EXPERI-
ENCES DI ALL AREAS OF THE 
CUBRICULUM 55 45 0 3.55 75 25 0 3.3~ 6C 10 30 3.60 
r 
-----------------------------------------------------------------------. TABLE 53--Continued 
p 
YES NO UND. M.E. YES 
METHODS OF TEACHING SPECIFIC 
CONTENT AREAS 70 25 5 4.50 s7.5 
TIME ALLOCATIONS (SCH.EDUL-
ING) FOR VARIOUS SUBJECTS OR 
ACTIVITIES m THE CLASSROOM 65 35 0 3.92 62.5 
ABILITY TO :mTERPRET STUDENT 
PSYCHOLOGICAL TEST DAT.A 85 5 10 3.71 75 
:t. i.EPARING MEANINGFUL LF.SSON 
P~1> 35 50 15 3.43 37.5 
ORIENTATION TO THE SCHOOL 95 5 0 4.11 100 
ORIENTATION TO THE SCHOOL 
DISTRICT 100 0 0 4.11 100 
UNDERSTANDING THE ROLE OF 
THE PTA AND OTHER COMMUNITY 
ORGANIZATIONS 50 35 15 3.20 37.5 
CONSIDERATION OF PARTICULAR ' 
NEEDS OF STUDENTS BECAUSE OF 
SOCIO-ECONOMIC STATUS 80 20 0 3-63 62.5 
CLASSROOM AND SCHOOL 
VISITATIONS 75 25 0 3.93 62.5 
LEARNING TO USE PLANNING 
TIME EFFECTIVELY 35 50 15 3.43 25 
A 
NO UND. M.E. 
12.5 0 3.43 
37.5 0 3.00 
25 0 3.50 
50 12.5 2.67 
0 0 3.63 
0 0 3.38 
62.5 0 3.33 
37.5 0 3.80 
37.5 0 3.20 
75 ( 0 3.50 
SBM 
YES NO UND. 
60 0 40 
60 0 40 
50 30 20 
60 10 30 
80 0 20 
80 0 20 
60 10 30 
60 20 20 
70 10 20 
40 20 40 
~.E. 
3.ao 
3.20 
3.50 
3.80 
3.71 
3.57 
3.80 
3.40 
3.50 
3.33 
!\) 
.... 
0 
TABLE 53--Continued 
p A SBM 
YES NO UND. M.E. YES NO UND. M.E. YES NO UND. M.E. 
INSTITUTES 95 5 0 3.32 75 25 0 2.83 80 0 20 3.71 
METHODS FOR EVALUATION OF 
PUPIL PROGRESS 70 30 0 3.50 100 0 0 3.38 70 0 30 3.50 
.ABILITY TO INTERPRET STUDEN'l! 
ACADEMIC TEST DATA 85 10 5 3.71 62.5 37.5 0 3.20 70 0 30 :;.17 
CONSIDERATION OF PARTICULAR 
NEEDS OF STUDENTS BECAUSE OF 
CULTURAL BACKGROUND 55 40 5 3.91 25 75 0 4.00 60 20 20 3.60 
DISCOVERY OR INQUIRY 
3.40 f 
I\) 
..... 
APPROACH TO TEACHING 60 35 5 3.67 62.5 25 12.5 3.40 60 0 40 ..... 
UNDERSTANDING THE FLEXIBLE 
USE OF PHYSICAL CLASSROOM 
FACILITIES AND OTHER SCHOOL 
FACILITIES 85 15 0 3.41 75 12.5 12.5 3.17 60 0 40 3.60 
UNDERSTANDING THE DYNAMICS 
OF GROUP PROCESS 60 40 0 3.75 75 12.5 l""" c ,. ,,, 3.67 60 10 30 3.20 
ORIENTATIOJ:l TO THE COMMUNITl 85 15 0 3.41 62.5 37.5 0 3.40 60 10 30 3.33 
TECHNIQUES OF USING MULTI-
MEDIA MATERIALS FOR CLASS-
ROOM INSTRUCTION 90 10 0 3.61 87.5 l'.:> c ._.,,, 0 3.43 70 0 30 3.67 
OFF-C.Arll?US UNIVERSITY MID 
COLLEGE COURSES 70 30 0 3.64 62.5 37.5 0 4.00 60 10 30 4.40 
r 
---------------------------------------------------------------------------. TABLE 53--Ccntinued 
p A 
YES NO lJND. 11.E. YES NO 
FORMAL .AND DU?OPJ1AL MEETINGS 
WITH RECOGNIZED EXPEHTS AND 
SPECIALISTS 80 20 0 3.94 100 0 
ORIENTATION TO !l'HE TEACHING 
PROFESSION 50 50 0 3.60 37.5 62.5 
UNDERSTANDING CHILD GRO\/TH 
AND DE'IELOPM.E:f.f 85 15 0 3.59 a7.5 12.5 
DEMONSTRATIOUS OF TEACHING 
PROCEJJURES BY SUPERVISORS 50 50 0 3.60 37.5 62.5 
TECHNIQUES OF CLASSROOM 
MA.i.""IAGF.MENT 80 20 0 3.63 62.5 37.5 
TECHNIQUES FOR USING IMSTRUC· 
TIONAL TELEVISION IN THE 
CL.\SSROOM 75 25 0 3.47 ?5 25 
UNDERST.AU DING SPECIAL 
EDUCATION PROGRAMS 80 20 0 3.75 8?.5 12.5 
DEMONSTRATIONS OF TEACHING 
PROCEllURES BY QUALIFIED 
TEACHERS 40 ·- t:. ';)/ 5 3.63 25 62.5 
METHODS OF GROlJPTh1G WITHIN 
THE CLASSROOM 75 25 0 3.73 75 25 
UND. M.E. YES 
0 4.38 80 
0 3.67 4C 
0 3.71 60 
0 3.67 lC 
0 3.60 30 
0 2.33 70 
0 4.00 80 
12.5 2.50 20 
0 3.33 60 
SBI-1 
NO UND. 
0 20 
20 40 
0 40 
10 80 
10 60 
10 20 
0 20 
20 60 
0 40 
M.E. 
3.29 
3.33 
3.00 
4.00 
3.00 
2.67 
3.86 
3.00 
3.20 
f\) 
t..J 
I\) 
TABLE 53--Continued 
p A SBl1 
ms NO tJND. M.E. [ES NO UND. M.E. ras tiO O'ND. M.E. 
GENERAL REVIEW OF CURRICULUM 65 35 0 3.38 75 25 0 3.ao 70 0 30 3.60 
cc 
MENTAL HEALTH IN THE 
CLASSROOM 70 25 5 3.69 52.5 37.5 0 3.ao 40 0 60 3.25 
CONSULTATION YITH UNIVERSITY 
BASED RESOURCE PERSON 50 50 0 ;.so 75 25 0 4.17 50 LO 40 3.50 
DIRECTED PROFESSIONAL 
READING 45 50 5 3.11 37.5 62.5 0 3.67 50 20 30 3.00 
INTRODUCTION OF TEACHERS' 
MANUALS TEXTBOOlS AND t '''t1 ° 
' ' ' - ~o 52.5 MATERIALS OF INSTRUCTION 80 0 3.39 37.5 0 2.80 80 0 20 3.40 
PREPARING MULTI-MEDIA MATER!-
ALS FOR CLASSROOM INSTRUCTIO?\ 65 35 0 3.77 75 25 0 3.50 60 LO 30 3.40 
TECHNIQUES OF DISCIPLINE 70 30 0 3.57 52.5 ~7.5 0 3.00 70 0 30 2.83 
CONVENTIONS 60 40 0 3.31 75 12.5 12.5 3.33 70 LO 20 3.50 
DEMONSTRATIONS OF TEACHING 
PROCEDURES BY CONSULTANTS 50 50 0 3.70 $2.5 37.5 0 3.20 50 ~o 20 4.25 
WORKING WITH INDIVIDUAL 
STUDENTS 75 25 0 3.80 '5 25 0 ;.17 60 0 40 3.50 
r ______________________ ~ 
TABLE 53~Continued 
p A SBM 
YF.S NO UND. M.E. YES NO UND. M.E. YF.s NO UND. M.E. 
INTER..lIBL!TION AND SEQUENCE 
OF SUBJECTS AT SUCCESSIVE 
GRADE LEVEIB (CURRICULUM 
ARTICULATION') 70 30 0 3.3a 75 25 0 j.33 70 10 30 3.67 
ADJUSTING THE CURRICULUM TO 
MEET THE NEEDS OF INDIVIDUAL 
STUDENTS 95 5 0 3.92 100 0 0 3.50 ?O 0 30 3.6? 
LEARNING ABOUT INSTRUCTIONAL 
INNOVATIONS 80 20 0 3.89 87.5 12.5 0 3.45 50 10 40 3.25 
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Institutes 
Interpretation of Student Academic Test Data 
Understanding the Flexible Use of Physical Facilities 
and Other School Facilities 
Orientation to the Community 
Techniques of Using Multi-Media Materials for Classroom 
Instruction 
Formal and Informal Meetings With Recognized Experts 
and Specialists 
Understanding Child Growth and Development 
Techniques of Classroom Management 
Techniques for Using Instructional Television in the 
Classroom 
Understanding Special Education Programs 
Methods of Grouping Within the Classroom 
Introduction of Teacher's Manuals, Textbooks, and Other 
Materials of Instruction 
Working With Individual Students 
Adjusting the Currieul'UlD. to Meet the Needs of Individual 
Students 
Learning About In2tructiona.l Innovations 
The principals indicated that the following in-service 
activities were engaged in by ?4 to 50 per cent of the pre-
tenure teachers: 
r 
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Writing Behavioral Objectives for Learning Experiences 
Integrating Learnin; Experiences in All Areas of the 
Curriculum 
Time Allocations for Various Subjects or Activities in 
the Classroom 
Methods 0£ Teaching Specific Content Areas 
Understanding the Role o! the PTA and Other Community 
Organizations 
Methods tor Evaluation of Pupil Programs 
Consideration of Particular Needs of Students Because 
ot Cultured Background 
Disco\ery or Inquiry Approach to Teaching 
Understanding the Dynamics of Group Process 
Oft-Campus University nnd College Courses 
Orientation to the Teaching Profession 
Demonstrations of Teaching Procedures by Supervisors 
General Review of Curriculum 
Mental Health in. the Classroom 
Consultation Yith Univarsity Based Resource Person 
Preparing ~lulti-Media Iiaterials for Classroom Instruc-
tion 
Techniques of Di.soipline 
Conventions 
Demo.nstrations of Teaching Procedures by Consultants 
L 
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Integration and Sequence of Subjects at Successive Grade 
Levels (Curriculum Articulation) 
The activities cited by principals as experienced by 
less than 50 per cent of the pre-tenure teachers includeda 
Prevision of Results of Educational Research 
Preparing Meaningful Lesson Plans 
Learning to Use Planning Time Effectively 
Demonstrations of Teacb.ipg Procedures by Qualified 
Teachers 
Directed Professional Reading 
A comparison of data in Table 53 with the results in 
Table 52 (pages 182-187) reveals discrepancies between the 
perceptions of teachers and the perceptions of principals 
regarding the nature, extent, effectiveness, and occurrence 
ot in-service activities offered to pre-tenure teachers. 
The evidence shows that pre-tenure teachers perceived 
high occurrence activities as being limited in scope and 
depth. In contrast, principals perceived the program as 
being ver:1 comprehensive and diversified. 
The same inconsistency exists between the discernment 
ot low occurrence activities. First year teachers rated ;a 
per cent of the activities as low occurrence, while 40 per 
cent of the activities were placed in this category by 
second year teachers. Conversely, principals perceived only 
L 
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10 per cent of the activities as being experienced l>Y'.less 
than 50 per cent of the pre-tenure teachers. 
It is also significant that the effectiveness rating 
attributed to the high occurrence activities by the principals 
was higher than the rating of the teachers in 68 per cent of 
the activities. Principals also rated the effectiveness of 
76 per cent of the in-service activities higher than first 
year teachers and 56 per cent of the activities higher than 
second year teachers. 
The principal is a facilitator to the in-service pro-
gram. In this capacity he encourages teachers as individuals 
and as members of groups to propose goals and plans and to 
work on problems that are meaningful to them. The results 
indicate that teachers, especially beginning teachers need 
more opportunities to take part in determ:in:tng the degree of 
success of their efforts. There is al.so evidence of a need 
for teachers and principals to engage in a cooperative analy-
sis of the in-service program offered to pre-tenure teachers. 
The discrepancies between the perceptions of the teachers 
and principals reflects the need to improve the system for 
evaluating in-se.rvice programs revealed in Table 51 (page 175). 
The fact that principals offered a limited number of 
suggestions regarding the improvement of various in-service 
activities is noteworthy. The following selected comments 
highlight the principals' responses: 
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"Helping teachers should be o!f ered a stipend so the 
beginning teacher does not feel she is infringing on 
the teacher•s time." 
"More experiences should be provided to equip teachers 
to deal with individual differences in children once 
they have been identified.~ 
"The interpretation of student psychological test data 
should be an integral part of the teacher orientation 
program and continued throughout the year." 
"Understanding the role of the PTA and other community 
organizations ia neceasa:ry because there is a crucial 
need to make teachers 1101--e realistic about the com-
munity's educational expectations and aspirations." 
"Hore individualised programming and field trips should 
be incorporated into Institute programs." 
"!?ec.bniques of classroom management are best handled 
in small groups with experience teachers and pupil 
service personnel serving as resource people." 
"OUrriculum articulation activities should embrace all 
levels of the child's experience from prim.ar;y school 
through high school." 
The following strengths of in-service programs were 
pointed out by principals: 
nThe program is structured eo that the teacher•s success 
is visible." 
"!rhe o:yportuni't;J' for teachers to select what 'mini-
course · they feel will best meet their needs.'' 
"The orientation program is paced throughout the entire 
year based on the particular needs of the teacher." 
"The individualized approach to in-service." 
"The option to attend." 
"The variety of programs and teacher involvement in 
pltmning the sessions." 
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11The opportunity to work with other teachers tQ develop 
an interdisciplinary approach to the planning end 
development ot learning activities." 
none hour of released tim.e per week for in-service." 
ttThe availability of outside resource personnel." 
''The opportunity for the faculty in each school to 
develop their in-service program." 
The following selected comments reveal the weaknesses 
in the in-service program as perceived by principals: 
"Th.ere have been plenty of signals from teachers and 
principals as to the kind of program we need. T°'Ae 
block has come from lack of follow-up on the part of 
the central ottice." 
"The program baa only focused on general comm.on concerns. 
Ye need to upgrade weaknesses in specific areas for 
pre-tenure teachers. People in education have been 
killed with generalities ... 
"Lack of released time." 
"Time." 
"The tendency for helping teachers to slack off after 
the first halt of the year." 
"Cost." 
"Trying to get all principals involved at a high level." 
"Follow-up to determine what behavioral changes have 
taken place because of in-service." 
"Ho differentiated in-service programs for pre-tenure 
teachers." 
n'We need more formal evaluation of what we are doing." 
.Analysis of' the data in Table 53 shows that central 
office edmjnistrators indicated that the following in-service 
---
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activities were experienced by ?5 per cent or more of the pre-
tenure teachers& 
Field Trips 
Workshops and Study Groups 
Detecting and Identifying Individual Differences in 
Students 
Interpreting Student Psychological Test Data 
Orientation to the School 
Orientation to the School District 
Institutes 
Understanding the Flexible Use of Physical Facilities 
and other School Facilities 
Techniques of Using Multi-Media Materials for Classroom 
Instruction 
Formal and Intormal Meetings With Recognized Experts 
and Specialists 
Understanding Child Growth and Development 
Understanding Special Education Programs 
Techniques for Using Instructional Television in the 
Classroom 
Methods of Grouping Within the Classroom 
Working With Individual Students 
Adjusting the Curriculum to Heet the Needs of Individual 
Students 
Leaming About Instructional Innovations 
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Preparing Multi-Media Materials for Classroom. Instruction 
Integrating Learning Experiences in All Areas of the 
Curriculum. 
Interrelation and Sequence of Subjects at successive 
Grade Levels 
Conventions 
Consultations With University Based Resource Person 
General Review of OUrriculum 
Understanding the n,namics of Group Process 
Methods for Evaluation of Pupil Progress 
Methods for Teaching Specific Content Areas 
!he central office administrators indicated that the 
following in-service activities were engaged in by 74 to 50 
per cent of' the pre-tenure teachers: 
Formally Assigned Experienced Helping Teacher 
Consideration of Needs of Students Because of Socio-
Econ.omic Status 
Classroom and School Visitations 
Interpretation ot Student Academic Test Data 
Orientation to the Community 
Techniques of Classroom Management 
Introduction ot Teachers• Manuals, Textbooks• and Other 
Materials of Instruction 
Provision of Results of' Education Research 
---
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Techniques of Discipline 
Demonstrations of Teaching Procedures by Consultants 
.Mental Health in the Classroom 
Otf-Cempus University and College Courses 
Discovery or Inquiry Approach to Teaching 
Time Allocations (Scheduling) for Various Sub~eets or 
Activities in the Classroom 
Writing Behavioral Objectives tor Learning Experiences 
The activities cited by central office adm~nistrators 
as experienced by less than 50 per cent of the pre-tenure 
teachers included• 
Determination of Reasonable Standards of Achievement 
:tor Students 
Preparing Meaning.f'ul Leason Plans 
Learning to Use Planning Time Effectively 
Demonstrations of Teaching Procedures by Qualified 
Teachers 
Directed Professional Reading 
Orientation to the Teaching Profession 
Demonstrations of Teaching Procedures by Supervisors 
Consideration of Particular Needs ot Students Because 
of OUltural Background 
Understanding the Role of the PTA and Other Community 
Organizations 
---
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A comparison of the responses of central office.admin-
istrators and principals in Teble 5; with the reactions of 
teachers (Table 52, pages 182-187) ia revealing. 
The findings show that adm:i.nistrators tend to perceive 
the in-service program ottered to 75 p$r cent or more or 
the teachers ae being much more varied and comprehensive than 
teachers. It is also 110,tewo1'.'thy' that the number of activi-
ties participated in by lees then 50 per cent of the pre-
tenure teachers is seen a.a eignifieantly lO\ier among ed1td ni s-
trators th.a..~ teachers. 
The results also revealed a discrepancy between princi-
pals end centra.l office administrators regardi?l6 the nature 
and occurrence o! in-ser'V'ice activities engaged in by pre-
tenure teac~..ers. Central office administrators perceived 
a greater percentage of teachers engaged in preparation of 
multt-m.edia materials, integrating learnine experiences in 
all Rreas of the 0\1.rrieulum. curriculum rev"'iew and articula-
tion, ao11venti01J.e, consultation with university-based re-
source personnel, understanding the d1nmnics of group process. 
evaluation of pupil progress. and teaching specific content 
areas. In contrast, principals indicated a greater percen-
taae or teachers participated in classroom and seh.ool visita-
tions, interpretation of student academic test da·te., orienta-
tic.1.:i. to the communit7 t techniques ot classroom management. 
consideration of needs of students because of socio-economic 
status, assigned helping teaeheJ:-s, and introduction of 
materials for instruction. 
The findings also indicated a tendency !or central office 
administrators to rate the effectiveness o! in·ftserviee 
activities lower than pri.l'lcipals and second year teachers. 
The diversity in efi'eeti"1eness ratings shown. by teach-
ers and admjnistrators again highlights the need to clarity 
the goals o! the in-se:rvice program in measurable terms 
revealed in Table '+3 (page 156). Since in-service is a goal-
oriented aativity the findings suggest that central office 
administrators obeerved less beha~'"io~al changes in teachers 
than principals or second year teachers, and only slightly 
more change than first yeei· teachers. The discrepancies in 
perception between central o.f'fice administr11tor·s and princi-
pals, and teachers and edmSnistratoret reflects tho need to 
im.prnve the evaluation o:r in-service programs revealed 1n 
Table 51 (page 1?5). 
The limited number of suggestions offered to improve 
the various in-service activities by central office adminis-
trators ia notable. The following selected comments high-
lieht their responses: 
"'.Begi.nni.rig teachers ru.~e really concerned with other 
kinds of activities than writing behavioral objectives 
!or learning el..-pariencea. T11ey need more experiences 
before they can do something with behavioral objectives." 
"\le should be more disc:d.in.inating i."l the selection o:f 
the helping teacher. The teachers should be assigned 
to the smu.e grade lcr.rol un.d p::ovided with loa.de:r.ship 
trai n:I ng before assumi.ng their responsibilities." 
"There should be greater utilization o:t Pupil Service 
pei"'Sonnel wheu azaist;illg teacher$ in :Uiterpreting 
student psychological test data." 
"There is a need to establish goals :tor classroom and 
school visi tutio11s. t! 
11!rb.ere is a need to el::-.wend more tL--ao and ef'f'ort re-
lated to understanding the various communities in 
ea.ch. school attendanco area." 
"Ve are le~ to delwt large group presentations 
and focus more on individual and small group program-
ming during Institute prog.ratl.S.n 
uinst;-uctional innovations should not be e:mphe.sized. 
until the teacher's second year of experience ... 
The f ollovin.g strengths of in-service programs were 
revealed by central office administrators1 
"The use of one-half dav of released time each month 
!or teacher in-service.n 
11The variety o.f' pi.~ogrruu offerir.gs. t• 
"The flexibility in the prCJgrrun to moat the needs of 
teachers as they arise from one period to an.other." 
"~basis on individualizing program ... 
"The fact that grade-level chairman~ essence their 
peers--:play a heavy :cole in the plannin~~ of in-
service programs." 
"Plans for in-service meetings for released time 
originate with teachers in a building and ara planned 
for the staff in that building." 
The weaknesses in the in-service program cited by central 
office administrators included: 
--
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"There is a need to decentralize activities and obtain 
the thinking of pre-tenure teachers to a greater de-
gree." 
"No specific program for pre-tenure teachers. There 
are areas which should be planned tor these teachers 
alter four to six months of school." (Only one 
district in ten revealed that they had an in-service 
progl.'!rm specifically designed for pre-tenure teachers). 
"In-service activities held after a full-day of teach-
ing." 
"Inability to obtain adequate time to pursue the many 
desired activities." 
"Getting back evaluations that are really meaningful. 
Teachers seem not to be honest in terms of the way 
they evaluate programs." 
Analysis of the data in Table 53 reveals that school 
board members indicated that the following in-service acti-
vities were experienced by ?5 per cent or more of the pre-
tenure teachers: 
Detecting and Identif'yi.ng Individual Differences in 
Students 
\lorkshops and Study Groups 
Orientation to the School 
Orientation to the School District 
Institutes 
Formal end In.tormal Meetings With Recognized Ex.perts 
and Specialists 
Understanding Special Education Programs 
Introduction to Teachers' Manuals, Textbooks, and 
other Materials of Instruction 
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The activities cited by school board members as engaged 
in by 50 to 74 per eent of pre-tenure teachers included: 
Consideration of Needs of Students Because of Socio-
Econom.ic Status 
Classroom and School Visitations 
Techniques of Discipline 
Demonstrations of Teaching Procedures by Consultants 
Discovery or Inquiry Approach to Teaching 
Time Allocations (Scheduling) for Various Subjects or 
Activities in the Classroom 
Off-Campus University and College Courses 
Writing Behavioral Objectives for Learning Experiences 
Ability to Interpre·t Student Academic Test Deta 
Orientation to the Community 
Directed Professional Reading 
Understanding the Role of the Pl'A and Other Community 
Organizations 
Preparing Meaningf'ul. Lesson Plans 
Determination of Reasonable Standards of Achievement 
tor Students 
Consideration of Particular Needs of Students Because 
ot Cultural Beekground 
Methods of Teaching Specific Content Areas 
Methods tor Evaluation ot Pupil Progress 
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I 
I 
Understanding the Dynamics ot Group Process 
General Review of Curriculum 
Interrelation and Sequence of Subjects at Successive 
Grade Level$ ( CUrriculum Ax·ticulation) 
Integrating Learning Experiences in All Areas of the 
CUrrieulum 
Preparing Multi-Media Materials for Classroom Instruc-
tion 
Learning About Instructional Innovations 
Yorking With Individual Students 
Methods of Grouping Within the Classroom 
Techniques for Using Instructional Television in the 
Classroom 
Techniques of Using I1ulti-Media Materials tor Class-
room Instruction 
Understanding the Flexible Use of Rcy'sical Facilities 
and Other School Facilities 
Field Trips 
Understanding Child Growth and Development 
Conventions 
Ability to Interpret Student Psychological Test Data 
Adjusting the Curriculum to Meet the Needs of Indivi-
dual Students 
Consultation Yith University-Based Resource Person 
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The activities cited by school board members as· experi-
enced by less than 50 per cent of pre-tenure teachers in-
cluded: 
Mental Health in the Classroom 
Techniques ot Classroom Management 
Provisions of Results ot Educational Research 
Form.ally Assigned Experienced Helping Teacher 
Demonstrations of Teaching Procedures by Supervisors 
Demonstrations ot Teaching Procedures by Qualified 
Teachers 
Learning to Use Planning Time Effectively 
Orientation to the Teaching Protession 
A comparison ot the responses ot school board members 
with the results of the other study groups is revealing (See 
Table 52, pages 182-187). 
Analysis of the data shows that school board members 
perceived pre-tenure teachers engaging in fever high occur-
rence activities (18 per cent) than indicated by principals 
(50 per cent) or central office administrators (52 per cent). 
In contrast, boa.rd members noted more ot the activities 
(66 per cent) as participated in by 50 to ?4 per cent of the 
teachers than any other s~ group. It is also notable 
that the average number or school board members expressing 
uncertainty regarding the inclusion ot activities in the 
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in-service program was higher (;.26 per cent) than first year 
teachers (.54 per cent), second year teachers (1.14 per cent), 
principals (.;a per cent), or central office administrators 
(.12 per cent). School board members also rated the effecti-
veness of 68 per cent of the activities lower than adminis-
trators and 72 per cent of the activities lower than pre-
tenure teachers. 
The lack of a planned program for disseminating the 
evaluation results ot in-service programs revealed in Table 
50 (page 1?3) and the emphasis on inf'ormal evaluation pro-
cedures revealed in Table 45 (page 160) are reflected in the 
responses of the school board members. The findings also 
indicate that the effectiveness of the program is not too 
visible to board members. 
Since school board policy establishes the framework 
tor the in-service education program school board members 
should be well-informed of the nature, extent, and effective-
ness of the in-sertice program. A comprehensive grasp of the 
need and impact of in-service in terms of benefits to child-
ren is also needed to promote public support tor the program 
at a time when the economic climate has put thrift back into 
the life style of supporters of public education. 
The following selected comments highlight the school 
board members' recommendations to improve the various in-
service activities offered to pre-tenure teachers: 
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"The results of educational research should be demon-
strated to enhance the teacher-learning situation." 
"A wide variety of workshops and study groups is offered. 
What is needed is more effective evaluation to decide 
where to add or delete offerings." 
nspecial Service personnel should work with teachers 
in identifying individual differences in students." 
"There needs to be more funds made available to provide 
more opportunities for classroom and school visitations. 
However, there is always the nagging problem of where 
to get these funds." 
"Support from experienced teachers and consultants to 
aid teachers in developing an inquiry approach to 
teaching." 
"Both staff and students need continued support to 
develop a classroom climate conducive to good mental 
health." 
"Techniques of discipline are best presented through 
demonstration in in-action classes." 
"Pre-tenure teachers can't squeeze all the time in to 
do the 'daily job' let alone experiment profitabl,-
with new ideas that require time, research, and 
thoughtful outside planning to be done properly. 
There is a need to provide leadership by others to 
help them a.long." 
"The determination of reasonable standards of achieve-
ment for students can be improved by changing the 
great variation among teachers' standards." 
The strengths ot the in-service programs for pre-tenure 
teachers as revealed by school board members included: 
"The opportunities to receive advice and share the 
knowledge ot experienced teachers in all facets of 
the school experience." 
"The tendency !or in-service programs to re-emphasize 
the professionalism that should be constantly rein-
forced ... 
233 
nThe opportunities for small group settings at the 
building level." 
"Summer Institute Programs." 
"The one week pre-school orientation program tor 
which teachers are paid." 
"The program enables the teacher to gain pride in his 
work." 
The weaknesses ot the program indicated by school board 
members included: 
"The need tor reliable evaluation." 
"More teacher participation in in-service course 
development." 
''Not having focused the program specifically on pr~­
tenure teachers." 
ttThere is a need for more meaningful practical help 
given by experienced teachera.tt 
To summarize the nature. extent, and ef!eetiveness of 
in-service programs for pre-tenure teachers, eight major 
points stand outs First, only one district in ten has an 
in-service program specifically designed for pre-tenure 
teachers; second, the evaluation of the effectiveness of the 
in-service programs indicates that the needs or pre-tenure 
teachers cannot be fully provided for within the framework 
of the in-service program ror all teachers; third, there is 
a difference between the in-service activities offered to 
first and second year teachers; fourth, the in-service pro-
gram as perceived by 50 per cent or more of the pre-tenure 
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teachers is not as comprehensive and diversified as perceived 
by administrators and school board members; fifth, principals 
rated the effectiireness of the majority or the activities 
higher than the other study groups; sixth, central office 
administrators rated the effectiveness of the majority of 
the activities lower than principals and second year teachers; 
seventh, school board members rated the effectiveness of the 
activities lower tha:!l administrators or teachers1 and eighth, 
the greatest degree ot uncertainty regarding the nature and 
extent or in-service activities included in the program was 
expressed by school board members. 
CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
The foregoing analysis of the various propositions in 
Chapter III is valuable as a frame of reference within which 
the following ~othesis, previousJ.,- stated in Chapter I, 
J187 be accepted or re~eeted. 
R'IPO'J!IESIS I 1 !here is general, yx:eement eoncerp.Wg 
the need tor a tormalized in-service education RrOB.£!! tor 
Rre-tenure teachers. 
The results ot the analysis o! the related propositions 
support this ~othesis. However, as it was pointed out in / 
the discussion, the philosophical commitment to a formalized 
in-service program for pre-tenure teachers was stronger than 
the actual implementation of the philosophy through school 
board policy. Moreover, it should be repeated that only 
one district in ten showed a consensus of agreement that the 
in-service program for pre-tenure teachers was effective. 
It is also important to· note that teachers indicated that 
administrators had not recognized. the need for a specific 
in-service program tor pre-tenure teachers and that the 
m&Jority of central office adminSstrators indicated that the 
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spec~ic needs of pre-tenure teachers could be adequately 
provided for within the framework of the in-service program 
for all teachers. Therefore, although there ia evidence 
which reveals contradictions in the change from theory to 
practice the preponderance of the evidence supports the 
hypothesis and, therefore, it is accepted. 
HIPOTKESIS II: The ElanniBS and develoment of in-
service education prog:i;ams for pre-tenure teachers is a 
eooEer~t~ve concern of the board of educatiop1 the acbdn!s-
tration, and the t~acher~. 
The anal.7sis of the eight related propositions reveals 
some contradicto17 evidence concerning the acceptance of 
this hypothesis. In specific instances which were cited in 
the e.nalysis, for example, teachers and school board members 
revealed that they did not have an opportunity to assume an 
active role in the planning and development of the in-
service program. Moreover, a significant percentage of 
teachers indicated that the leadership for planning and 
developing the program should not come from the administra-
tion, while 90 per cent of the board members saw achninistra-
tors and not teachers in this role. It is also notable that 
teachers and school board members were either indecisive or 
indicated that their recommendations and suggestions were 
not usually followed. In other instances it was shown that 
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there was a consensus of agreement that pre-tenure teachers 
should be more involved in the planning and development ot 
the program, that experienced teachers were involved in this 
phase or the program, and that the board ot education appeared 
willing to give careful consideration to ideas and suggestions 
regarding the in-service program tor pre-tenure teachers. 
Therefore, although there is some evidence which supports 
the ~othesis, the minimal involvement of teachers and school 
board members in the planning and development of the program 
f orees a rejection of the ~othesis. 
HYPOTHESIS III: !he decisions relative to the plagaing 
and develoP!!ent of in-service education protg;ams for pre-
tenure teachers are based on the needs of the participants. 
The results of the anal7sis of the findings reveals 
that there was a consensus of agreement that pre-tenure 
teachers had opportunities to discuss their in-service needs 
with administrators and that the program. provided for both 
short-term and long-term needs. Moreover, teachers and 
administrators agreed that provisions were made to express 
ideas and recommendations concerning the program, and all but 
first 7ear teachers concurred that ample time was provided 
to work on problems of interest to pre-tenure teachers. How-
ever, the results also reveal some contradictory evidence 
regarding the acceptance or rejection of this hypothesis. 
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As it was pointed out in the discussion, there was a 
discrepancy among administrators, school board members, and 
teachers regarding the responsibility of the principal in 
identifying problem areas for pre-tenure teachers. Further-
more, both teachers and administrators indicated that there 
was no established procedure tor assessing the needs ot pre-
tenure teachers. It is particularly signif'icant that teach-
ers end principals indicated that the needs of pre-tenure 
teachers were not strongly reflected in the in-service pro-
gram. While the results reveal evidence to accept the 
hypothesis, as a conclusion, there is considerable more lack 
or support and, therefore, it is rejected. 
~IS IVs The in-service edue.ation program tor 
pre-tenure teachers promotes protessiona;J. cg:owth end instruc-
tional 1.nmrovement. 
Professional growth is ot no value unless it is assimi-
lated into practice and actually results in improved instruc-
tion. It is significant, therefore, that the reeul.ts ot the, 
analysis revealed that the progrem promoted personal growth 
end satisf aotion and emphasized improved classroom strategies 
and techniques. It is also notewortey that the philosoph;r 
of the school districts supported an attitude of change and 
innovation. Since the only ~ustitication tor teacher in-
service is to assist teachers to improve professionally, the 
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findings or this study reveal that this proposition can be 
accepted without contradiction. 
~IS Vi ~~ in-service J;p:.~o,1ram tor pre-tenure 
teachers p~ovides a ,wide variety pf opportunities and acti-
vities and utilizes multiple resources. 
!he analysis or the six related propositions reveals 
some contradictory evidence. regarding the acceptance or 
rejection or this hypothesis. In explicit instances which 
were cited in the analysis teachers and principals revealed 
that not enough time had been provided to pre-tenure teachers 
to pursue in-service education needs on a released time 
basis and the need to increase the variety or optional 
activities within each in-service program. to meet the parti-
cular needs or teachers. Moreover, second year teachers 
indicated that the in-service program did not off er a va-
riety of opportunities and activities to satisfy both group 
and individual needs. In other instances, however, it was 
shown that there was continuous errort to utilize resources 
trom within and outside the school district, that the program 
provided ample activities for the pursuit of needs in a 
variety or in-service settings, and that the program promoted 
the active involvement of teachers. Therefore, this hypo-
thesis is accepted, although it should be pointed out that 
there is much room for improvement in this regard. 
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RY.POTHEBIS VI: The in-service protp;am. for 12re-tenure 
teachers provides tor both form.al and intormal evaluation. 
Evaluation ia a condition essential to a program of 
in-service. It is the means b7 which quality m.q constant]J 
be improved. Evaluation must focus on the specific purposes 
of the in-service program. Buch purposes are concerned with 
process and product. Evidence regarding behavioral change 
should be gathered by means of a wide variety of instruments 
and technics. Analysis of the evidence provides support for 
modification of goals end development of new plans of action. 
In specific instances which were cited in the analysis it was 
shown that no .tormal program of evaluation of in-service 
activities tor pre-tenure teachers had been implemented. 
Moreover, the results revealed that the goals of the in-
service program had not been clearly defined and that there 
was no planned program. for the dissemination of the results 
of the evaluation. In other instances it was shown that 
teachers and principals disagreed that a variety of techni-
ques were used in the evaluation process, and teachers indi-
cated that opportunities were not provided to evalua'te the 
results of the program. It is particularly significant that 
there was a consensus of agreement that the qstem. tor 
evaluating in~service programs needed considerable improve-
ment. 
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The analysis of the results of the study also revealed 
that all participants had an opportunity to provide feedback 
regarding in-service programs and that there were opportuni-
ties to evaluate the process by which the in-service results 
were obtained. Moreover, there was a consensus of agreement 
that most of the evaluation of the programs was done on an 
in.form.al basis. Therefore, although there is some evidence 
which supports the hypothesis, the preponderance of the evi-
dence based upon the nine related propositions forces a re-
jection of the hypothesis. 
Good teachers never stop learning. They constantly 
seek ways to improve their professional competence 1n the 
classroom., stimulate student interest and, as a result, get 
their students, as well as 'themselves totally involved in 
the process of instruction and leerning. The results o! 
the analysis of the findings in Chapter IV concerning the 
nature, extent, and effectiveness of pre-tenure teacher in-
service reveals some ge:n.er:a1. t:.>ands and practices which mq 
be summarized as follows: 
Teachers and school board members are not sig-
niticantly involved in the planni.ng and development 
of in-service programs for pre-tenure teachers. The 
programs, as a result, are more ad.ministrator-
oriented than teacher-oriented in design. 
Pre-tenure teachers cite the opportunity to work 
with experienced teachers as one ot the strongest as-
pects of their in-service experience. 
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School board members are not well-intormed 
of the nature, extent, and effectiveness or professional 
growth activities engaged in by pre-tenure teachers. 
First year teachers rate the effectiveness ot 
the in-service activities higher than school board 
members. 
Second year teachers rate the effectiveness of 
the activities higher than central office administra-
tors and school board members. 
Principals rate the effectiveness of professional 
growth activitie£ higher than teachers, central office 
administrators, and school board members. 
Central office administrators rate the effective-
ness of the activities higher then first yee:r teachers 
and school board members. 
School board members rate the effectiveness or 
in-service activities lover than teachers and adminis-
trators. 
School system.a are utilizing protessional staff 
within the districts to assist teachers in their first 
year in the protession. 
First year teachers engage in ditf erent prof es-
sional growth activities than second year teachers. 
A®':!niatratora and school board members perceive 
a wider variety ot in-service opportunities and acti-
vities being offered to pre-tenure teachers than pre-
tenure teachers. The discreti'f'°ies between the per-
ceptions of teachers and adm atrators and school 
board members are shown in Table 54. 
The results in Table 54 show that first year teachers 
perceived 12 per cent of the in-service activities engaged 
in by 75 per cent or more of the pre-tenure teachers. 46 per 
cent of the activities participated in by 50 to 74 per cent 
of the pre-tenure teachers, and 42 per cent or the activities 
experienced by less than 50 per cent or the pre-tenure 
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TABLE 54 
THE RESPONSES OF THE STUDY GROUP RELATED TO THE IN-SERVICE 
ACTIVITIES EXPERIENCED BY PRE-TENURE TEACHERS, BY PER CENT 
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teachers. Second year teachers indicated 12 per cent.of the 
activities were engaged i.~ by ?5 or more per cent of the 
teachers, 40 per cent of the activities participated in by 
50 to ?4 per cent of the pre-tenure teachers, and 48 per cent 
of the activities experienced by less than 50 per cent of 
the pre-tenure teachers. Principals revealed that 50 per 
cent or the activities were Em.gaged in by ?5 per cent or 
more of the pre-tenure teachers, 40 per cent of the activi-
ties were participated in by 50 to ?4 per cent of the pre-
tenure teachers, and 10 per cent of the activities were 
experienced by less than 50 per cent of the pre-tenure teach-
ers. Central office administrators perceived 52 per cent 
of the activities engaged in by ?5 or more per cent of the 
pre-tenure teachers, 30 per cent of the activities partici-
pated in by 50 to ?4 per cent of the the teachers. and 18 
per cent of the activities experienced by less than 50 per 
cent or the pre-tenure teachers. School board members indi-
cated 18 per cent of the activities were participated in by 
?5 or more per cent or the pre-tenure teachers, 66 per cent 
of the activities engaged in by 50 to ?4 per cent or the pre-
tenure teachers. and 16 per cent of the activities experien-
ced by less than 50 per cent of the pre-tenure teachers. 
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Implications ,!.,or ~ther Stua;r 
In addition to these major considerations as indicated 
by the six hypotheses and the analysis of. the nature, extent, 
and effectiveness of pre-tenure teacher in-service programs, 
there are many more specific conclusions reached in this 
study. These are indicated as they pertain to the analytic 
treatment of Chapter III and r:v. As n by-product of some 
of these conclusions, the following questions are listed as 
areas of interest related to this study which merit further 
investigation: 
1. What is the primary purpose of pre-tenure teacher 
in-service? 
2. Why do so few school districts concern themselves 
with clarifying tho goels of the in-service educa-
tion program !or pre-tenure teachers? 
3. Why have school diatricts not developed an organ-
ized system for assessing the needs of pre-
tenure teachers? 
4. 'What is the relationship of the in-service program 
!or pre-tenure teachers to the in-service program 
for tenure teachers? 
5. How can school districts initiate an in-service 
program that gets pre-tenure teachers "totally 
involved" in perfecting their professional skills? 
6. What is the .function of the helping teacher in 
the in-service education program for pre-tenure 
teaehe1 .. s? 
7. How can schools better communicate the need for 
teacher in-service to the community? 
8. \.lhat is the role of the college or university 
advisor-consultant in the in-service program for 
pre-tenure teachers? 
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9. What impact will teachers• unions have on the 
planning, development, and implementation of pre-
tenure teacher prof essione.l growth programs? 
10. How can the resources of colleges and universities 
be utilized in the professional growth program !or 
pre-tenure teachers? 
11. Why' do so !ew school systems engage themselves in 
developing a formal program of evaluation of 
teacher in-service programs? 
Recommendations: 
It is evident from the results of this investigation 
that there are strengths and weaknesses in the ten in-service 
educe.ti on programs analyzed in this st,-udy. These weaknesses 
relate to purposes 1 procedures, and evaluative techniques. 
Their implications to the in-service education programs have 
been discussed at length in the two preceding chapters. There-
fore, without elaborating further on the negative aspects 
of the programs, a general recommendation is offered, a 
recommendation which is aillled towards the improvement of the 
to·tal in-service program for pre ... :benure teachers. This 
general recommendation may be stated simply: The total con-
cept of in-service education for pre-tenure teachers must be 
intelligently reexamined. In light of better teachers, 
rapidly revised and reformed cun·icula, an avalanche of uew 
materials, specialization in training, and a view of teach-
ing as a field of complex study in itself the goals of pre-
tenure in-service must first be clearly defined in measurable 
24? 
terms. The crystallization of goals will allow pre-tenure 
teachers to maintain a sense of direction, secure important 
satisfactions, and develop enthusiasm for moving ahead. With 
intelligent reexemination, the time-wasting scattergun 
approach should give way to a more focused articulated pro-
gram cooperatively planned and developed and predicated upon 
valid assessment techniques. The program should be seen as 
a free-flowing operation with a new attention to flow of 
personnel, flow of areas, !low of technology, and flow of 
ideas. The program should contain elements of purposeful 
pacing with a recognition that not all teachers have to work 
in the same area at the same time. The program should offer 
a choice of optional activities in a variety of settings, 
and should become more prescriptive, personalized, and human-
ized in approach. A reexamination of the whole concept of 
pre-tenure teacher in-service, will provide the right re-
sources in the right place at the time they are needed. It 
will focus on the development of the role of the experienced 
helping teachers and university-based advisor-consultants. 
A reexamination, may promote the creative use of outside 
resources and seek to incorporate professional growth ex-
periences into the regular school d~ through imaginative 
scheduling techniques and purposeful utilization of released 
time. A reexamination, will recognize that communication is 
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a key .function to the success of the professional growth 
program.. It will identify the need for a specific in-service 
program for pre-tenure teachers end convey the impact of the 
program in terms of benefits to children,to teachers. 
adndnjstrators, school board members, end the many publics 
within the school system. A reexamination, will reveal that 
teachers need to be more involved in the planning and dev-
elopment of their in-service program and become active 
rather than passive partners in all phases of the in-service 
program. It will recognize that pre-tenure teachers want 
to be perceived as professionals by their colleagues and 
reveal the need for a reflection of confidence of administra-
tion as they relate to the total staff. With intelligent 
reexamination, there will be provisions for continuous .formal 
and inf orma.l evaluation and a planned program .for dissemina-
tion of the results of evaluation. A reexamjnation of the 
total concept of pre-tenure teacher in-service is time con-
suming but the rewards are great. 
In summary, the following quotation is pertinent: 
"It is fitting that a:n organization that exists to facili-
tate tbe optimum development of children a:nd youth should 
do no leas for those employed by it."1 
1Edgar Morphet, Roe Jones, and Theodore Reller, .ill.• 
.ill.·' p. ;48. 
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APPENDll I 
COPY OF INTERVIEW INSTRUMENT 
niTERVll.V QUESTIONS Tl T2 P A SB 
1-4-4. The in-service education program has been designed 
to broaden the pre-tenure teacher's knowledge of 
content, method and technique. 
SA A U D SD 
2-3-?. Ample time is provided during in-service education 
programs to allow pre-tenure teachers to work indi-
vidually and/or in small groups on problems or 
interest to them. 
SA A U D SD 
3-1-2 I have an opportunity to assume an active role in the 
planning and developing of in-service education 
programs for pre-tenure teachers. 
SA A U D SD 
4-4-3. The in-service education program provides !or im-
mediate short-term needs such as workshops to pre-
pare teachers when new curriculum materials or tech-
niques are to be introduced into their classroom. 
SA A U D SD 
5-4-5. There has been a continuous effort to utilize re-
sources from within and outside the school district 
for in-service education programs for pre-tenure 
teachers. 
SA A U D SD 
6-6-4. The in-service education program provides opportuni-
ties to identify and pursue new problems and concerns. 
SA A U D SD 
?-8-6. There are a variety of techniques used to evaluate 
the effectiveness of the in-service education program. 
SA A U D SD 
25? 
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8-4-2. My recommendations and suggestions about the planning 
and developing of in-service education programs for 
pre-tenure teachers are usually followed. 
SA A U D SD 
9-2-6. There are opportunities provided to evaluate the 
process by which the in-service edueation results 
were obtained. 
SA A U D SD 
10-l-5. The in-service education program for pre-tenure 
teachers offers a variety o! opportunities and 
activities to satisfy both group and individual 
needs. 
SA. A U D SD 
11-3-1. The in-service education program for pre-tenure 
teachers is etteetive. 
SA A U D SD 
12-2-1. The board of education has given unreserved approval 
and comm.i tment to ar.t in-service education program 
for pre-tenure teachers. 
SA A U D SD 
13-5-l. The specific in-service needs of pre-tenure teachers 
ean be adequately provided for within the framework 
of the in-service education program tor all teachers. 
BA A U D SD 
14-?-l. Pre-tenure teachers recosnize their own weaknesses 
and are rea~ to work on these areas. 
SA A U D SD 
15-5-3. The in-service education program !or pre-tenure teach-
ers provides for long-term and continuous needs, 
such as orientation o! new teachers curriculum 
development activities and oppor~ties for gradu-
ate study. 
SA A U D SD 
16-2-5. 
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i'he in-service education program has provided ample 
activities promoting active involvement of pre-
tenure teachers. 
SA A U D SD 
17-5-5. Enough time has been provided to pre-tenure teachers 
to pursue in-service education needs on a released 
time basis during the regular school day. 
SA A U D SD 
18-1-6. ~'here are opportunities provided to evaluate the 
results of the pre-tenure teacher in-service educa-
tion activities and program.. 
SA A U D SD 
19-6-l. Pre-tenure teachers have recognized the need for a 
speei!ic in-service education program designed to 
meet their particular needs. 
SA A U D SD 
20-9-6. Our system for evaluating the in-service education 
programs f'or pre-tenure teachers needs considerable 
improvement. 
SA A U D SD 
21-2-4. The in-service program for pre-tenure teachers pro-
vides a variety of viewpoints on professional and 
instructional matters. 
SA A U D SD 
22-6-5. There have been a variety of optional activities 
offered within each in-service education program to 
meet my particular needs. 
SA A U D SD 
23-1-4. The philosophy of the school district promotes an 
attitude of change and innovation. 
SA A U D SD 
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24-3-3. The maJor responsibility for identifying problem 
areas for pre-tenure teachers rests with the 
building principal rather than the pre-tenure 
teacher. 
SA A U D SD 
25-8-3. Pre-tenure teachers have an opportunity to discuss 
their in-service education needs with principals 
and central office administrative staff. 
SA A U D SD 
26-1-1. The philosophy of the school district provides a 
foundation for in-service education programs for 
pre-tenure teachers. 
SA A U D SD 
27-5-6. There is a formal program of evaluation of in-ser-
vice education activities for pre-tenure teachers. 
SA A U D SD 
28-6-6. Most of the evaluation of in-service education pro-
grams for pre-tenure teachers 16 done on an informal 
basis. 
SA A U D SD 
29-4-6. There is a planned program for dissemination of the 
results of the evaluation of the in-service educa-
tion program for pre•:benure teachers. 
SA A U D SD 
30-8-2. Experienced teachers have had an influential voice 
in the planning and developing of in-service 
education programs for pre-tenure teachers. 
SA A U D SD 
31-2-3. There is an established procedure for assessing the 
needs of pre-tenure teachers. 
SA A U D SD 
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32-3-4. Pre-tenure teachers a.re provided an opportunity 
through in-service education programs to develop 
an understanding of protessional organizations 
and their purposes. 
SA A U D SD 
33-3-6. The goals of the in-service education program tor 
pre-tenure teachers have been clearly defined. 
SA A U D SD 
34-2-2. I have adequate opportunity to express my viewpoints 
concerning the philosophy and goals of the in-
service education program. for pre-tenure teachers. 
SA A U D SD 
35-7-6. All participants have an opportunity to provide 
feedback regarding in-service education programs 
tor pre-tenure teachers. 
SA A U D SD 
36-7-2. The board of education appears to be willing to 
give careful consideration to ideas and suggestions 
regarding in-service education programs for pre-
tenure teachers. 
SA A U D SD 
37-5-4. Changes of behavior resulting from in-service educa-
tion programs !or pre-tenure teachers be incorpora-
ted into the daily instructional program. 
SA A U D SD 
38-3-5. The in-service education program for pre-tenure 
teachers provided opportunities for the pursuit of 
needs in individual, small group and large group 
settings. 
SA A U D SD 
39-3-2. The leadership for planning and developing in-service 
education programs for pre-tenure teachers should 
come from the administration. 
SA A U D SD 
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40-6-3. Provisions have been made for me to express my ideas 
and recommendations concerning the in-service educa-
tion program for pre-tenure teachers. 
SA A U D SD 
41-1-3. The needs of pre-tenure teachers have been strongly 
reflected in the in-service education program. 
SA A U D SD 
42-5-2. Pre-tenure teachers should be more involved in the 
planning and developing of in-service education pro-
grams. 
SA A U D SD 
43-4-1. The administrators of the school district have re-
cognized the need to provide n specific in-service 
education program for pre-tenure teachers. 
SA A U D SD 
44-6-2. Building principals a.re actively involved in the 
plannjng and developing of in-service education 
programs for pre-tenure teachers. 
SA A U D SD 
1. \./hat do you consider the greatest strength of your 
in-service education activities and/or program for 
pre-tenure teachers? 
2. Yhat do you consider the greatest weakness of your 
in-service education activities and/or program for 
pre-tenure teachers? 
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IMTERVIEW II 
1. WRITING BEHAVIORAL OBJECTIVES FOR LEARNING EXPERIENCES 
DICLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVE.:NESS: ( ) HIGH DEGRF.1<: ( ) B.r.."""TTER THAN A VER.AGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SlJGGES'l1IONS FOH IMPROVEtm?:fT: 
2. PROVISIOR OF Rr~flULTS OF EDUC.ATIONAL RE.SEARCH 
INCLUDED: ( ) YES ( ) NO ( ) ti1"1>ECIDED 
EFFECTIVENESS: ( ) HIGH DEGHFF ( ) BETTER THAN A VF.RAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR D1PROV111ENT: 
:;. FIELD TRIPS 
mcLtJDED: ( ) YF;B ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) Bh"'TTER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
4. DETERMmATION OF REASONABLE STAND.ARDS OF ACHIEVEMENT 
mcLtJDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN .AVERA.GE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGF.sTIONS FOR IMPROVEMENT: 
5. FORMALLY ASSIGNED EXPERIENCED HEiiPING TEA.OBER FOR :E:N'.rIRE 
SCHOOL YEAR 
lliCLUDED: ( ) YES ( ) NO ( ) UNDECID:&'D 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIOli'S FOH IMPROVl11ENT: 
6. WORKSHOPS AND STUDY GROUPS 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT 
7. DETECTING AND IDENTIFYING INDIVIDUAL DIFFERENCES IN 
STUDENTS 
mCLUDED: ( ) YF.s ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMEN'T 
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8. mTEGRATING LEA.RNmG EXPERIEN'CES IN ALL AREAS OF 1'IIE 
CURRICULUM 
INCWDEDs ( ) Y.ES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
9. METHODS OF TEACHING SPECIFIC CONTENT AREAS 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
10. 
11. 
12. 
14. 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VERA.GE 
{ ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGF.sTIONS FOR nIPROVEMENT: 
TIME ALLOCATIONS (SCHEDULmG) FOR VARIOUS SUBJECTS OR 
ACTIVITIES IN CLASSROOM 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
ABILITY TO INTERPRET STUDENT PSYCHOLOGICAL TE.ST DATA 
INCLUDED a ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VERA.GE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
PREP.A.RING MEANINGFUL LESSON PLANS 
mcLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER TH.AN AVERA.GE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
ORimTATION TO THE SCHOOL 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VER.AGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
ORIENTATION TO THE SCHOOL DISTRICT 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VERA.GE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
UNDERSTANDDJG THE ROLE OF THE PTA AND OTHER COMMUNITY 
ORGANIZATIONS 
DTCLUDED: ( ) Y.ES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ~HIGH DEGREE ( ) BETTER THAN AVERAGE ( A VER.AGE ( ) LITTLE ( ) NOT AT ALL 
SUGGF.sTIONS FOR OVEMENT: 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
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CONSIDERATION OF PARTICULAR NEEDS OF STUDENTS BECAUSE OF 
SOCIO-ECONOMIC STATUS 
mcLUDED: ( ) IES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTE:R THAN AVERAGE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR mPROVEMENT: 
CLASSROOM AND SCHOOL VISITATIONS 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
LEARNmG TO USE PLAN.NING TIME EFFECTIVELY 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) :SEftER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
INSTITUTES 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE ( ) A VERA GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
METHODS FOR EVALUATION OF PUPIL PROGRESS 
INCLUDEDs ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VERl\.GE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT1 
ABILITY TO INTERPRET STUDENT TEST DATA (ACADEMIC AND 
PSYCHOLOGICAL) 
INCLUDED: ( ) YFS ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VER.AGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGG:ESTIONS FOR IMPROVEMENT: 
CONSIDERATION OF PARTICULAR NEEDS OF STUDENTS BECAUSE OF 
CULTURAL BACKGROUND 
niCLUDED t ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
24. 
26. 
28. 
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DISCOVERY OR INQUIRY APPROACH TO TEACHmG 
mcLUDED: ( ) YES ( ) NO ( ) UNDECIDED . 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
UNDERSTANDmG THE FI:EXIBLE USE OF PHYSICAL CLASSROOM 
FACILITIES AND OTHER SCHOOL FACILITIES 
mcLUDEDa ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THA:N AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR II1PROVE1'1ENT: 
UNDERSTANDING THE DYNAMICS OF GROUP PROCESS 
mcLUDED1 ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH D:EnREE ( ) BETTER THAN A VERA.GE ( ) AVERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENTs 
ORIENTATION TO THE COMMUNITY 
mCLUDED1 ( ) YES ( ) NO ( ) UMDECIDED 
EFFECTIVENESS: ( ) HIGH DmREE ( ) BETTER THAN AVERAGE 
( ) A VER.AGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
TECHNIQUES OF USING MULTI-MEDIA MATE.RIALS FOR CLASSROOM 
INSTRUCTION 
mCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) ?iOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
OFF-CAI1PUS UNIVERSITY AND COLLEGE COURSES 
INCLUDED: ( ) lES ( ) NO ( ) INDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
FORMAL AND INFORMAL MEETINGS 'WITH RECOGNIZED EX.PERTS AND 
SPECIALISTS 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGP..EE ( ) BETTER TRAN AVERAGE ( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
;o. 
;1. 
32. 
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ORIENTATION TO THE TEACHING PROFESSION 
IllCLUDED a ( ) YES ( ) NO ( ) UNDECIDED . 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERA.GE { ) AVERAGE ( ) LITTLE ( ) UOl' AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
UNDERSTAMDilfG CHILD GROWTH AND DEVELOPMENT 
mcLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) liOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
DEMONSTRATIONS OF TEA.CHING PROCEDURES BY SUPERVISORS 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VERA.GE ( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGE3TIONB FOR IHPROVEMENT: 
TECHNIQUES OF CLASSROOM MANAGEMENT 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECT:rnllESS: ( ) HIGH DEGREE ( ) BmTER THAN AVERA.GE 
( ) AVERAGE ( ) LI~:TL'E C ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
TECHNIQUE:> FOR usmc INSTRUCTIONAL TELEVISION IN THE 
CLASSROOM 
INCLUDED: ( ) lES ( ) NO ( ) mmECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER TRAN A V'.CRAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
BUGGFSTION FOR IMPROVEMENT: 
UNDERSTANDING SPECIAL EDUCATION PROGRAMS 
INCLUDEDs ( ) !ES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BE'l'TER THAN AVERAGE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENTa 
DEMONSTRATIONS OF TEA.CHING PROCEDURES BY QUALIFIED 
TEACHERS 
INCLUDEDs ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) ID.."'TTER THAN A VERA.GE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
METHODS OF GROUPING WITHIN THE CLASSROOM 
mcLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: (:) HIGH DEGP.EE ( ) BETTER THAN AVERAGE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
;a. 
40. 
41. 
42. 
44. 
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GENERAL REVIEW OF CURRICULUM 
mcWDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVE«.ESS 1 ( ) HIGH DEGREE ( ) BETTER THAN A VERA.GE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
MENTAL HEAmH m THE CLASSROOM 
mCLUDED: ( ) lES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
CONSULTATION 'WITH UNIVERSITY BASED RESOURCE PERSON 
INCJlJDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA GE ( ) LI!'TLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
PROFESSIONAL REA.DING 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVF.MENT: 
INTRODUCTION OF TEACHERS' MANUALS, TEXTBOOKS, AND OTHER 
MATERIALS OF INSTRUCTION 
INCWDED 1 ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: u HIGH DEGREE { ) BETTER THAN AVERAGE ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR · · RO'VE?1lmT: 
PREPARDIG MULTI-·!-:EDIA MATERIALS FOR CLASSROOM INSTRUCTION 
nTCLUDED: ( ) Y.ES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVE.RAGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
TECHNIQUFS OF DISCIPLINE · 
lNCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DBiREE ( ) BETTER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENTs 
CONVENTIONS 
DfCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER TRAN A VERA.GE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT& 
46. 
48. 
50. 
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Dm10NSTRATIONS OF TEACHING PROCEDURES BY CONSULTANTS 
INCWDED: ( ) Y.E6 ( ) NO ( ) UNDECIDED . 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VERA.GE 
( ) A VERA GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
WORKING YITH mDIVIDUAL STUDENTS 
mcLUDED: ( ) IES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR D1PROVEMENT: 
INTERBELA.TION AND SEQUENCE OF SUBJECTS AT SUCCESSIVE GRADE 
LEVELS (CURltICULUM ARTICULATION) 
INCLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN A VER.AGE 
( ) A VERA.GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
ADJUSTING THE CURRICUiiOM TO MEET THE NEEDS OF INDIVIDUAL 
STUDENTS 
mcLUDED: ( ) YES ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERAGE 
( ) A VERA GE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR :rm>ROVEMENT: 
LEARNING ABOUT INSTRUCTIONAL INNOVATIONS 
INCLUDED: ( ) YFB ( ) NO ( ) UNDECIDED 
EFFECTIVENESS: ( ) HIGH DEGREE ( ) BETTER THAN AVERA.GE ( ) AVERAGE ( ) LITTLE ( ) NOT AT ALL 
SUGGESTIONS FOR IMPROVEMENT: 
ADDITIONAL COMMENTS: 
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